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Provided is the manual for .the I'Think Aloud", program 
for yourg aggressive boys which" is designed to slow down and inhibit 
first associations; increase verbal mediation; inhibit imjnaljure ^ 
irrelevant speech; increase r^pertoxy of alternative res.ponJes; 

aying with a pl\n and eyaluat^iu g^outccJa^C^; ^nd 
of laarned skills tolif{« situa tions. (Tt ^is noted 
prepared for use in half-hour, daily s^siSns over 

Tasks, which progressively increase ins 
both imperscnal cognitive pro blems ;such bs 
copying designs^, and interpersonal . problem ' 

"cdpy cat'V'game on 
reacting, to all 
"copy cat" is then^ usei to introduce the 
dealing with a problem (identifying the 

e^ and evaluating • 
is faded^ and cae 



increase skill in s 
' facilitate transfer 
,.^hat the manual was 
'a period of 8 weeks 

iif f iculty y involve 

puzzles, mazesv an*d 

situations, 

very simple 



The prfgram unfolds by first using, the 
cognitive tasks tc engage the chp.ld in 



features of the modeling; 
child tc the four steps in 

problem^ developing a plan, monitoring performan 
performance and outcome) , and finally "copy^ cat" 



cards, stiar.ding for each step are introduced to signal the chil(J to., 
verbalize' both the question and £lie answer for himself. Instructions" 
for" the teacher^' descriptions of materials^ recording forms^ and 
puzzle sheets are provided. (SBH) 
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* v' introduction • 

, / V • • . . -^^j 

From pur studies' of cogniti-^e functioning in young ^ 

aggressive boys (Camp Impuls ivi'ty » verbal mediation and 
r ^sponai^ - inhibition ift' - yougg aggr^egslve boys , In prepira*^ 
t±on^^^?^ Camp^, Zdmet-,/ van DoornlncK, & Dahlem^ Verbal y 

dhij^i^ii^y^p^ youn^ ^aggressive boys /^ubmitted for ,public,Br 
tiohs 1'97^> we hav«, arrived at .tjie fcpllowin^ char Acteri^a- 
tio^. IpJ^^ompaviBOvi \r±t\t normal Bojs their verbal develop- 

,&ent %a'8lcally adequate butVthey f^il to use these 
at^il.iti^/i' to think ^through and plaJn solutions to prdblems 
unless specif ically'requ'fested to do so. They 'talk a^ot , 
even whelj the task Tioe's no't^ specifically, or ostensibly ^all 
for it, but the majority of their verbal output is^iitfmature 

^self-stimulatory and of^en irrelevant to the task ax hanii.. 
Consequently it serves no usgful ptfrpose in problem solving 
As .a result' they have mpre difficulty on'ta^ks which do not 
explicitJ^y call for verbal planning and re^asonit\g /(e . g . 
compie^* mazes) but whd^ch cannot be so Ived withouj: it. This 
was moat evident in nonverbal test situations but: could 
also be encountered in verbal tasks which require blocking 
of the first association prompted ancj reasoning 4:o a solu"- 
tion (e.4. more difficult items in reasoning by analogy)|^'^ 
Even when the rules of the game call for blocking the fii^sji 
stimulated response they have more difficulty perf ornTing ; 
this inhibition (^.g. playing the Simon Say? game ) jThe i r 
natural inclination is to respond rapidly, but when-^eci- 
fically instructed to verbalize overtly bef9re reSponoding 
they may achieve response- inhibi tion more readily tha^ 
normals. 'However, whjja m^^rely whispering self-instrijiaf t loas 
they are inconsistent in achieving' response inhibitidiy^ 
They have difficulty with sequential memory, and readi^i 
achievement is 'Bepress.ed*. Table 1 summarizes these^<^ 
characteristics. ^ 

^ * ' - Tab le 1 • . ^✓^^ *I ^. - 

Cognitive characteristics of Younft^rg^'essiv^Boy^.^'^'^^^ 




Adequate verbal abilit; 

Impulsive - fast •x.e-a^nder , 
Inconaiatent ijv^rTbition of firtt reSponse J 
Private speech immature a^d voluble 5 Y 

Decreffj^eo effect of covert commands 
High threshold for verbal mediation^ 
^o0T reading- > 
Poor sequential mfemory » 



The "Think Aloud'* p.rogram waa designe^i to attack, the ^ 
problems itfentioned above. ^ Impulsivity, >fail4ire to infci\.it, 



first respons es and^^*^ h igh threshold fqj use of verbal 
toediational activity in ptoblem solving were initially 
conceptualized as the^ key problems. To this was added 
the fdea that slowing do^^ii, developing resf'onse inhibition 
and achieving f acili ty wtth verbal mediation mighf^not be' 
enough. Some children might still have problems because 
• of ^inability to stay wit;h a plan, or because of a limited 
repertory of alterija tive ideas to use in a given situation 
and inability .to evaluate outcomes. Further, after initial 
pilot work with the program, we recognized that immature 
ch at t er . mi gh t actively prevent the child from using^ seK-- 
verbalization productively. And finally we realized that - 
transfer of effects from the training sess ion to life 
situations might not occur without specific traini'ng 

(directed toward transfer. 

* , - ■ 

With these^c<>nside rat-ions in mind, we designed a 
program wit^^he followin'g objectives: 1) slow' down>, 
2) inhi^Jrf^fi rs t associations , 3) increase verbal mediation, 
4) irvhibit imm'ature, irrelevs^-it speech|.5) increase reper- 
\o.ry of alternative responses, 6) increase' skill in/staying 
--i/ith^a plan and evaluating outGcmes, and "^O transfer to 
Irl^i^ si t^atdons ^ " / ' 

v/'V- - ?. . . • ■ , • ■ / . 

\^ ^ . • ' ' ' ■ ' ■ . .- 

The fi rs t* three of th^se objczctives are apptoached 
initially through overt verbalization, rehearsal, self- 
ins triictionaodev alu^ation before, during and a'iE t e r .a 
t^sk. Gradually, as overt sel f-instructicn becomes -effi- 
cient in helping the child to slow a own, ''to block his' 
firfft impulse, and to verbalize his plan, he I'eiarns to 
"fade the verbalization to a c'jvert level. 

Inhibition of immature, irrelevant speech arid behairior 
is sought initially through heightening the child's aware- 
ness of his silliness by . int roxlucing a signal for an in- 
compa^tible activityg. The eventual expectation is that the 
chlTd will begin to apply th*^. signal on his own and produc- 
tive se If -verba ligation will eventually take over. 

.I - 

. . In c re as ing • the .chi 1 d ' 8 . rep e r t o ry of rejsponses is 

accomplished thtiough modeling of e f f e c t i ve ' th ink in g stra- 
tegics, through modeling ways of coping ^with frustration 
and disappointment, through use of provocative situations 

^and ques tioixs , and through emphasis on thinking of several 
different solutions, plans and possible consequences. 

To increase skill in following a plan and evaluating 
outcomes, ongoing reminders and evaluation o f different 



aspects of performance ^^xe included in verbalization 
training, along v^h recognition, of the relationships 
between actions and consequences • Several ^ games also 
introduce 'feelings and fairness as important to evalua- 
tion of outcome. • 



Training for transfer to real life situations has 
b^en attempted through trying to provoke behavior and 
reactions in the training sessions which commonly* occur 
in the classroom so that ways o'f. using the training in 
real life contexts can be t r i ed-o u t . Such reactions 
and behavior are elicited by 1) including two children 
•in the training sessions to provide the natural stimulus 
of other children, 2} «use of provocative questions and 
situations, and 3) dramatic ^^naCtment by the teacher of '^ 
an individual 'child*'s reaction pattern, especially his 
aggressive reaction to frustration. Trans f,er is then 
appro^achfed through 1) stress on cooperation between the 
children and use of self-verbalizatioij to achieve this, 
Z) stimulating empathetic responses, 3) providing cog- 
nitive, strategies for coping with feelings as part gf 
dramat-ic outbursts, 4) open discussions of other situa- 
tions in which "Think Aloud" strategies may be^helpful, 
and 5) simply connecting activity -in the training program 
with the classroom by vindicating that the regular teacher 
requested work on the activity. , 

And finally, many boys app^ear to be actively 
resistant to systematic use of verbal mediation rather 
than merely having a high threshold for^arousal. Con- 
sequ^jfi^^ly dramatic staging, game format and props have 
he^en used liberally to sustain attention and improve 
motivation when performing is difficult. 

T'he tasks presented to the children involve bothr 
impersonal cognitive problems such ..as puzzles ^_mazes , ^ 
copying designs, and interperso-nal problem situations. ^ 
The manual was prepared for use in ^ hour daily sessions 
over a ^^riod .of eight weeks and each day's materials^ 
are designed to fit within -that time 'period. 

The program lyifolds b,y. first ua^ng the "cooy cat' 
game /on veiry simple cognitive tasks to engage irne' child 
in ^reacting to all features of t\ie modeling (s.peech and 
acftion) .* "Copy cat" is then used to introduce the child 
to the fdttr steps in dealing with a problem I) identifying 
the problem,. 2) developing a plan, 3) monito ring perf o r- 
mance and 4) evaluating per f ormance . and oOtcome. Then 
"copy cat" is faded an'd^cue cards standing for .each step 
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are introducefi to signal the 'child to verbalize 'both the , 
question (e.g. What is my problem?) and the answer ftot 
himself. In tt^e meantime, cognitive tasks, are increasing 
in difficulty apd the child is encoura'gad to thinlc of ^ 
more than one p lah; be f o re oroceeding with a task. As the 
child becomes 'adjusted t o • ' th in^in g- out loud" in a syste- 
matic fashion .(or earlier Af the natural o cc^s ion arises), 
interpersonal situations are broached. The first social 
games prepare f o r . dea 1 iug wi th in t e rper s onal p r ob lems 
through exercises in identifyirig emp t i ons*, ' de t ermin in g- 
antecedents to an. emotion,^ considering what might hap.pen 
next iiK various situations", and evaluating fairness of ^ 
outcomes. Cooperation in dealing with the impersonal 
cognitive tasks also being stressed. 

Sessions then proceed with a mixture pf impersonal 
and interpersonal problems with increasing difficulty, ^ 
complexity and^emphasis on holding sey^eral things in mind 
at one t ime . . ^ ■ ■ . ■ 

We have been fortunate to have the personal assistance 
of Donald H. ^Me i chervfe^aum in development of this progra*. 
His work with Goodman* (Training impulsive children to talk 
"T-t^themselves : . A means of developing self-control. Journal 
'of Abnormal Psychology , 19 70, 1?, M5-126) was the principle 
'model for our approach to teaching children to "think -out 
loud" in tackling, new probleras. Additional ideas were 
obtained from o.theT publications of Meichenbaum and from 
papers by Palkes, Stewaift, & Freedjnan (4i«i) r^o vemen t in ma»ze 
•performance of hyperact ive* boys as a function of verbal^ 
training procedure^. Journal of_ S^pecia l Education , 1^9 7 2., 
5 , 337-3A2) and Born^'tein & Quevillon (The effects of a* 
7elf-in^tructional paTkage wi th over a c t i ve ,p r^s ch oo 1 boys. 
Journal of App lied BehVvioraJ?- Analys is , in press). ^ 

We have leaned heavily on the work of Myrna Shure and 
George Srivack.for an ap-proach t o in t er pe rs on al problems 
and repertory development \in general. . Pe r s.on al c ons ul t a t ion 
f rom liyrna Shure was of great* ass issuance . As already 
indicated% Shure & Spivack have generously allowed us to 
use much of the ir material directly or in adaprtation. ^ 
In se.veral -^l:ti'Btances , nota^bly in introducing the Social 
lessons nuni^'J^fk 8-19 (pages 83- lb 3 ) , we have depar.ted 
from tlielr^!^ t^chjnique by us ing cogni t-lve modeling and hyka 



using cue pictures^ to classify responses. Although the . 
goals of the programs aresimilar, i.e. thinking of dif~ 
ferent ideas, Shure an?f^pi vack try, to guide the. child . 
.toward development of fi'is own ideas without suggestin^g _y 
specific solutions. Thus our i^se of their matej'ials is 
virtuallyoppositetotheirs. - ^ 

Ther. following, colleagues assisted ii; rev ie^wlng , 
critiquing and providing new ideas 'for meeting particular 
'problems: Gastofi E'. B lom , Fre de.ri ck Hebert, Linda H. Reed, 
Marge Simmons, and William J. van Doorninck. And finally, 
we* are indebted to.4:he Denver Public Schools for their 
continued support and assistance and . p^r ti cularly to » 
Dorothy Maj-or, Walter Oliver, and Frank Roberts, whose 
insistence on the imp r ac t i cal i ty of usLng an individual 
progr'am'in schools opened our eyes.^to'the advantages of^ 
having children work together. 



Bonnie W . Camp 
Mary Ann Simmons B,ash 



November 19 75 
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MATERIALS 



(Teacher must provide carpfital ized items.) 



^DAY 1 
> 



- page 



TAPE DISPENSER 
PAS^ 
SCI$SORS 

1 bpx of colored pencils^ 
SMALL BOX 
MANILA FOLDER 




Have on tabLec^ithin 
• f children's view' 



LARGE' CARTON - under or beside teacheif's chair, 

1 calendar . " 

I*weather pictures page Vv 

i Following /Direct ions Recording Form 

3 firee -coloring pictures 



DAY 2 - page 



' 3 pages shapes for coloring 

1 box colored pehcila.. 
^ 4 cue^pictures 



D Ay 3 - page 



4 cue pictures - in view on table, 
2 Owl puKzles^+ 2 flannel boards , 



DAY^4 



page 



4 cue. pictures - l^n view on tabl6. 

comilleted flantuy. Owl Puzzle from Day 3 
1 Dog puzzle +^ flannel board 
3 P^IA K-1 pag^T 10 ,v 



DAY % page 



3 PMA K-1 pa^irtO from Day 4 

1, Auditory Association Listening Task tap^^ \ 

1 Auditory Association Listening Recorditjfe Forms: Cat-2 

Lo6k-3 

2 Auditory Association spot cards 
2 Hand^'inade Mickey Mouse ears 
TAPE RECORDER 



r 
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MATERIALS 



(Teacher must provide capitalized items.) 



DAY 6 - page 



r 



1 Indian rboy detective picture 
1 Chick detective picture 
Understanding Our Feelings;^ 
Set One: Smiling girl 
Sad boy 
Crying girl 
or ' Laughing boy with girl 
• V Pensive young lady 
Sad boy 
* . : Father with' son 



Set Two: Boy with dog. 

Pensive boy 
Mad bey 
Laughing man 
Angry lady 
Sad g^rl ■ ^ ^ 
Mothe* with baby 
Identifying Emotions Recording Form 
KEY OR A PENNY 



DAY 7 - pag 



ajo/ 



) 



Girl in Rain photograph 
Girl Falling off Bike photograph 
2 Miokey Mouse ears " ^ ^ 

X Auditory Association Listening TAsk Td^e £ 
2 Auditory Association Listening Recording F 



2 Auditory Association Listening, spot cards fr 




A. 



TAPE RECORDER 
DAY 8 - page 



1 Dilly, the Dragon puppet . . ' 

Simon Says:' thinking out loud chart ^ i. 

2 hand recording cards 
^ S-trial ReccMF^ng Form for each child 

l^Train puzzle + Dog I and Owl puSszles'l set out on a 

* work table. 
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(Teacher roust provide xrapitallzed items .j) 



DAY .9 - page 



David Was MadI - From Sounds of a Povwow 7/^111 Martin, Jr. 
PMA - ^appropi 
or 2-4 
STIFF MARKER 



PMA -Appropriate form for grade level K-l((page 
or 2-4 (pages 



- Dtfy 10 - page ^ * . 

IjB Anybody tistenijag ? Wayne Carley 
- 3 puppet faces 

\ I Adult Trail Fart A 1 -'25 

2 Trails Part A S^^naple. "'^ 
' Trails 1 - . ' ^ ^ 

2"Fido piQture mazes 
; ,1 Red Riding Hoo<i plbture jnaze 
' ^. ^ Pu^ddle picture mazes " - 

1 Box colored pencils 

• \ ■ * * ' » 

children and the Law #12, #7, 
, _ ' . Science Theniies 2 ' #7 

Safety^Themes #12, #11 ^ 

1 Auditoiry Association Lists: coat * 3 
* : . S ^ look - 3 ^ 

^ : 1 Mickey Mouse ears 

1 Auditory Association spot card 
* TAPE ftECOftDER 
^;I)etect;lve. and Trail folders^ 

DAY -12 - page . ^ 

Inductive Reasoning Recording Form 
1 Auditory Association Lists : coat - 3 
; ^ • " ^ lodk - 3 

1 Mickey Mouse ears 
1 Auditory Association spo£ card 
• ' TAPE RECORDER . . 

Detective and Trail' foldercT*'-"^ _ 

Partner Ma£e - Mara 

Colored /Pencils - . * 



MATERIALS 

f • / 

(Teacher must provide capitalized items.) 



DAY 13 - page 




7 Rosenzweig pictures. 

Dragon & Wolf puppets 
1 Inductive Reasonirtg Recording Form from Day 12 

1 Trail Making Part B 

2 Trails lA - G8 

2 Red Riding Hood mazes 
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UNSCHEDULED MATERIALS 

These materials should be coupled with social lessons 
19 pp. as suits the children's needs. 

THINK ALOUD MAZES - •page 

Masses 

■ > • 
Colored Pencils 
•\ 

TA Mazes Recording Form 

RAVEN MATRICES -page . 

Coloured Progressive Matrices book 
OPAQUE COVER SHEET 

Children's Progressive Matrices Answer Sheet 

STENCIL DESIGN - page 

Stencil Design Cards 

Stenfcil Design Recording Form \^ 

AUDITORY INCONGRUITIES - page 
Sniall Dog picture 

Auditory Incongruities Recording Form 
Cue Pictures 

AUDITORY INHIBITION - page 
Spot card 

Auditory Inhibition Recording Form 
TAPE RECORDER and tape 
Cue. pictures 



DAY 1 
Copy Cat 

The copy cat game is introduced at the outset of 
the program to encourage verbalization and imitatioi^< 
of the teacher's words and gestures. Continue the 
copy cat game as long as necessary to develop minimal 
fluency In repeating teacher's words verbatim. 

Following Directions 

These commands progress to complex chains of pre- 
positional phrases typical of classroom instructions. 
The children's performance on these commands will give 
us a baseline to judge fyture progress. 

Free Coloring 

.This, task is included to help relax the children 
and to give us an example of the ^i^hildren s colQring 
ability. We will then be able to interpret if thinking 
out loud on the coloring shapes task alters their 
approach to coloring. 



DAY»l - Tinit,^ 20 - 25 minutes. ■* 

liimphasis on thinking out loud coinfortably, low cc\^nitivo den.ands . 

V ■ ■ ' 

Copy Cat Introduction 



Te^Rher: WE'RK GOING TO DO SOME SPECIAL THINGS TOGETHER. WHO HAS PLAYED 
^' ' "THE GAME COPY CAT? GAN SOMEIK^DY . WHO lUS PLAYED CiQPY CAT TKLL US 

^.<HOW YOU PLAY THE GAME. (If chi Id" can* t Yen'.ember the rules or 
explains only part of the game, fill in details:.) VeS, YOlf 
^LAVE TO SAY WIb\T I SAY ANT) DO (.point finger) WtLA^ T DO. LET'S 
PLAY COPY CAT."' (If kids don ' t echo, you , repeat'.) ^- ' 

YOU IhW'L TO 'SAY WHAT I SAY AND DO WH^VF - 



I 00.^'^' IF I POINT MY Fl'Ng;ER (point finger)^"- YOU iUVE TO POINT' 
;fOURS.'- IF I STAMP I^IY* FOOT^v (stamp foot^'') YOU lUVE TO STAMP • 
fOURS.-' YOU ARE GOOD COPY^CATS.^- OH., COME ON.;" STOP COPYING •. 
■,ME.''' (Hands on hips.)^ HOW^XAN I ^ GET YOU TO 3T0P?'> I ' NEED 
^A SIGNAL.- (Give "safe" sign and explain that 'will be the 
signal to stop copying.)' SOMETIMES IT MAKES PEOPLE 'MAD WHEN 
^YOU PLAY COPY C.^X . , -WE NEED TO FINT3 OIT-IF IT^'S ALRIGHT^WITH . 
OUR FRIENDS IF WE COPY WILAP T;HEY SAY AND DO. , V't:*LL US£ THIS. • 
SIGNAL SO YOU KNOW .WHEN. TO STOP ^COPYING WHAT V' SAY ArNDct^O .V' 
SHOW ME THE SIG'NAL THAT MEANS §TOP COPYING VHAT WILL YOU DO 
WHEN I (give signaj)? WE'LL PLAY CORY CAT ON^OTS .OF DIFFERENT 
DAYS. IT WILL UE^VERY .IMPORTANT YOU TO ? SAY 'MAT I- SAY 

ANT)' TO DO WHAT I DO. 



FOLLOWING DIRECTIONS ' r^''^^^ 



Teacher: ' fS^^ WE'RE GOING TO^PLAY ANOTHER.' KIND of GA>^E . I CALL IT 

'4f0LL0WING -DIRECTIONS. I'M GOING TO ASK YOU TO DO SOME THINGS." 
■ 'K-'OU LISTEN VERY CAREFULLY FOR YOUR NAME AND DO JUST W^iAT I SAY.- 
2nd child's name , YOU TELL ME IF 1st child 's name DOES JUST WHAT 

, I TOLD HIM WHEN IT IS HIS TTON " 

IF 2nd child's narf^e DOES JUST l^^HAT I TOLD HIM ON 
Following Directions one at a time. Require child to just 
what you asked. If he errs on a direction and "judge" does not 
catch it say, THAT'S NOT QUITE WHAT I ASKED. LISTEN AGAIN AND 



1st child's name , YOU TELL ME 

HIS TURN. (Give 



DO JUST WHAT I ASK. 
form, page 5 ) ' 



Record performance on Following Directions 



Teacher: 
Child 1: 
Teacher: 



(To Child 1), CLOSE THE DOOR, PLEASE. 



(Look to ,2ri3^ child for approval. . Record both children's 
responses on Following Directions Recording Form.) 



'Children copy statement. 
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1 



3 



Teacher: 
\ Child 1: 

Teacher: 

■? ■ 

\ CJ^ld 2 : 
Teacher: 

Child 1 
•» Teacher 
. Child 1 
Teacher 
Child 1 



Teacher : 
Child 1: 
Teacher: 



Child 2: 
Teacher: 
Teacheit: 

Child 1: 
Teacher : 



(To <;hild 1,) SIT DOWN IN THE BIGGER CHAIR (AT THE TABLE). 




(To Child 2,) PLEASfTTtP^: THiS CALEltoAR ,T0 THE WALL. 
(Have a tape dispenser and a. bottle of paste on table. )/^ 



Child 1 , PUT A BLACK^. ON # • SmCE TODAY IS THE 
OF v«UARY; . (H^i^vbQx of colored 



pencils on table next " to^tape d?spef^jj|per . ) 



THANK^-YOuT^ NCW TURN AND LOOK AT 



ME, 



WHAT DAY IN JANUARY IS TODAY? ; . 



(Note: Child 2 may impulsively respond here, 

and say, WHOSE PROBLEM IS THIS? 

ARE YOU SUPPOSED TO DO?) 



Stop 
WHAT 



GOOD, 




lU MAY SIT DOWN AGAIN. 



IT'S SOMETIMES irtJN TO KEEP A WEATHER CHART SOIJE • 
- REMEMBER WHAT KIND OF. WEATHER WE HAD EACH -DAY. I HAVE * 
A SHEET OF PICTURES THAT SHOW US DIFFERENT ' KISDS OF" 
WEATHER.' (Hand Child ^2 strip of pictures.) 2nd child , 
' CUT OUT THE PICTURE THAT TELLS US IT*S A SUNNY DAY. 



(Look to 1st child for approval and record children's 
responses on Recording Form.) 

THANK YOU. (To Chi^ldc4V) CUT OUT AND HAND ME THE 
WINDY DAY PICTURE ^ '^'"'^ 



CTb Child 2;) POINT TO THE PICTURE YOU WOULD USE ON A 
RAINY DAY. 



ChUd 2: 
Teacher: 



(To Child 2,) WHAT KIND OF DAYS DO THE OTHliR PICTURES 
TELL US ABOUT? 



ERLC 



Child 2: 



Teacher : 

Child 1: 
Teacher: 
Teacher : 



•GOOD. NOW., 1st chUd^ y: (CUT OUT AND) PASTE TliE PICTURHTON* THE ' 
CAljaSpAR FOR TODAY THAT WILL SllOW^-US WHAT THE WEATHER wA^ LlWt 
(WHEN YOU CAME TO SCHQV)]L/AT LUKeHTIME TODAY). ^* ■ 



GOOD, SO THAif^iiic^^ A WEATHER CHAin. 

, LET'S PUT S6^ OF''^e|||'tRINGS AWAY/ 2nd child , ?LEASE GET THE 
BOX THAT'S UNDER MY CHfttR AND PUT IT ON THE TABLE AND OPEN IT UP. 
r ■■■■ • ■ ♦ . • , • . 



lild 2: 



.Teacher: 

C+iild 1: 
Teacher : 

Child 2: 
Tecbcher : 



1st child , pirr all:the sticky stOff and the scissors in tue 

SMALL BOX A^D PUT THE SMALI^ BOX IN THE BIG 'BOX.. 



'2nd child, PUT THE WEATHER PICIURES IN THE HRtnCN FOLDER i^A) PUT 



THE BROWN FOLDER IN THE BIG BOJC. 

. \ ■ 



Chnd 2: 



2n d child , CLOSE THE i>OX 'FOR ME AND Pl'T IT THE (CHAIR"^,' TAIU.E) 
UNDERNEATH ilY COAT, 



Teache : GOOD WORK. WE'RE GOING TO BEGIN WORKING. ON LOTS OF SPECIAL 

^ PROBLEMS TOMORROW. ANT) WE'LL WORK EACF! DAY AT THIS T'IME FOR ' 
. ...^ ' ABOirr ^2 5 MINUTES.. I'LL WANT YOU TO 1)0 ALL THE THINGS I ASK 

^\0\J JUSTvTHE WAY I SHOW.VOU TO DO THEM. THAT'S WHY WE PRACTICI:D 
FOLLOWING DIRECTIONS TODAY.' YOi:?DID EVER^YTHING JUST THH;^WAV I 
ASKED YOU TO. AND ^'OU WERE BOTH'R'E.\L GOOD COPY' CATS. ' 

" .. *",FREE COLORING ' 

Teacher: THE lAST THING I WAKT YOu TO DO TODAY IS TO CHOOSE A PICTLTIE TO 

COLbR JUST THE WAY YOU WA>J ' TO, ■ AND, WTIEN YOL' FINISH I'LL -ASK YOi^ 
EACH TO TELL ME .\ LITTLE ABQUT TH*E PICTLTvE. (Show chi 1 drv?n ' thr t-e 
pictures to select from. It children select the san-e picture to 
color _^say, I , ONT.Y ILWT. ONE PICTTOE' LIKE THAT. WILAT WOULD BE A FAIR 
WAY to" DECIDE WHO CAN **COLOR IT-V) ' .. ^ ' 



Children: 
Teacher : 

Child: 

Teacher : 
Teaicher : 

Chijldren: 



— V 

(After one child finishes coloring s^y,,,) TrXL ME A STf^RY ABO^fl YOIK 
PICTURE. (Write on back bf Daily Eva 'nation forr the gist of 

child*s "storv" or desc r iotion . ) 

.... V ^ . . ■ 



(Repeat with other child.) 

WE'VE DONE THREE THINGS TODAY. LET'S S^ IF YOU FLEMC-IBER .AI.L 
THREE THINGS 'WE DIP. ' 
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FOLLOWING DIRECHONS 



Directions: ^ Check (v^-) under appropriate child tf performance 
, . ^ correct and wherever judge, agrees with pertirf^ 

mance . * ' • 

Judge 



!• Close the door* • 




mm 


- 


1\ • Sit down in" this bagger chair 

— > '- ^ . .' * i 








..Tape this calendar t«o the wall* 






. y 


4. Put. a black-X:on # since 
taday ts the-* ' of January. 




V ///////> 


• 

• 


5. Turn 'and look at*^me. 




mm 




■ ^ ^ 

b. What day in Jan.uary is today? 

— 1_ .■ , 








7'. Sit down ♦again. ^ ^ ^ 




'7///////// 




8. Cut ou^ the picture that tells 
us it's a sunny day. " ^ i 


WM 




A 


9« Cut out and hand me the 

w^indy day picture . ' 




W//m 




i ■ . • . ' 
0. Poitit to the picture you 
\^ would>Ja^ie * on* a ralnv dav. 


mm, 

f ' i ^ ' f f f / 






1. Wha.t\.Jkin^ j^f/^days do the other 
. pictures tfeil us, about? 


W////// 






> " . * " • • ■ ^ ■ ' ' ' 
2. (Cut out and) paste the picture 

on the calendar for today that 

will show us w^at the-weather 

was like . . . 








3^ .Get the b^ox that's under my 
chair 'and put it. on the 
table and open it uc.* 


v///////. 






A. Put all sticky stuff and the 
scissors in the small box and 
put the small box in the big box. 








§\ Put tile weather pictures in 
the brown folder andi put the 
brown folder in the biR box. 




— \ — J . 




6. "Close -the box and put it^ on ' 
the chair underneathmy coat* 


WM. 







ERIC 
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Copy Cat ... ' - ' 

• Th e C o»p y C a't g an:a L s p*-l-ay e d a g.a i :i lo d^v l- I 
V e r b a t i ra repetition o t the t e a c ii r ' s o r J ^> -ihi^ 
skill' w i 1 -I f a i i t a t e the t.h i n k i n g o u't loud ;:• r o r e s s ^ 
introduced 'in col oTing shapes. 

C u e p i c t u r e s " - 

Y o g u i e the c h d r u in h ow t w t i n k about a • 
problem, V e introduce pictures t ii a t r i n d ' t h e cii i 1 d r e 
of the questions thev ask and answer v[:ile)tiiey t h ij|k ^ 
out loud about a task. P i e t u r*e s of. a pear c o n s t r u c t i n 
a bird house help cue the *c:^ild*ren into the questions: 
1 )* What'^'s^ny problem? 2) fiov can 1 do it': 3) Ar. 1 
using ny plan? and 4 ) How did I do? e 'n n p e t i i e i r; ag e 
of the "iDe'a r wl 1 1 facilitate tiie recall of vhat to 
thinkoutloud.- 



DAY 2 - Tftne ^0-25 minutes 



COPY CAT 



CAT 



Teacher: ^LET'S PLAY CdPY CAT AGAIN. REMEMBER YOU HAVE TO SAY VfHAT I 
SAY AND DO WHAT I DO. IF I POINT MY FINGER YOU POINT. YOUR 
FINGER.* (Continue with Copy Cat emphasizing DO WHAT I DO 
with gestures.) 



Children: 



V 



Teacher: GOOD. TODAY I'M GOING TO syOW YOU A NEW WAY OF DOING A 

• PROBLEM. I CALL IT THINKING OUT LOUD. WHAT ifo I .CALL JT? 

Children: . ' 



Teacher: WE'LL START WITH A REAL EASY PROBLEM: YOU PROBABLY -WOULD NOT 
THINK OF IT AS A PROBLEM. - BUT WE'RE ;GOING TO PRETEND IT IS 
LIKE A P^BLEM WE HAVE TO SOLVE. LATER ON WE WILL DO LOTS 
HARDER PRdSLEMS AND THEN THIS THINKING OUT LOUD WILL REALLY 
HELP. TO TEACti, YOU TO THINK OUT LOUD WE'LL USE OUR COPY CAT 
• GAME. YOU WILL EE THE COPY CATS AND ' YOU MUST SAY AND 

JUST WHAT I SAY AND DO. ' ' ' • 

•- - , . < 

'* ■ . ■ COLORING SHAPES 

Teacher: (Give 'children and yourself the paper of,sl\apes to be' 
colored. Select the circle with a fat border first.) 
WE EACH HAVE A PAPER WITH SOME SHAPES ON' IT. THE PROBLEM 
children*^^ classroom teacher'-s name GAVE. US— IS TO COLOR 
" THIS SHAPE THE BEST WE CAN WITHOUT GOING .OUTSIDE THE LINES. 
- , ^ PICK A COLORED PENCIL AND I'LL PICK ONE. ' 

'Sffl'tdren: % ' ^• 

Teacher: ' LET'S LEARN TO THINK OUT LOUD TO HELP US DO THIS PAPER T 
REMEMBtR YOU MUST COPY WHAT I SAY AND DO. LET'S TRY IT. 

Teacher: . "(Without* putting pencil to paper. t\ 
Q. OK. WHAT.>IS MY PROBLEM ?* 

A. I AM SUPPOSED TO COLOR THIS CIRCLE WITHOUT. GOING 
OUTSIDE THE LINES.* . . ' 



Q. HOW CAN I DO IT ?* 

A. I'LL GO SLOWLY.* I'LL BE CAREFUL.* I'LL OUTLINE THE 
CIRCLE FIRST. THEN I CAN GO FASTER IN THE MIDDLE.* 
OK, H5RE I CO.* (Begin cVloring.) * . • >: 

(Note: Children may become so ^intent on coloring that 
they fail to copy. Remind them as often aa 
necessary, WHERE'S MY COPY CAT?) 



l^tjPcherV. i), AM I rSING MV PL.AN;'-'- , ... . - 

, • • '■ •• A. vilS. 'I'm making a i-kamK' around a/UK ouTsini:.'-'-,' i'm going ^ 

•• >■ ' ' , SLOWI^Y NOW I CAN "GO FASTER IN Till': MIDDLK. .. (GroS's line 

•V . • boundary.) OOOPS, 1 WKNT TOO I-AST.- T WKNT OITSTDK Til!-: 

LINI'^.'V TtiAT'S OK.' T MJ. ■ BJ«: MORK CARl::FiJT..* J ' LL GO SLWKR. 
THKKF/I DID IT • " ' 

♦ 

(),' HOW DID I DO?-'- " ■ ■ " /. • 



A. TRIitD }LCRD,-> I WFNT SL0i-:LY . ' l l.'SGALl.V STAVlD, INSIDF Till-. 



LINKS. 



TtL\T M\b:i:S MF Fi-FL G.OOD. 



Teacher: GOOD, VOF WKRK G.OOD COPY CATS. ANTj I LFARNKD Sc ■inn'!! I NG . 

■ . ■ •'"is. iT 7v' good; idka to color fast.^' 



children: 
Teaclier : 
Child: 
Teacher : 

Child.: 



WiPi' 



I COLT.D color fast. ( Addrqgs least verbal cliiid ,) 
ANOTHFR WAY T..C01T.D COLOR? ' 



WHAT S 



CCE PICTURFS 



Teacher: OR. SO^IKT I.MES PICTURES HFLP ■ US RF-MC-IdFR WHAT WF HAVE TO SAY 
, ' -i^; AM) 'DO.' 'mAY&E these PICTLTRES -WltL HELP YOU*-REMEMliER THE QUES- 

TIONS WE ASK OURSELVES WHEN WE -THINK OUT LOUD. (Have four 'cue 
p ictures . ready to present on -their respective question.) 

Teacher: DO YOU RE/li:2-:BER THF VivO QUESTIONS WK ASK OURSFL\'ES "ANT) • A::Slvi;R 
BEFORE WE START? * (Show cue picture -I.) 



Chi Idren: 
Teacher : 



"Teacher : 



(If children hesitate; tffrer irnned iatc ly ) WHAT ' S 'mY PROBLEM ? 
.YOU BE COPY CATS. S.-\Y i^T I SAY. WHAT Vs >ri' PROBLEM? -> 
Teacher's narre WANTED ME TO COLOR A SllAFZ WITH.OIT •G01N(; 
OITSIDE THE LINES.'-'- ' . 

(Show cue picture '-'2) HOI-: CAN I DO IT ?-'- W^ELL, I'LL GO' - • 
SLa%T Y . I'LL BE CAR EFUL . .... 



Teacher: WHILE WE. DO OUR WORK, WE ASK OURSELVES, (Show cue picture ^,^3)- 
AxM I USING PLAN?-^> YES. I'LL GO SLOWLY, ^> BE C.^EFLT.,*-- 
STAY INSIDE THE LINES.* 



..Tether; WHEN WE FINISH OUR WORK, WE LOOK AT OUR PAPER cV.lD ASK (Show- 
cue picture r.^4),, H0W DID I DO ?^-- I USED MY PLAN'^ I WAS GOOD' 
AT THI.NTCING OUT LOUD.^^ .T TRIED TO STAY INSIDE THE tlNES."-^ 



2 J 



ERLC 



Teacher: GOOD, 'YOU ARE SUPER COPY CATS. NOW LET'S SEE IF THE PICTURES 

HELP YOU REMEMBER THE QUESTIONS. CShow cue p^icture in.) WHAT'S 
THE^FIRST QUESTION WE ^SK OURSELVES BEFORE WE START? 

Children: * * 



Teacher: GOOD. AND THE NEXT QUESTION? (Show ci^e -p icture #2\ ) 
Children: / - 

Teacher: (I^ children'hesitate, help them immediately.) 

GOOD. WHILE WE'RE WORKING WHAT DO WE HAVE TO REMIND 
dURSELVES? (Show cue picture #3.) 




Chlfldren: 



Teacher: ' GOOD. AND, WHEN WE FINISH OUR JOB, WHAT DO WE ASK OURSELVES? 
(Show cue- picture #4.) « * . , ' 

Children: 



Teacher: 



?i <XX)D. out loud, on anotjier shape with thinner border 

^';While. jdJbtldren copy you as above. Point to cue pictures as 
Se them. Try a different pl.an this time to decide 



TeacVier : 



Teacher : 



which strategy you prefer. WHAT'S MY PLAN? I'LL GO SLOW. 
THIS TIME I'LL START IN THE MIDDLE. I'LL MAKE A LITTLE CIRCLE 
• BIGGER AND BIGGER. AM I USING MY PLAN? YES BUT IT'S HARD. 
I'LL DO BETTER IF I MAKE A FRAME FIRST.) 

. ' ■ ■ • ' ■ • 

LET'S SEE. IF YOU^BCflCH CAN THINK OUT LOUD ON THE NEXT PROBLEM. 
THE PICT.l^S WlLL HELP YOU REMEMBER THE QUESTIONS TO ASK 
.YOURSELF? YOU SAY THE QUESTION AND ANSW^ IT . 

(Point to ttrinnest-bordj^red triangle,) YOUR PROBLEM IS TO. COLOR 
THIS SHAPE WITHOUT GOI^ burs IDE THE LINES. WHAT'S THE FIR^J 
QUESTION WE ASK OURSELVES BEFORE WE START? (Show cue picture 
#1.) 



Children: 



Teacher : 



Teacher : 



GOOD. (When^er necessary reiqiad children to say 
, L'ae question and help them to answer it. At 

appropriate time during task,^ introduce each successive ' question 
by pointing tp cue^ picture. 'When children complete task and 
questions^, ask them if they can remember the first question we 
always ask ourselves be fore -wa start a job. If one child was 
slow. to pick up spontaneous verbalizing, do another shape in 
the same manner with him with teacher acting as copy cat, 
repeating whatever child. says.) 

GOOD WORK. WHEN WE COLOR WE THINK OUT LOUD TO REMIND OURSELVES 
TO GO SLOW, BE CAREFUL, ANTf STAY INSIDE THE LINES:^^^ DO WE 
REMIND OURSELVES ,T0 DO WHEN WE COLOR? 



Children: 



';^/eacher: . YES. IS IT A Cipi) IDEA OH NO'l^A GOOD IDhIA TO COLOR FAST? 
X^^hildren: ' ' 

C-Teacher : WHAT MI(;HT HAPPEN NEXT -fF WH COLUR FAST? 
Children:* V 

Teacher- SO WPAT'S A DIFFERENT WAV WK COrLD COIaK^ SO WE . ^ 
( r e p ea t . c h i 1 d ' s r e s p ons e ) '.' 

Children: " • '* ' . 



DAY 3 - . 

Telling' a child he is very good at. doing something 
is more powerful than telling hisr teacher the child is 
very good. Tell the children consistently betore they 
begin a puzzle task that they "are very good at doing . 
puzzles" . ' • 

- \ 
^ The children often persever on the coloring plan. 
They consider it" the only answer toiHOW CAN I DO IT? 

Eo^^stablish early on tha^^^^^^oblem requires 
ttfic StrjUe^. TO jinSwet HOW CAN I DO IT? 
er the given problem. 

The teacher models an impulsive action then copes 
with her own impulsivity. These incidents provide 
models for slowing down and thinking of an alternative. 





Teacher: Y ESTER PAjY. WE>l|a^a WE ASK OURSELVES WHEN WE 

. .;,'T^H*[m:oin^ :LErr:-s"^EE whic^ quest ions you can remember. 

: \S^',IF*^HE^ 'Pt^^^ R^MBER THEM. (Point to ea.dh cue 

picftyre' 'help chiiiren on those they do not^^ecall.) 



'/teacher:,- ^A^f^/ELr-E-Dl^ YESTERDAY? CAN YOU REMEMBER WHAT- " 

• P^'Q^L-EM- YOU THOUGHT OUT LOUD ON? ^ 



\Hach6r^ .WHAT, rs TO HELP US COLOR BETTER? ■ 
' .4- V' *V:- ■ ' -V" ■ ' • 

jjhildren': ;**/X'Gby;$l;6w^^^^^^ stay inside the lines, color- 

* ' c^^fujly .'^raun 

Teacher : ^GOOp ; l.Er['' ^ .fHIt^' 'btrr LOUD^ TO HELP US DO ANOTHER KIJID 

. ^..'vOF PROBLEM. ^ ">^YOU. . BQT.tf ARg ; VfeRY GOOD AT DOING EUZZLES. -SO LET'S 
; V ;fv;P^''tft^^ ^^S'^ ™^ RIGHT WAY SO THEY MAKE 

* vv ■ > ' ^ DIFFERENT PLAN TO HELP US 

-v^'\-'^'>'''0 SO]LVE THE. PUZZLE. '- ' " V • 

v.-'-^^ ■ ■ • ■ " " 

je^^^^ P]^PST PIECE AND^OU BE THE COPY, CATS. -WHILE I . ^ 

*: . , ^ ' THEN 1st ehHd's'Tianie GETS TO PICK THE NEXT 

: . PIE.Cg/^ij^ •2nd:ehf Id '^s 'rt^;me *Am-I WILL COPY WHAT YOU SAY, i 

- ' Then IT WILL, BE^ Znd x^hiiqVs ijj^N -TO PICK A PIECE. WHO WILL BE 

■;.^^^r. ■ *• V ° the c©py cat^while -thinRS:; OIJT; L@L^^ 
Children:: ; ' . ' v ' • ' 



. Teacher: I 'WILL PICK THE' NEXT PIECE, AND WHO WILL COPY ME? 
Children'^ 



Teacher: GOOD, LET'S TRY' IT . YOU ARE THE COPY CATS FIRST. - YOU MUST 
SAY what -I SAY A^ DO WHAT I DO. . • ' " 

Teacher:. (Coye^f owl puzzle* pieces while saying) '* 

Q. OK WHAT'S MY PROBLEM ?-'^ (Point to appropriate cue picture.)^ 

A. .1 MVE, TO PUT. THESE ^lECES TOGETHfilR^ THE RIGHT WAY^ TO 
MAKE A PICTURE. ^^^^ ' ' .' 

Teacher: HOW CAN I:DCr'IT ?^ (Point to^appropriate cue picture.)^ 

, A. I'll look at ALj[. THE PIECES CAREFULLY . * I'LL LOOK AT COLORS 
, AND LINES km SHAPES AND FOR PIECES 1 KNOW. (Uncover 

pieces.) OK, HERE I GO.'-'^' I'M LOOKING AT ALL THE PIECES.* 
LET ME FIND'1 ONE; T'HAT LOOKS LIKE SOMETHING I KNOW.* 
OH HERE. THIS LOOKS LIKE A FOOT.* •A FOOT IS USUALLY AT THE 
BOTTOM SO I'LL PUT IT DOWl^, HERE 



Teacher: j^NOW, Ist child . YOU PICK A PIECE AND. WE'LL COPY YOU. (let 

. child pick a piece cueing him to look for a piece he knows.) 



Child 1: 
Child 2: 
Teacher: 



Teachei: : 

Child 1: 
Child 2: 
Teacher; 



Child 1: 
Child 2: 
Teacher: 



** 



(IinpulslvelyX THIS ONE.* OH, SLOW DOWN.* I DON'T KNOW WHAT 
THAT PIECE IS.* I COULD PICK THAT PIECE, BUT I WOULDN^'T KNOW 
WHERE TO PUT IT.* WHAT'S A DIFFERENT PIECE I COULD CHOOSE?* 



Teacher: Q. AM I USING MY PLAN ?* (Point to cue picture #3.)* 

A. I'M LOOKING AT THE COLOR.* I'M PUTTING THESE PIECES 

TOGETHER BECAUSE THEY HAVE THE SAME COLOR.* ^ '*^l5 . 



Teacher: 
Children: 
Teacher: 
Children: 



NOW, 1st child PICK A PIECE AND WE'LL COPY VOU. (Point to 
cue picture #3 to try to elicit third quesfi^pn from child.) 



HERE IS THIS PART :]6f THfe EYE .* (Inverting part of eye) HOW 
DOES THIS GO?* I GOUtD >UT IT LIKE THIS BUT THOSE COLORS DON'T 
MATCH.* what's A DIFFERENT WAY I COULD PUT THIS PIECE?* (Turn 
eye piecdl Isa proper position.) YES, THAT'*?41^^ ^OW 
TH5.-<3RAYS G^TOGETHER.* (Use a coroparab|i6 mpnbio|ue according 
to pieces- that remain.') * > ' 



(After lastj^ puzzle piec^ is placed.) ^ 

Q. HOW DID WE DO ?*, (Point to cue picture y/4.)* 

A. WE WORKED HARD.* THAT MAKES US FEEL GOOD.* WE LOOKED AT 
COLbRS AND LINES AND SHAPES AND FOR PIECES WE KNEW.* WE 
PUT THE PIECES TOGETHER SO THEY MAKE AN OWL.* WB*WERE GOOD/ 
NOT VERY GOOD COPY CATS.* 

IS IT A GOOD IDEA TO TRY ONE PIEC? ON ALL DIFFERENT SIDES? 



WHY? • 



^^ifndicates teacher and one child should copy statement. 



Teacher : 
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(Mix up, then cover puzzle pieces. Give each child his own 
owl puzzle. with flannel 1>oard . ) OK, lilACH OF YOU TRY TO PUT THIS 
PUZZLE TOGETHER BY YOURSELF. WHAT PLAN WILL HELi' VOL' PUT THESE 
PUZZLE PIECES TOGETHER JUST THE RIGHT WAY? 



Children: 
Teacher : 



LOOK AT THE PICTL^ES TO HELP YOU REMEin3ER THE QUKSTIONS YOU 
NEr:D TO ASK YOURSELF. YOU ANSWER THE QUESTIONS . LET ME 
HEAR YOU THINK Om LOUD. 



Chi Idren: 
Teacher : 



^ ^ . . • \. 

(Assist children whenever necessaryi with solution cues as they 
think out loud independently - coldV, 1 ines , shapes , familiarity. 
Encour'age thinking out loud: WHAT DO WE ASK WHILE WE DO OUR 
WORK? -■ WHAT DO WE ASK WHEN WE FINISH OlFR PROBLEM? - After 
puzzi-e^'l*ave been compjoted, say) ■ WE WORKED ON A NIiW PROBLEM TO 
today/ WfiAT HAVE WE DONM- TO HELP US ON BOTH OUR PROBLEMS? 



Children: 
Teacher : 
Teacher : 



RIGHT, WE WILL THINTv OLT LOUD TO HI- LP US ON LOTS OF PROBLEMS. 

WHAT^S OUR PI^\N TO HELP ['S PUT PUZZLES TOGETHER? WHAT CAN WE 
LOOK AT TO HELP US? ^Prompt when necessary with look. at all 
the pieces carefully and for pieces T know, and look at color, 
and lin^^and shapes.) 



Chi Idren : 



2i» * 
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DAY 4 



The childiren are told that their classroom teacher wan^ts them tp^ put 
tfi^ puzzle together. Using the classroom teacher's name is sn attempt to 
help elicit transfer to the children's classroom work. 

The teacher impulsively grabs a piece and then copes, asking the 

children if she can have a turn. The slowing down gives the teacher time to 

'if- 

recognize an error in her thinking and she then considers an alternative. 

Find the Twins from Children's Fun Puzzles Magazine 

#The strategy for finding two identical pictures from a group of 
pictures is introduced to provide the^hild concrete details to use in his 
thinking about a problem. The thinking out loud necessarily slows down 
the child's responses and. requires him to consider all alternatives. 
What to think about is readily available through the concrete details of 
the pictures. . ^ 

The teacher says that workii^ hard makes her feel good. The idea of 
trying hard, despite the outcome, needs to become a satisfying experience 



for the children. 



One child is asked to plan what he could do while the other child 
works on a problem. This plan helps the child recall that he has a problem 
of his own while others work on^assigned tasks. 



DAY 4 
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Teacher : 
Children: 
Teacher : 



■WHO REMEMBERS WHAT WE DID TOGETHER YESTERDAY? 



Children: 
•Teacher : 



Children: 
Teacher: 



YOU ARE GETTING VERY GOOD AT THINKING OUT LOUD, WE WILL KEEP 
PRACTICING THINKING OUT LOUD SO IT WILL HELP YOU WHEN YOU DO 
PROBLEMS. WliAT QUESTIONS DO THESE PICTURES HELP YOU REMEMBER TO 
ASK YOURSELF WHEN YOU THINK OUT LOUD? (Al ternate ly address 
children while pointing to 4 due pictures, helping them 
when necessary to recall one form of the questions.) 



YESTERDAY OUR PROBLEM WAS TO PUT AN OWL PUZZLE TOGETHER, 
(Show completed owl puzzle on flannel boaf d . ) YOU ARE VERY GOOD 
AT PUTTING PUZZLED TOGETHER. WHAT WAS OUR PLAN TO DO. THE QWT. 
PUZZLE? l^iAT PID WE LOOK AT TO HELP US PUT THE PIECES TOGETHER 
JUST THE RIGHT WAY? (Look at all the pieces carefully and look 
for pieces I know, and look at colpr and lines and shapes. 
Fill in any clues the children may omit and have children 
repeat them . ) 



THAT'S WHAT WE REMIND OURSELVES WHKN WE PUT A PUZZLE TOGETHER, 
(To least verbal child,) TELL ^E AGAIN WHi\T WE THINK OUT LOUD 
TO HELP US PUT A PUZZLE TOGETHER^ 



Child: 
Teacher : 



GOOD. (Present dog puzzle; Have it ready but covered.) 

YOU HAVE ANOTHER PUZZLE' PROBLEM TODAY BECAUSE YOU ARE VERY 

GOOD AT FIXING PUZZLES. (If children. are capable of cooperating 

and successfully completing puzzle alone, use following set up. 

However, if children need your help, complete dog puzzle In 

same manner as owl. fincourage much verbalization.) 

Teacher's name WANT'S YOU TO' PUT THE PIECES TOGETHER* BY YOURSELF. 

THE RIGHT WAY SO THEY MAKE A PICTURE. ^ 

2nd child *s/ name , YOU PICK JHE FIRST PIECE TODAY ANT) WE WILL 
COPY WHAT you SAY,, THEN 1st child WILL PICK A PIECE AND WHO 
WILL .COPY WHAT HE SAYS? . ^ . 



Children: 

Teacher: 

Teacher: 



YOU CAN TAKE TURNS JUST LIKE WE DID ON THE OWL YESTERDAY. 

(l^iit>es are covered while saying to 2nd child,) DO YOU 
REMEMBER THE FIRST TWO QUESTIONS WE ALWAYS ASK OURSELVES / * , 
BEFORE WE START? (Point to cue picture #1 if necessary.) 

■ . ■ ' ■ \ ■ ■ . 



3 I 
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Child: (Q. What ' is my problem ? (or What am I. supposed to. do? **) 

(a: ' ! have to put these pieces together the right -viai^ so they 
make a picture.**) 



Teacher: 
Child: 



Teacher : 
Child 2: 
Child 1: 
Child 2: 
Teacher: 
Child 1: 
Teacher : 

Children: 
Teacher : 



Child 2 
Child 1 
Child 2 
Child 1 
Teacher 
Children: 
Teacher: 

Children: 



(Point to cue picture necessary. 
(Q. Hoy can I do it ?**) 

(A. I'll look at all the pieces , carefully and I'^H look for 

pieces I know and I'll look at colors and lines and shapes.** 
I'll work slowly to find how the pieces go together.**) 

(Uncover pieces.) . ' 



(Point to cue picture #3.) 



I WANT TO DO A PIECE. (Grab a piece, saying) I KNOW WHERE THIS 
GOES. WAIT (putting piece down). (Both children's names ) , 
MAY I PUT IN THIS PIECE?, 



WAIT, THOSE COLORS DON'T GO TOGETHER. WHAT ' S DIFFERENT 
WAY I COULD TRY THIS PIECE? (Introduce strategy of trying all 
different edges agkinst another piece. Take 4 good look at 
each juxtaposition, checking color match.) 



(If necessary, point to cue picture #4.) 



YOU WORK TOGETHER NICELY . • YOU ARE VERY COOPERATIVE.* 
WHAT DO I MEAN By 'cOOPERATI VE? 



ERLC 



Teacher: ^QyeS. YDU^TAKE TURNS AND YOO WORK HARD ON 



name G 



THE 
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PROBLEMS teacher's 



VES YOU. AND WET LEARNED A NEW PLAN FOR FIXING PUZZLES. IS 
3D IDEA TO TRY A -PIECE ON ALL DIFFERENT EDGES' TO, FUSTIJ HOW 



IT A GO 
THE COLORS GO TOGETHER 



Children: 



Teacher: 




d: the Twins' 



NOW WE HAVE" ANOTHER PROBLEM.. ^WHAT DO WE DD-TO HE^P- US Wl'fH OUR 
PROBLEMS? ' • ^ . ' *- . 



Children: 
Teacher: 

Children: 
Teacher : 

Children: 



Teac 



Chilldren: 
Teadl- 
Teact 



her : 
he^.:. 



Chi I 



iren : 



Teacher: 



Teacher : 



Children: 



TODAY OUR PROBLEM IS TO FIND THE WINS. (Use chick picture . ) 
WHAT ARE TWINS? 

. ■ ' . ■ -v ■ \ '■ . . ■ 



YES, TWINS ARE TWO-PEOPLE OR THINGS TllAT LOOK EXACTLY ALIKE." 
HAVE TWO" EARS; ARE THEY TV^^NS? 



YOU 



her,: TELL ME SOMETHING ELSE TIUT ARE TWINS. 



TWINS MEAN HOW MA^CY THINGS; 



(Show^picture .brief ly, ) MY PROBLEM IS TO FIND ANp CIRCLE THE 
■TWINS. HOW MANT PICTURES SHOITLD I CIRCLE? / - . " 



YOU BE COPY CATS. 
THE TWINS. • /KKD I 



WFIAT [S M\' PROfiLEM? 



HAVE TO FIND AND CIRCLE 

HAW. TO THINK OLT LOUD. HOW CAN I DO IT ? I'LL 
LOOK CAR EFLn.LY AT FACH PICTIIRE. HERE I :X) . (Reveal 2 pictures at 
once ' rapidly . ) . A:-l I USl;N'.;^ >ri^ PU\N ? YES , . I ' M LOOKING- CAREFULLY , 

GUESS I NEED 



BUT THEY ALL LOOK AlilKE TO ME. 
A NEW ?LAN TO HELP ME FIND THE 
HOW 'CAN I DO THIS PROBLEM SO I 



(Cover p ict ures . ) 1 
TWINS. (Give Stop Copy Cat signal.) 
CAN FIND TliE TWIMS? 



Children: 



Teacher : 



(Try children's plans or add I'LL SAY WHAT EACH PICTURE LOOKS LIKE. 
I'LL LOOK AT THE HEAD, THE TAIL, THE HAT, AND THE WING.) I^W I'M 
READY. . (Etc . ) (Verbalize details of each picture but circle 1 and 
3 before looking at all. the pictures.) THESE ARE t^lNS. THEY HAVE 

"circles .ON THEIR HAT3, BLACK WINGS, BLACK TAILS^. . 01^' NO , THEIR TAILS 
ARE NOT EXACTLY ALIKE-. ;^Hl:S TAIL' HAS A STRAIGHT LINE BUT #3's LINE 
IS A ZIGZAG. HOW DID I DO? I USED MY PLAN AND I WAS GOOD AT THINKING 
OUT LOUD -BUT I FORGOT TO LOOK AT^iALL THE PICTURES. (Ask each child 
to think out loud while they anaJji^i^^^one of the remaining pictures. 
Copy what they say. Then have th;e^ .pyjpve they found the twins. 

HOW DID I DO ? I TRIED. 'HARD-. THAT MAKE^%E. FEEL GOOD. AND I LEARNED 
A NEW PLAN. IS IT A GOOD IDEA OR NOT A GOOD IDEA TO LOOK AT ALL THE 
PICTURES BEFORE YOU'CIRQ.E TWINS? 



Teacher : 

Children: 
Teacher: 

Child 1: 
Teacher : 
Child 2;^ 
Teacher: . 

Child 1: 

Teacher: 

J 

Child 1: 

Teacher : 

Child 1: 
Teacher: 

Children: 

Teacher : 

Child 2: 

Teacher: 

Chcildren: 
Teacher: 

*Chib ren: 
teacher: 



I^M GOING TO GIVE YOU EACH YpUR OWN PROBLEM. YOU. ARE SUPPOSED TO 
FIND AND CIRCLE THE TWINS THINK OUT LOUD. HOW MANY PICTURES 
WILL YOU CIRCLE? 



1st child. TRY THE NEXT ONE. WHAT WILL YOU^ DO TO HELP YOU WITH. 
THIS PROBLEM? 



2nd child , WHAT COULD y6U DO WHILE 1st child DOES. Ji IS PROBLEl^T^ 
(Copy him, wait, listen, judge.) 

THAT'S 'AN IDEA. OK.^. 1st child , THINK OUT LOUD TO FIND THE TWINS ON 
THIS ^AGE. (Show pictures briefly. Then turn it over while he 
thinks out loud on first two questions.) 



(If child begins to roark twins before looking at all the pictures, 
ask) HOW MANY PICTURES DID YOUR PLAN SAY TO CHECK BEFORE. YOU MARK 
THE TWINS? 



(If child omits evaluation at end of task, prompt by pointing to 
cue picture M) 



WHOSE TURN IS IT NOW? 



Xst child AND I WILL BE COPY CATS WH'ILE YOU THINK OUT LOUD. 



GOOD WORK.'' (Keeping next worksheiet'. covered , ) NOW BOTH OF YOU CAN 
TRY THE;NEXT PROBLEM BY YOURSELV^. WHAT DO WE DO TO HELP US WITH 
OUR PROBLEMS? . • 



':Z WORKED HARD ON TWO DIFFERENT PROBLEMS TODAY WHAT DID WE DO THE 
SAME ON BOTH PROBLEMS? 



YES, WE THOUGOT^ OUT LOUD. AND WHAT IS OUR PLAN FOR FINDING THE 
TWINS? 



Childre.n: 



T Ii e teacher models evaluation of good p a r tf s of li e r. 

pe rf o riBan c e and- p 0*6 r parts. * Children need to recognize 
. ' •■ . • ' < . *•'< 

. • '.• ' ■ . / • • 

that even if the end r e s u.l t 'of work is inaccurate, parts 

of their performance can b e ' g o o, d ; thinking out loud, 

using ny . plan, 'trying ii'ard. ^ ' ,^ V 



Aud i t b r y A s s o i: i. a t i on • • 

■ ♦ ■ »■ ' . 

. Ife have prepared several ' 1 i s t of words, some with ■ 
.phonetically sim,ilar words (look, luck, lake, lock) and 
s o me" with -s e r: a n t i c ally si n- liar w or d s (cat) d o g y . m o u s e , 
chase)'. ■ T h e c h. i ' I d r e n areas k'e ^d' to' 1 i 1 1 1 1 y s 1 a p ■ a c.a r d 
with a pink spot on it e a c: h t i ir^ e . t i 1 e»y hear a s p e c i i i e d 
word. R e s. o a r' c i 1 ha s s u ^; )j; c t e- d that y o u n ^ c r c: h i 1 d r e n 
would tend to ma k * - e r r s) r s :o f r,» ' s p o n s e on p h o n e t i c a 1 1 y *" 
s i m i 1 a r wo r d s v**.! c r a o 1 d e r children's err o'r s w o u I. d 
t e n ci t o w a r d • w o r ci s n f s i r, i ] a r e a a i n .- • • 'W e; .s u g g e s ^^^-t'h a t 
i n t r o d u c i u t; a :r L r . x t ^' t o i. ;i 1 s i v e b c» v's to q wi e t ly.A/ 
remind them s t.^ L- v e s u-f t h e i r problem w 1 1 1 ■ d e c r e a s e' t h e i t 
errors given f r e (| u e n t practice. . Hopefully,* t ri e a t t e. n t i._o n 
required for these auditory tasks will give t h e c ii i Td r e n 
: p r a c t i c e at at t:e n d i ■n-.g ' t'o ' c 1 a. s s r 0 o.' ni. , ■ i n s ■ t r u c: t i on s and 
responding to t h-o s e d 1 r e c t i o n s . 




• e va 1 ua t e s Iji^ th • .g.O d d an d p o o r 



for m^n "c e . 
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Teacher : 
Children; 



WHAT PROBLEMS DID YOU THINK OUT LOUD ON LAST TIME WE WORKED TOGETHER? 



Teaeher : . ^;YE:s , YOU/WE PUT PUZZLE PIECES TOGETHER TO MAKE A PICTURE AND THEN WE 
FOUND THE TWINS (show exai^ple from yesterday). LET'S FIND MORE 
TWINS. HOW MANY THINGS MAKE TWINS? 



Children: 
Teacher : 
Children: 
Teacher,: 



WHAT PLANS DO WE' USE TO HELP US FIND TWINS? 



Teacher : 



I'LL TRY THE FIRST PROBLEM (lemonade glasses) 
.' . . * ' 
Q. WHAT IS PROBLEM ? 

, - ' . ' ' ' 

A. I HAVE TO FIND AND CIRCLE THE 2 TWINS . 

(Lopk at workgHeet briefly then turn it over.) 

Q.^ HOW CAN I DO IT? 

A. I'LL LOOK CAREFULLY AT THE GLASSES AND STRAWS AND LEMONS . 
AND HOW MANY PICTURES SHOULD I LOOK AT BEFORE I MARK ANY? 



Childr^en: 
Teacher : 



Child: 
Teacher : 

Children: 

Teacher : 



(Label and compare each detail crossing out each picture which could 
not be a twin.) AM I USING MY PLAN ? YES, I*M LOOKING CAREFULLY AT 
EACH DEtAIL. THIS IS HARD: .THREE PICTU^E§ LOOK ALIKE TO ME, ' 
(Continue analysis until finding the twins. Accept children's help.) 

Q. HOW DID I DO ? V \ 

* --• 

A. I WAS REALLY GOOD AT THINKING OUT LOUD. '» AND I WENT SLOWLY TO 
*. CHECK EACH DETAIL. I COOLD HAVE mRJCED THESE PICTURES (non- 
twins) BUT WHAT WOULD HAVE HAPPENED NEXT, ' ? 



(Bri-'ly showTeach child his own new problem. ) YOUR TURN. YOUR 
PROBLEM IS TO FIND AND piRCLE THE '^TWINS AND TO THINl^.* OUT- LOUD. . 
(Upon completion, prais*e their thinking out loud.) y. 



AUDITORY ASSOCIATION LISTENING TASK First presentatlbn v^^^ 

YOU . THINK YOli CAN BE REAL GOOD LISTENERS TODAY? I WAOT YOU TO HAVE 
BIG EARS THAT CAN HEAR JUST WHAT I SAY. HOW 'ABOUT IF YOO WEAR TljfESE. 
BIG EARS. NOW YOU HAVE EARS LIKE MICKEY MOUSE AND WE KNOW MICK&Y .. 
MOUSE is A GOOD LISTENER. WE HAVE A NEW PROfeSi^ TODAY. .USE YOUR - 
EARS SO YOU KNOW WHAT TO DO. I'M GOING TO PLAy'a LISI^ OF WORDS THAjT 
I SAID INTO THE TAPE RECORDgR. I WILL TELL ^YOU ONE OF THE WORDS' I 
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SAID AND I^W.ANT YOU TO LISTl-N VERY CARKFULLY SO YOU CAN HIT. THIS 
SPOT, LIKk'tHTS (demonstrate), EACH TIME YOU HEAR TH.\T WORD, 
:(Allow practice hi 1 1 in^ . spot , ) THE PROBLEM -IS TO .IjIT THE SPOT 

/each TiMli:'^ you. h>:;ar.:TH>: word i Tia.L you to listen 'for. • 'L£t me sI^ow 

YOU HOW IT works;: THINKINC OOT LOUf) WILL HELP Mfe:'l>0 MY-BBST- 



Teacher:. . Q. OK^' WHAlVS MY PROBLEM? 



. leacher's name WANTS ME TO HIT THE SPOT FACH TJ>^% I HEAR 
THE WORD SPOON. ' ■• - 

HOW. SHOULD I DO IT ?^ • v , . . 

Via. LISTEN CAREFULLY TO THE. WORDS AND I'LL P, EMrNI)-:.>fY SELF 
TO H.IT THE SPOT EVERY TIME I \\\u\l< THE WORD SPOQN . IS IT 
A COOD.IDEA TO TALK'LOITD WHEN WE ARE LISTENING CAREFUI.LY? ' 



Chi Idrfen : 
Teacher : 



)N SPOON.,. n^liv t'CD 



OK. I'LL QUIETLY REMI'Np , MYSELF TO HIT ON SPOON ... flEj^E- I ^CQ, I'M 
GOT NO TO HIT THE SPOT EVERY TIME I HEAR. THE WQRD' .SPOaN. (Play 
Spoon' Associat i on- 1 is t . Onietly whisper SPOON after hearing a word 
and shake head no it it doesn't niatch the rjecord^^jd word^. Make error 
as by hitting on the word moon ' because of reacting, before re flee tint;. 
■Recognize errc^r, appear flustered, -aiul hit on next- non*^. spoon word 
as we 1 1 . Then cotrpost' voiirse] 1 . ) ' 



Teacher 



HOW DID 'I no? 



A. I STARTED OUT GOOD. T WAS f.ISTENTN-; CAREFULLY. THEN I WENT' TOO 
FAST ANT> FORGOT T(> REMI>n^ MYSELF TO HIT THE SPOT JIHT ON SPOON . • 
- IS rr A GOOD IDEA OK y,0'T i\ 'T)OD \\)\\\ TO REMIND YOH^SEIJ' WHAT ^ 
WORD TO HIT - ON.^ , 



(;h i Tdrt. n : 
Teacher 



W^UVl' Ml'iHT HAiM^i-N I-:'-:;! '[r ' 'I' ' UT: 'T i^'MTM) k.(»UHS!;LF WfiAT W()R D ' TO 
HIT ON,'. _V , . • , ■ 



Child:, 
Teacher : 



I 



(Arrange boys back -to back- at side o! lape rec(,)rdcr' 
front where you' can see both bo\'s' hands and cards. 



Vo u be i n 



■ Tape rec{^rder 



Teachet 
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Teacher: OK, USE THOSE BIG EAR^y TO HELP YOU BE A GOOD LISTENER. 

. Teacher's name WAOTS TO HIT THE SPOT EVERY TIME YOU 
HEAR THE WORD CAT. " 



Teacher : WHAT ARE YOU SUPPOSED TO DO? 



Children: 



Teacher: j^j^rsompt children to ask and answer next question by 

^i^!a^^ing to cue picture #2 if necessary. Then play 
' ^ ^ ^Caf^ Z Association List, Record responses on Auditory 

Association Record ing/ Sheet . Prompt chil^dren alternately 
' I- to ask and answelmnrt question by looking at them and 
' waiting if they do not offer It spontaneously.) 

CAN YOU BE'^GOOD LISTENERS FOR TH? WORD LOOK ? HIT THE 
SPOT EACH TIME YOU HEAR THE WORD LOOK. (Proceed as 
above . ) , 



Children: 
Teac^i^r : 



IS IT A GOOD IDEA OR NOT A GOOD IDEA SOMETIMES TO 
QUIETLY REMIND OURSELVES WH/pT WE ARE SUPPOSED TO DO, 



Child: 
Teacher : 
Child: 



WHY? 



# 



T 
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DAY 6 



The idea of fairne'ss is introduced in a real eitua-' 
tion. It is pursued on Day 13 through pictured .situations 



The detective pictures introduce "a more coniplex 
ma t ch i n g- i de n t i ca 1- p i c t u' re s task. Tlie. array of pictures 
is greater and the details more subtle. 

Identifying Emotions 

The first s o c i a 1' 1 e s s o n helps the children to 
determine how the teacher fe^t^ls bv s'c-eiiig or hearing her. 
Then they are asked to dej^ide' wh i cli ..p i c t u r e s show p e q p le 
who feel the same and people wh o', f e e L -d i f f e r e n t . Gradually 
the children are asked to c on .-^u d e'r , .p e o p 1 e * s feelings in 
response to their actions, 'iix am' pies: ilow will your teacher 



f e e 1 w h c n y o u she w h e r t h e s e .■• h a r d papers you did? How would 



the girl >: u hit "her? How will I f ee 1 Tf you won't 

I 



do the s p e c i a 1* p a p o r s I b r o u ^ k! t ' f o r v o u :' 

■ >- ,. . 4 c 

This is the first of s e. v e n • p r e 1 i :i; i n'a r v lessons which 
U , ■ • ■ ' ■ .. ' i 

develop a s^^quence o,f 'r e s p o n s e s tJie children will, use to 
^e al i'.ijr^_ -^p'c i a 1 problems.* These preliminary les s on ^ 
d ^ i gj^^d > t'd give the c h i' 1 d r <5i.n hot ii linguistic d conc^p- 
tual^toois they will ^eed to work t:lir^:)Ugh m o re' i^'^-j^p 1 e x 

'kj ^ ■ -^^^ . . . ''m^' 

p i c t ulff.d socialsituati.ons. * " 
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Teacher: 
Children: 
Teacher : 
Children: 
Teacher: . 

Teacher: 



Children: 
Teacher: 

I 

Children: 
Teacher: 
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VmAttpROBLEMS DTD THINKING OUT LOUD HELP US SOLVE YESTERDAY? 



TODAY I WAOT XOU TO BE DETECTIVES. WHAT DOES A DETECTIVE DOl 



(Yes,) HE TRI8B TO FIND. CLUE? THAT WILL HELP HIM SOLVE A CASE 
OR A PROBLEM. LET'S PtJT ON OUR DETECTIVE ^HATS. (Pantomime 
putting on a detective hat.) ' u 

REMEMBER HOW YESTERDAY WE FOUND TH J TWO ^ t^ICTURES 'BHAT LOOKED 
JUST THE SAME? TODAY I WAN^ YOU XD^IND ONE' MCTURE TflAT IS 
DIFFERENT FROM ALL THE OTHERS. (Show Xpdian. boy defective ^ , 
picture.) WHO WANTS TO TRY THE FIRST ONE? i 



^ ^^ \- .V;., ■ 

(If both want to go first ask) WHAT WOULD BJ^ jS^^ TO 
DECIDE WHO GOES riRST, ' / - ? ^i->^> . ^-"^l; 

(Npte: Child 1 started on last ^^"4'^,/^ ' ^ 




W A CIRCLE 



(After deciding who goes first,) ^ _ 
AROUND THE E^IAN BOY THAT DOES NOT BEfLONG TO THIS TRJBE AND 
PROVE*THAT HE'*1X)ESN'T BELONG. (Turg^^paper over while child 
verbalizes on first two questions -^flSg?|> him' think of details 
requiring attention: Clothed, faceV) j 



Child: 



Teacher: (When child finds solution, ask him to review t?he clues that 
prove he has found the Indian boy that does /lot belong to the 
. tribe. )i =^ • / • 



Child: 
Teacher : 



(To other child,) DETECTIVE child's nacte , LET'S SEE IF YOU CAN 
SOLVE A CASE. DRAW A CIRCLE AROUND THE .CHICK THAT DOES NOT 
BELONG TO THIS MOTHER HEN, AND GIVE CLUES .THAT PROVE DOESN'T 
BELONG. (Proceed as above:) ^ 



Child: ' ^ 

SOCIAL #1 - IDENTIFYING EMOTIONS 
Teacher: 



(Lay out first four Understanding Our Feelings pictures. Look 
at back of picture^s for label - Set One or Set. Two". Set One 
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o • , references precede slash marks. Set Two references follow 

slash marks'. ) " ^. . ^ 

Teachfer: (r'oint'to frl - smiling person.) IS THIS GIRL/BOY S^aLING? 

Children:.^ 



Teacher: YES, (jiod head,) THIS GIRL/BOY IS SOTLING," (Poi^t 
• ^ to #2 - sad boy.) IS THIS BOY* S^rILI^'G? 

Chi Idren : » 



Teacher:, NO,'THI§ BOY IS NOT SMILING. NOW, BOTH OF YOU POINT TO A 
PICTURE OF A BOY WltO IS NOT SMILING, 

Children: 



Teacher: RIGHT, THIS DOY IS" NOT SMILING,' NOW, POfOT TO A -CHILD WHO IS 

crying7mad. . ' 

" Children: ^iJ^f?? 



Teacher: SHOW ME A S^^^^WHQ is NOT CRYING/NOT >UD, 
Children: 



Teacher: (Point to crying girl.). IT THIS GIRL IS CRYING, THEN SHE IS 
NOT LAUGHING./ (Point to ..ir^ad boy,) IF THIS BOY IS FROWNING, 
THEN HE IS NO^- LAUGHING, 

Teacher: (Point to laughing" boy/man, ) IF THIS" B0Y/>1AN IS LAUGHING, 
THEN HE IS NOT 

Child: • 



Teacher: ' (Point, to crying girl.) TbiJS 'gIRL, IS CRYING. SHE PROBABLY 
.. ;FEELS 'sAT>^/' '(Ptiint. to nad''"boy', ) .THIS BOY IS FROWNING, 



... !JE PROBABLY FEELS ^LAD. 



Teacher: '(Point, to^ s*?^iUiig''girI/boy . ) THIS GIRL/BOY IS JMILING. 
SHE/HE PROBABLY FEELS HAPPY. 



Teachertj IF THIS GIRL/BO^EELS fiAPPY', ^AND THIS GIRL/BOV FEELS SAD/MAD 
(point to respective pictures') THEN THEY DO NOT FEEL THE SA^^E 
WAY. WEY FEEL. DIFFERENT WAYS. - • 



.Teacher: (If chi IdrwHgive . in^:brre«-t responses pursue, answer by saying 
CAN YOU MA^^^ HAPPY. FACE?", LE^^'S SEE A ^AD FACE.) . " 

Teacher': ^^(Point to crying girl and smiling girl/mad boy and smiling boy,) 
—DO THEY HAVE THE SAME -FEELINGS OR . DO THEY HAVE' DIFFERENT FEELINGS 



Children: 
Teacher: 
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HAVE DIFFERENT FEELINGS. THEY DO NOT FEE^ THE 



Teacher: 

Children: 

Teaclier: 

Teacher: 

Children: 

Teacher: 

Teacher: 

Children: 

Teacher: 



(Poj^KKto stoiling girl and laughing boy/smiling boy and 
la^^pi^ man.) DO THESE CHILDREIi^PEOPLE HAVE THE SAME 
FeS^I^ or do they HAV£ DIFFE^l^NT FEELINGS? 



YES, THEY BOTH ARE SMILING. THEY PROBABLY FEEL 'THE SAME WAY. 

(Pointing to laughing boy/man.) IF THIS BOY/MAN IS LAUGHING, 
THEN IS HE FEELING HAPPY, OR IS HE FEELING SAD? 



YES, HE IS PROBABLY FEELING HAPPY. 
(Hold penny in hand.) IS THIS A PENNY? 



HOW CAN YOU TELL? YOU CAN SEE IT WITH YOUR 
to eyes to get children^,^ verbalize eyesO 



(Point 



Teacher: CLOSE YOUR EYES. (Point to an object.) WHAT IS THIS, 

(instruct children to keep eyes closed) A PENCIL OR A KEY? 



Children 
Teacher: 
Teacher: 
Children 
Teacher: 



YOU CAN'T BE SURE BECAUSE YOU CANNOT SEE WITH YOUR EYES CLOSED. 
NOW OPEN YOUR EYES. NOW TELL ME WHAT THIS IS. 



HOW CAN YOU TELL? YOU CAN SEE WITH YOUR 
Teacher: ^ WHAT CAN WE DO WITH OUR EYES? 
Children: 

Teacher: CAN YOU SEE WITH YOUR EYES CLOSED? 

Children: * - 

Teacher: CAN WE SEE WITH OUR EARS? 
Children: - 



Teacher: NO, WE CANNOT SEE Wliyi OUR EARS. WliAT .CAN WE DO WITH OUR EARS? 

r 

Children: 

feacher: YES, WE CAN HEAR ' WITH OUR 1L\RS. 

Teacher: ' 'l AM LAUGHING. (Deponstrate) AM I llAPPY OR' AM 1 b'AD? 
Children: .. " • ' • \ 

Teacher: HOW CAN YOU/ TELL I AI-I HAPPY? ^ . 

Children: ^ 

Teacher: (If response, is ''you're laughing", ask) }IOW CAN YOU TELL I'M 
LAUGHING? DID YOU SEE ME WITH YOLFR EYES? 

Children: . . 



Teacher: DiD YOU HEAR MD WITH YOUR EARS? 

Children: ^ . ^ ' 

Teachei*^. YES, YOU CAN TELL T^O WAYS^HAT I AI-l llAPPY : YOU CAN SEE ME 
LAUGHING AND YOU CAN HEAR ME L/\UGHIN(;. 

Teacher: LET'S PRETEND I CANNOT HEAR YOU (plug eafs), I CAN ONX]ReE 
YOU. WHAT WOULp YO^ DO, Sf^ I KNOW YOU'RE HAPPY? ■ SHOW We, 
(Prompt 'for two dil : ^ rent responses.) - ^ 

Children: 



Teacher: YES, I CAN TELL YOU ARE HAPPY--YOU ARE SMILING, etc... 

Teacher: WHAT WOULD YOU DO TO SHOW >E^YOU'RE SAD? REMEMBER I CAN ONLY 
SEE YOU, (Pror.pt for two different responses.) 

Children: i""^^-- • 



Teacher: 1 CAN TELL YOU ARE SAD BECAUSE YOU ARE CRYING, etc. 

Teacher: .'WliAT WOirLD YOU DO TO SliOW ME YOU'RF ANGRY? ^ (Prorrpt for 
two responses.) 

(J 

Children: . * ^ 



Teacher: OH YES, I CAIs TELL *Y \6m FACE YOU ARE ANGRY. YOU ARE SCO\%T.ING 

Teacher: GOOD* ,-NOl%^-I:ET ' S P:^■;:TENT) I ckNNOT-SEE YOU. (Cover eyes.) 

I CAN ONT.Y HEAR YOU. HOW WOULD YOU LET ME KNOW YOU'RE iiAPPY? 
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Teacher: 

Teacher: 

Childrefh: 

Teacher: 

1 



(When children produce audible responses, say) ^ YEStI CAN TELL 
YOU'RE HAPPY. I CAN HEAR^ YOU LAUGHING. 

HOW WOULD I KNOW YOU'RE SAD IF I CAN ONLY HEAR YOU? 



(Any attempt at audible sobbing or fling deserves empathetic 
recognition, such as..) YOU MUST BE UNHAPPY OR SAD. I CAN HEAR 
YOU CRYING. VERY GOOD/ 



Teacher :^^0W WOULD I KNOW YOU'RE ANGRY? (ttecognize as above. 

, "'""■^If children cannot sound angry, give detnori'stration and 
ask them to try it.) ' . - 



Children: 



Tea^cher: (Lay out 3- additional/pictures:- #5, #6, and #7.) 



Teacher:' 

. [ - 
ChildV|^^.f 

Teacher: 

Teacher: 
Child 1: 
Teacher: 
Child 1: 
Teacher: 

Child 2: 
Teacher: 
Child 2: 
Teacher: 
Child 2: 
Teacher: 

Child 1: 



1st child . POINT TO TWO PEOPLE WHO FEEL THE SAME WAY. (Record 
Appropriateness of child's response on Identifying ^E^ot ions 
Recording Form,' p. 31) . " - . . 



HOW DO THEY iSEEL? 



HOW CAN YOU TELL? 'CAN YOU HEAR'THE* WITH- YOUR EARS? 



HOW CAN YOU TELL THEY ARE HAPPY/ SAD ^ 



YES, YOU CAN SEE THEM WITH YOUR EYES. 2nd child ,' YOU POINT TO 
TWO PEOPLE WHO FEEL DIFFERENT WAYS. (Record.) 



HOW DO THEY FEEL? 



HOW CAN YOU TELL THEY ARE HAPPY (SAD)? . 



1st' child , POINT TO SOMEONE WHO DOES NOT FEEL THE SAME AS THIS, 
CHILD. (Point to crying girl/mad boy.) (Record.) . 



4 . 
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Teaclier : 

Child 2: 
TeacVier: ■ 

Teacher: 



2nd child , WHO FEELS THE SAME AS THIS NkN/LADY? ■ (Point to " >• 
smiling boy with father /baby with mother.) (Record " ' 

— — . „ . :, \ 

(Continue with, questipninij; in Recording Form order by identifying 
different pictures, and' record .appropriateness of children's 
responses . ) 

WE .HAVE. TWO DIFFERENT WAYS TO XN.OW H^ SOMEONE" FEELS , WE CAN 

(t>oint ta eyes) J_ OR WE CAN (P6int to ears if ' 

n^cessary).^ IF A PERbON. IS SCOWLING, IS HE MAD OR HAPPY? ' 



Children:- 



■3: 



tv"- 
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N ame 
Date 



IDENTIFYING EMOTIONS RECORDING FORM 

_^ * School ' 

Teache r 



Directions: Question alternately Child 1 and Child 2, Check ( \/ ) 
appropriate column and record any verbal response 
of children. ' 



Child 1 - -Name 


Cor- 
rect 


Not 
Cor- 
re c t 


Verbalizations 


* Who feel th^ same 








Not* the same as this ' 








Different from this 








Two boys who feel the same ^ 








The same as this 






- 










, X:hild 2 - Name 


Cor- 


Not 
Cor- 


1— — -| 

• Verbalizations 




rect 


rect 


Who feels different 








The same as this 








Different from this 








Two ch'ildren wKo feel different 








Nia't^h^ same as this 
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DAY 7 



Social #2 



• Xhe Why-8e cause , game develops Xhe iden t i f i-ca t i on 
of en^^Lon^s ^ then e^xtehds the i n q u i rV'-'^tx) su^rfsing caused 
for. those emotions'. The ^hildrenr are aske^ to think of 
many different causes for the emotion depicted. Finally 
v they develop a' list of things another child could do to 
create a happy feeling in a sad girl. 



Auditory Association - 2n d- .pr es e n t a t i 



on 



The complexity of; this in^l.7bition task is increased. 
The children first le^ai^* to' .respond by hitting the spot 
card on Spoon. Immediate ly • a f te r learning the Spoon 
response, the children are told on the next trial not' to 
hit on Spoon but to hit. the spot every time they hear a 
w^rd thiat names somethir^'g we use in eating (knife, fork,/' 
bowl). The s t r a t e gy •;deAre 1 o p e d for the Aud i t o ry Ass oc t i on 
1st presentation presunably will aid the children in con- 
trolling impulsive.responseson this auditory task. If 
they indeed do control such responses on this type of. task, 
• then we know they are capable of self-control. J: 



9 
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SC)CiAL #2 - Why-Because (Use Girl in Rain photograph,) 



Teacher: 

Children: 
Teacher : 
Children: 
Teacher:- 

Teacher: 

Child: 

Teacher: 

Teacher: 

Child: 
NOTE: 



HOW DO YOU THINK THIS GIRL FEELS? (Give choice "Happy" or /SSd" 
if necessary,;) ^ 



HOW CAN YOU TELL?' 



(If Vshe is smiling'Vis given^ ask) HOW CAN YOU TELL SHE'S SMIL- 
ING --WE CAN (point to eyes) 

WHY IS THIS GIRL (Happy if given; sad, if given), ? 



THIS GIRL MIGHT BE HAPPY (SAD) -BECAUSE ( supply child's response). 
(Write down and number all responses on back of Daily Evaluation 
Form. ) 

THE IDEA OF THIS GAME IS TO THINK OF LOTS OF REASONS WHY THIS GIRL 
MIGHT BE HAPPY (SAD). I'M CftING TO WRITE THEM DOWN SO WE C^ 
SEE HOW MANY DIFFERENT BEC^BsB 'S WE CAN THINK o/, SHE MIGHT 
BE HAPPY (SAD) BECAUSE ( supply child's first response ). OR 
WHAT IS A DIFFERENT BECAUSE^ ^ ~ 



(It is important when^^ you a^lor a "different b^ause" that 
you repeat the first oh^Td's^swer and say, THAT WGOT BE WHY. 
NOW THE IDEA OF TtfE GflME IS^ TI^THINK OF LOTS OF BeS^SE'S. In 
this way, a chii^'idoes not .ttjB^. ^is answer was incorrfeet^but 
knows it is ^Tji.(^' t^Jk%j9K:*^f* children have few responses, 
offer one of o\ 



Girl Falli 
Teacher : 
Children: 
Teacher: 

p Childreii: 
Teacher: 




W them to build from there.) 



-•^ Off Bike phcfE^jgr* 
HOW IS THIS GIRLVFEELfNG?N'v(H:aWy-^o^ necessary.) 



HOW CAN YOU TELL? (if *:^'^e^is^ctS,ing*' is given, ask,:) HCW 
CAN YOU TELL SHE IS/CRYING--Wfi-;i^ eyes). CAN WE 

HEAR HER CRYING? : * " , v: - . : , 



NO, WE CAN ONLY SEE liER - ^ 



3A 



Teacher: . . WHY ;iS Srig^SAD^ 
Child: • ' 



Teacher: WHY DID SHE FALL OFF HER TRICYCLE? BECAUSE 

(wait for child's response). 

Teacher: -THAT'S ONE BECAUSE. (Write down and number all re^^ponses on 

baclc*of Daily Evaluation- Form . ) LET'S THINK OF LOTS OP DIFFERENT 



BECAUSE'S. what's a DIFFERENT BECAUSE?. 



J 



Children: 
Teacher: 

Children: 
Teacher : 



(foint to bo>r-in picture) WtlAT CAii.THIS BOY DO OR SAY TO MAKE 
HER FEEL 'HAPPY? " ^^ • ■ 



.THAT'S ONE THING HE COULD SAY/DO. WHAT ' S SOi^ETHING DIFFERENT 
HE COULD DO OR SAY? LET'S THINK OF I,OTS OF WAYS TtlAT HE CAN 
Self her feel- better. (List and number do's and say's.') 



AUDITORY ASSOC UTI0NJ.IST5NING TASK. - 2nd presentation ' f 



Teacher: ^ (Hand children >fickey Mouse ears.) REMEMBER WHAT THES'E EARS 
HELP YOU TO DO? > * 



Children: 
Teacher: 



YES, YOU NEED. TO BE GOOD LISTENERS WHEN YOU WEAR THESE EARS. 
A COUPLE b4tYS AGO I ASKED YOU TO^LISTEN CAREFULLY TO TAPE 
RECORDED WORDS SO YOU COULD HIT THE SPOT ON THE WORD 
teacher's name ASKED. TODAY teacher's name WANTS. YOU TO HIT 
THE SPOT EVERY TIME YOU HEAR THE WORD SPOON. WHAT VORD ARE 
YOU GOING TO HIT THE SPOT ON? 



, ^ '^^^^^^f^f^^^oixxt to* cue pictcire-#l tx> elicit initial verbalizations . V 



^.^^gg^g^gg^ (Prompt 2nd child with cue picture #2 if necessary.) 



Kmm 2: 

Teacher: 

Children: 
Teacher: 



(Play Spoon Association list and record children's errors on 
appropriate recording sheets.) 



(If children do not spontaneously verbalize final 'question, 
point to cue picture #4 f-or each child's independent verbalizai- 
tions.) 
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Children: 
Teacher: 



ilOW I m GOING TO- CHANGE#bUR PROBLEM A LITTLE. THIS TIME -I.DO^ 
NOT- WANT YOU TO HIT THE'^SPOT WHEN YpU HEAR THE WORD SPOON . I 
DO WANT YOU TO iilT THE SPOT ON ANY QTHER WORD THAT NAMES SOME- 
THING WE USE IN EATING. ^LET'S ^HAVE 1st ,child DO THIS PROBLEM 
ALONE, WHAT ARE YOU SUPPOSED TO DO? ' 



"Child I: 

4 

Teacher: 
Children: 
Teacher : 

teacher: 



GOOD. WHAT ARE SOME WORDS THAT NAME SOME^H^^G WE DTJE IN EATING? 



Child 1: 
Teacher: • 

Children: 
Teacher: 
Child 2: 
Teacher: 

Children: 

Teacher: 

Teacher: 

Child 2: 
Teacher: 



(Give clue.s if necessary such as, WE EAT CEREAL FROM A j , 

to be sure the, child can identify the three items included on 
the list,) ^ . 

2nd child , YOU BE THE JUDGE, WllEN 1st child FINISHES YOU..TfLL 
US HOW YOU THINK HE DID. , (Prompt first cfilld to verbalize 
first two answers to cu^** quest ions , Then replay Spoon Associa* 
tipn list/ recording chijldfs,.e^lrrors on^'appropriate recording 
sheet. Continue as abpye"/ After final question, if child -has 
recognised an error drid was ?not rehearsing, ask IS IT A GOOD 
^IDEA OR^ NOT A GOOD 11^ ^fo REMIND OURSELVES QUIETLY WHAT WE AJ^E 
SUPPOSED TO DO?) 



«7 



— — ^ — ^ ... V 

WHAT MIGHT HAPPEN NEXT IF WE DON'T REMIND OURSELVES WHAT WORD 
TO HIT ON? * 



(To 2nd child;) HOW DOr'YOU THINK HE DID? 



THE NEXT PROW^ FOR ^OTH 0^ VOU IS TO^ HIT TUE^POT EAjCH T) 
YOU HEAR THE^WORD CAT. (Signal ''children *ta do pre-task vei 
izing,) '< : ^f- ' e \ 



X?lay Cat Association- llst-3. Contimae as above.)' 

NOW i WANT TO CHANGE THIS PROBLEM FOfi -Ind child , DO NOT . 
THE SPOT ON CAT THIS TIME. DO HIT THE SPOT ON EVEftY OTHSh ' 
THAT NAMES AN ANIMAL. .(Signal for Pre-t^sk. verballzat ton. ) 



(To 1st child,) WHAT COULD YOU DO WHILE 2nd chiJ^d^ lft^ 



PROBLEM? 



'St.- 
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Child 1: 



Teacher: (Repeat Cat Association list-3. Continue as abov^.) ^ . 
Teacher-: •# IS IT A GOOD IDEAnOJR NOT A GOOD IDEA TO" TALK LOIJDU' WHEN WE 



NEED .TO LISTEN CAREFULLY? v 



Children: 



Teacher:- WHY IS IT NOT" A qpOD IDEA? 
Children: 



51 . 



DAY 8 • • 

i ' 

S'ocial »3 _ . • 

Why-^ecause #2 introduces more practice developing 
multiple antecedents. ^t;p a consequence. 

Simon Says , * - 

* V The Simon Says "game poses one of the more difficult 
in-hibition tasks at the 5-7 age by asking the child, to 
inhibit motor . response^ to certain verbaT-'commands and 

' not to others Thinking out loud is. introdu.ced as a . 
strategy-.to increase the child's response time so he has 
time to think. b^efoi:je a-ctlng." 




DAY '8 ' 
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SOCIAL #3 - Why-Because . (2) with Dragon Puppet , DiVly 

s ■ % ■ '■' 

v » r- ■ 

Dilly : -(Teacher manipulates and talks for Dilly.) I*M DILLY THE DRAGON. 

.1 CAME TO PLAY THE ' WHY-BECAUSE GAhfE. LET ME SHOW YOU HOW TO PLAY 
FIRST I'LL PLAY WITH ( PPA's name ) . 

Dilly :' ( PPA's name ), I 'M VERY, TIRED . 

Teacher:' WHY? 

Dilly :' . BECAUSE I FORGOT TO TAKE MY' NAP. 

m ^ ■ 

' Dilly : (Pacing children) NOW I'M GOING TO PLAY WITH YOU. WHEN I SAY 

SOMETHING, YOU ASK, WHY ? LCT '.S TRY IT. 

' Dilly : I'M VERY HUNGRY. NOW ASK WHY . 

Children: Why? ' .. 

Dilly : VERY GOOD. *NOW REMEMBER, ASK WHY.&VERY TIME I SAY SPMETHING. 

Dilly : ' I'M VERY HUNGRt. 

Children: Why? " 

' .Dilly : 4 BECAUSE I HAVEN'T HAD MY LUNCH. 
DULy : I LIKE GOING,, JO SCHOOL. . . 

Children Why? 

billy : .BECAUSE THE CHILDREN ARE MY FRIENTDS. 

Dilly : I CAN'T SING TODAY. • ^ ^4 • 

~ • ^ J* 

• children: Why?*: 

Dilly :' BECAUSE MY THROAT HURTS. 

Dilly : NCW LET'S CHANGE THE GA>fE^ I'M chlNG TO ASK YOU WHY AND YOU MAKE 

UP .THE BECAUSE. .NCW LISTEN, I'LL TRY IT WITH PPA's nar.e- FIRST .. 
(Mani|)uiate Dilly as required.) ^ 

Dilly : *(To PPA) I AM GOING TO THE STORE. I AM GOING TO WALK. I AM NOT 

GOING TO TAKE THE BUS. CAN YOU GUESS WHY I'M GOING TO >^ASK? 

Teachet:' BECAUSE YOUR FRIEND IS WALKING TO THE STORE AND YOU WANT TO WALK 
WITH YOUR FRIEND. 

Dilly : MAYBE. CAN YOU THINK OF A DIFFERENT BECAUSE? 



Teacher : 
Dtlly : 

Mm 

Dllly : 

« 

Child: 
Teacher: 

Child: 
Teacher: 



Dilly : 

Children: 
Dilly : . 



BECAUSE IT'S A NICE DAY OUT.' 

(To children) SEE, THERE IS MORE THAN ONE BECAUSE . NCW LET'S 
PLAY TOGETHER. 



\ . 

DXPLA 



JOHNNY WON'T COME TO MY HOUSE AITOXPLAY WITH ME TODAY. WHY WON'T 
JOHNNY COME TO ^ HOUSE AND PLAY WITH ME TODAY? DO YOU iUVE A 
BECAUSE , ? 



Children: 
Teacher: 



__ BE JOHNNY WON'T COME BECAUSE ( repeat response ) . (List and ^ 
number^'all of ctilldren's responses on back of Daily Evaluation 
Form.) WHAT IS"a DIFFERENT BECAUSE , ? 



MAYBE JOHNNY WON'T COME BECAUSE (repeat 2nd resfionse ) . (Continue 
with open questioning until children run out of responses. If 
children have few or no responses, encourage them With WHAT ELSE 
MIGHT KEEP JOHNNY AT HIS HOUSE? or WHY ELSE DOESN'T HE WANT TO . 
COME TO MYTHOUSE? As children run but of responses, supply some 
for them.)* 

LET'S PLAY JHIS GAME AGAIN. I LIKE BIRTHDAY PARTIES. CAn' YOU' • 
GUESS WHY I LIKE BIRTHDAY pXrtIES? 



VERY GOOD. MAYBE I LIKE BIRTHDAY PARTIES BECAUSE (repeat child's 
response). (List and number all oi children's responses.). NOW 
LET'S THINK OF A DIFFERENT BECAUSE. I LIKE BIRTHDAY PARTIES 
BECAUSE .. (fet children respond; Supply some of your own ^ 
responses if children are limited.) ^< ^. * 



(After ideas run out) VERY GOOD. WHY DO' I LIKE BIRTHDAY PARIIES? 
MAYBE n'S BECAUSE '( repeajt first answer ). OR BECAUSE (repeat second 
answer), etc... YOU THOUGHT OF^ LOTS OF DIFFERENT BECAUSE* S . 



SIMON SAYS (SS) 



Teachet : 
Children: 
Teacher: 
Children: 



WHO WOULD LIKE TO BE FIRST TO PLAY A GAME WITH ME? 



I NEED ONE BOY -AT A TIME. WHAT WOULD BE A FAIR WAY TO. DO IT? 



• -.7 
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(ly chil^^t ielected' to play SS,/s.ay). SINCE- YOU ARE VERY GOOD 
AT PUZZLra, teacher's name WANTS YOU TO^fur THIS. PUZZLE TOGETHER 
WHILE .1st child -And. I" PLAY JHIS GAME.,, tF YOU HAVE TmE YOU CAN 

WGRK'-ON these:.Oth^^ before, then it will be 

YOUR TURN TO pSaY ;^Hfe GAME. IVHAT IS^YOUR PLA^ FOR PUTTING PUZZLE 
PIECES TOGETHER? 



.(To SS child) WE- ARE GOING TO ' PLAY A 'qAME I KNOW YOU HAVE PLAVeD* 
BEFORE. BUT IVM.GOING TO CHA-NGE THE GAME" .A %ITTLE BECAUSE WE'RE 
GOING TO DO THE SAME' THING IN THIS GAME THAT WE'VE DONE TO HELP 
US ON ALL THE OTHER PROBLEMS. WHAT DO WE DO TO ilELP US DO OUR' 
WORK BETTER? ^ ■ . ^ ' / . 



YES, THINKING OUT LOUD HELPS US DO BETTER., LET'S DO S^ME EXERClSES 
TOGETHER FIRST. • (Present Practice Exercises from chart .'^ TOUCH 
YdyR NOSE, STAMP YOUR FEET, WAVE YOUR HAND, TOUCH YOUR TUM51Y , 
ARMS UP, TOUCH YOUR KNEE, PUT YOUR HANDS ON YOUR HEAD, STEP FORWARD, 
STEP BACK, TOUCH THE FLOOR,) i 

GOOD.' NOW LET'S PLAY TllE GAME. WE'RE COir^G TO PLAY SIMON SAYS „ 
■DO YOU REMEMBER THAT GAME?. • 



REMEMBER IN THE GAME I'LL, DO .ALL THE EXERCISES. SOMEl'IMSS YOU 
ARE TO DO THE^^l WITH ME AND ' SOMPJTl^^p YOU ARE NOT. IF I SAY 
'SIMON SAYS', YOU DO THEM. IF I .ttl^yj; SAV ''SIMON SAYS', YOU 
DON'T DO THEM. WHEN WILL YOlJ DO ^H.^:;^ 

GOOD. -BUT REMEMBER' WH'IN VP. PMY THE GAME I WANT ^jj TO tft^Nf: OtT 
^OUD. THIS IS HOW WE illlN'K OUf LOUD^^HEN WE PT^v'^'flMON SAVS / 
AFTER I TELL YOU 'SIMON SAYS ' SOM/.THKnIG ,. YOU SAY 'SIMON SAYS 
DO IT',, AND TliHM DO IT. WHi\T W.ILL YOU ^ AND DO? 




WHEN SWiON DOESN'T TELL" YOU 39t) DO THE HAi.i;^!*! SE , SAY 'S'lNON DIDN'T 
SAY, SO I WON'T' AND THEN DON'T'^DG IT. WH/vT WILl^.YOU ^AY WHEN 
SIMON DOESN'T^TELL yOU TO DO tl? 



(Be sure child can reprc?du^G phrase 'Simon didn't say, so I wou'l' 
or an equivalent.) G^)Op,. LET'S THY SONK FOR PF^ACTICE. WHAT 
WOULD^-YOU SAY DO IF" I SAY ' SIMON SAYS CL.\P YOUR HANDS'? 

(Instruction Trials?' from chartr^here the child is required t& 
indicate.-.what he would. say and to do- it. Prompt with WHAT WOULD,. 
YOU SAY? if neces/ary.) ■ 
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Child: 
Teacher: 



Child:** 
Teacher : 

Child: 
Teacher: 



.WHAT WOULD YOU SAY AND DO IF I ONLY SAY 'CLAP YOUR HANDS'? 
(The child should say 'Simon didn't say so I \A>n't' and not >: 

vclap. If he errs, the absence of the "Simon Says*''cue is' pointed 
out and the third Instruction Trial is given. Instruction Trials 
are given only until child performs correctly on a starred (*) 
trial without help. Correct performance includes verbalizing 
before acting.) * \ 



GOOD. WRAT WILL YOU SAY AND DO IF SIMON DOESN'T TELL YOU TO; DO 
THE EXERCISE? ' 



Recording: 



GOOD. YOU'RE FOLL'GWING DIRECTIONS VERY WELL. LET'S TRY THE GAME 
'9yR NEW WAY. I'm GOING TO TRY TO MAKE YOU GOOF'. LET'S SEf If 
iSijlNKING OUT LOUD MttS YOU. (Present Simon Says, really hamming 
it upl Record resflNi^^ on hand card. Later transfer them to 
pro*gressive Recording Fdrm on SS Thijiking Out Loud.) - 

} . . • \ 

On each item that the child perforife an action, mark a ^ 
On each ^tem that a child does not perform an action, mark an" 
"0". Where the child begins to initiate an action, indicate 
with a check in the Incipient action column. Where the child 
thinks out loud, indicate with a check in the Verbalize colunin. 
To record error score^ count "O's" in Performance column and 
"+'s" and incipient actions in N.y. column. 



I 



Alternative : [it child refuses'- to play or responds bette^ when he gives 
rather than follows directions, allow him to tell you (after 
your commands) "Simon '34X5^^*;^^, it , so you do it", or "Simon 
didn't say, so don't do ;^^t^^^i^V^^ you might play like he's the 
teacher and you're the stiideiit that never learned how to play 
Simon SaysT] - » 



Teacher: (Look at other child's puzzle so you can record^ his perfornjance 
on Master^Sheet . Then switch children.) 



.1.^ ■ • . ♦ ■ . . 

The ^motiona^l J^^tisality lesson offers mo r e p c t i c e 

.jKle t e rmining p os s ib le 'an t e-c ede'h t s to a boyVs emotion from 

a picture in a s t o ry .-^1 Tlien re-ading the story shows thatv*. 



4« 



^veji the. boy didn't know what caused his ang'e r ; y 1h e|43 us t 
f e^l t ma^ . The word "s cowl ing " is introduced to d^c r ib e. 



a .nia,d person-, • 



First-graders are encouraged to begin fading verbali- 
zatio^n to. a. covert level. Fading should be Jfittoduced 'only 
if the childr^e:n are using thinking:out loud effectively to° 
gui?etheirpe,rformance, ... 



The teacher mo de 1 s • f r u s t r a t i on and'angor in rt:!sponse 
'to hei^ owx?.' error tlien models coping with those feelings 
and finishes the task, ^ . * 
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SOCIAL #4 - Emotionaf Causality 



(Use Bill Martin's story "David Waa Mad" p. 210 from Sounds of a Powwow| ^^>;n 
and picture pages 216-217.) ^' ; \ 



Teacher : 




Teacher: 

Children: 
Teacher: 



(Show picture pages 216-217 . ) HOW IS THIS BOY FUELING? 
(Point to David.li^^^ 



HOW CAN YOU TELL? 



THIS BOY MIGHT BE MAD (SAD) BECAUSE 
children* s, responses) • 



(Wait for 



HE MIGHT BE MAD (SAD) BECAUSE ( repeat children's responses ), 
(List and nunrfier all responses on back of Daily Evaluation Form.) 
THE IDEA OF THIS GAME IS TO THINK OF LOTS OF DIFFERENT BECAUSE'S. 
WHAT'S A DIFFERENT BECAUSE? 



Children: 
Teacher: 



Children: 
Teacher: 

Children: 
Teacher: 

Children: 
Teacher: 



(Continue in this manner. If the children 4°. not give the idea 
that the other children in the picture- might have made him mad 
(sad) say, MAYBE ONE OF THESE CHILDREN DID SOMETHING TO MAKE^ HIM 
FEEL MAD (SAD). LET'S THINK OF LOTS OF DIFFERENT THINGS THEY 
MIGHT HAVE DONE TO MAKE THE BOY FEEL MAD (SAD) . 



THAT'S ONE THING HE/THEY MIGffl: HAVE DONE. HE/THEY MIGHntliAV^ 
( repeat child's response ) OR HE/THEY MIGHT HAVE . 



NOW WE HAVE TWO THINGS HE/THEY MIGIfr HAVE DONE TO ;^KE THIS BOY 
MAD (SAD). LET'S..THINK OF MX THE THINGS WE GAIJ. / (Continue as 
above.) 



, WHAT IS SOMETHING THIS BOY MIGHT HAVE SAID TO THIS 

BOY (David) TO MAKE HIM MAD (SAb)? ^ : 
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Child: 
Teacher- 
Child: 
Teacher: 

Children: 
Teacher: 



THAT^S ONE THING HE MIGHT HAVE SAID , 
THING. DIFFERENT HE MIGHT HAVE SAID? 



WHAT IS SOME- 



NOW WE HAVE TWO THINGS HE MIGHT HAVE SAID. ^ (Repeat responses.) 

' AND • . WHAT IS A THIRD 

(show 3 fingers) THING HE MIGHT HAVE SAID? (Continue as before.) 



(Read story t<3 boys. At end, turn back to picture on pages 
216-21,7. Ask^ boys if the children did make David mad.. Thqn 
look at preceding pictures, asking how each person (Grandma, . 
cat, sister, teacher) could tell David was mad, i.e., see', hear, 
feel.. Review word "scowling": IS A' SCOWLING PERSON SAD OR- MAD?) 



PMA - appropriate form for gtade level of each child. 



Teacher: (For PMA K-1, ask which child remembers his plan for this kind 
of problem. One child can act as model while other evaluate 
completeness of plan.) 

-Teacher: YOU ARE GFTTING BETTER AT^HINKING OIJT LOIID ON THIS PROBLEM. 

AS WE GET BETTER, WE CAN START THINKING MORE QUIETLY TO OURSELVES 
LIKE A WHfSPKR. TRY TO THINK QUIETLY - IN A WHISPER '- ON THESE 
PROBLEMS, (Provide brief whispering model on completed item. 
Then allow 1st graders to continue independently. Work at 
children* s sides on your own material, occasionally muttering to 
yourself what it is you're supposed to do.) 



Teacrter : 



"(Introduce PMA 2-4 to any 2nd graders, saying) WE HAVE WORKED ON 

SOME PROBLEMS WHERE WE HAD TO FIND PICTURES THAT LOOK THE SAMf- 

OR LOOK DIFFERENT. HERE'S A MEW PROBLEM. - WE HAVE TO DRAW A CIRCLE 

AROUND THE TWO PICTURES IN THIS ROW THAT LOOK JUST ALIKE. I'LL 

TRY THE FIRST ONE. "'(S15 - hol'd a marker under S15 pictures.) 

YOU BE COPY CATS. 



Teacher: . Q. WHAT AM I SUPPOSED TO DO ?- 

A. I'M SUPPOSED TO DRAW A CIRQLE AROU.M) THE TWO PICTURES IN THIS 
ROW TILAT LOOK JUST ALIKE. '-^ 



Q. WILAT IS M\^ PLAN FOR THIS KIND OF PROBLEM?-' 

A. I'LL LOOK AT EACH PICTURE CAREFULLY.^ I 'LL LOOK AT ALL F 
PICTLTIES TO SEE WHICH TWO LOOK EX>\CTLY ALIKE. '* .I'LL THINV^ 
OUT LOUD.^<' 



pit 
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Teacher: HERE I QO.* (Use marker to expose only first picture in row.) 

THIS DESIGN IS ALL BLACK ON TOP AND WHITE ON THE BOTTOM.* LET 
ME. LOOK AT THE NEXT DESIGN.* (Reveal- second picture in row.) 
' NOPE, THIS ISN'T THE SAME.* IT'S BLACK ON THE RIGHT SIDE, NOT 
ACROSS THE TOP.* " OK. KEEP GOING.* I AM SUPPOSED TO FIND THE 
TWO PICTURES THAT LOOK JUST ALIKE.* (Reveal third lecture In ' 
.row,) THIS ONE'S BLACK ON THE RIGHT SIDE TOO.* IT LOOK JUST 
LIKE THIS ONT.* (Hold finger on 2nd picture in row.) I'LL 
HOLD MY FINGERS ON THESE TWO* WHILE I CHECK OUT THE LAST PICTURE.* 
(Reveal fourth picture in row. 5 THIS DESIGN IS ALL BLACK IN THE 
MllDDLE AND WHITE ON THE SIDES.* THIS ONE DOESN'T LOOK LIKE ANY '^-^ 
OF THE OTHERS.* SO THESE TWO ARE THE SAME* -r BLACK ON THE 
RIGHT HALF* AND WHITE ON THE LEFT HALF.^ I'LL DRAW A CIRCLE 
AROUND THESE TWO.* 



-Teacher : 



HOW DID I DO?* 



I WAS REALLY GOOD AT THINKING OUT LOUD* AND I LOOKED CARE - 
FULLY AT ALL FOUR PICTURES.* 



Teacher: 



Child: 
Teacher: 

Child: 
Teacher: 
Child: 
Teacher: 



^ , YOU TRY THINKING OUT LOUD ON THE NEXT ONE. (Reveal 

SI 6 row to child.) REMEMBER, YOUR PROBLEM IS TO FIND THE TWO 
PICTURES IN THE ROW THAt LOOK EXACTLY ALIKE: (Point to cue 
picture #1 to start child on task.) 

• ■ 0 . 



(When child completes S16 ask,). IS TT A GOOD IDEA OR NOT A GOOD 
'IDEA TO LOOK AT ALL FOUR PICTURES IN A ROW BEFORE YOU^ DRAW A 
CIRCLQft 



WHAT MIGHT HAPPEN NEXT IF YOU DON'T CHECK ALL FOUR PICTUR|:S? 



(Expose row S17. To other child,* if both are 2nd graders)_ 
FIND THE TWO ELEPHANTS THAT LOOK JUST ALIKE. (Point to cue 
picture #1 to start the verbalization process.) 



Child: 
Teacher: 



WE'RE GOOD AT THIS. I'LL TRY THE NEXT ONE. (Expose row 1.) 
I'M SUPPOSED TO FIND THE TWO PlfcTURES IN THIS ROW THAT LOOK JUST 
AlA. I'll look carefully at all four pictures before I DRAW 
^RCLE. ' OK. . 



Teacher: * (Cover all but first picture in row.) THIS PICTURE HAS A BLACK 
DOOR ON THE LEFT (point to side of picture). IT HAS 1,2,3 
WHITE TRIANGLES. AT THE TOP OF THE TRIANGLES IT HAS A BLACK 
STRIPE, THflN A WHITE STRIPE, THEN ANOTHER BLACK STRIPE. OK. 
I'LL LOOK AT THE NEXT PICTURE.' » ^ 



Teacher: (Reveal second picture in row.) NOPE THIS DOESlt'T LOOK THE SAME. 

THIS BLACK DOOR IS ON THE RIGHT SIDE HERE. LET ME SEE. IT HAS 
1, 2 WHITE TRIANGLES.. I'M USING MY PLAN: LOOK AT THE NEXT 
PTCTTJRE. ' 



(Reveal third picture in row.) THIS ONE HAS TWO WJIITE TRIANGLES- 
TOO. LET ME SEE IF THESE TWO ARE THE SAME. (Hold fingers on 
second and third pictures whije comparing.) IT HAS A » BLACK . 
STRIPE, THEN wfllTE, THEN BLACK ABOVE THE TRIANGLES. HEY WAIT. 
THE BLACK DOOR IS ON THE WRONG SIDE. SO^ THESE TWO ARE NOT 
EXACTLY ALIKE. I BETTER CHECK OUT THE LAST PICTURE, YEP THESE 
TWO ARE THE SAME. I'LL DRAW A CII^LE AROUND THEM. (^tark 3rd 
and 4th pictures.) 

Q. HOW DID I DO ? 

A. I WAS GOOD AT THINKING Gin LOUD AND REMINDING MYSELF WHAT I 
HAD TO DO. > . 



(If child catches error, say) I WAS NOT GOOD AT LOOKING 
• CAREFULLY AT ALL FOUR PICTURES. 

A. (If child has not caught error, say) I LOOKED C^VREFULLY AT 
ALL FOUR PICTURES. WAITI (Throw down pencil or 'cover 
face - whichever child does in response to difficulty.) 
• I DID IT WROIifG. THIS ONE' HAS 3 WHITE TRIANGLES. I WAS - 
NOT GOOD AT'ioOKIJCG CAREFULLY. (Pout before regaining calm.) 
MAYBE I CAN STILL FIND THE TWO THAT LOOK ALIKE. I'LL BE MORE 
CAREFUL. (Pointing- to first picture,) THIS ONE HAS 3 
WHITE TRIANGLES LIKE THIS. AND IT HAS A BLACK DOOR ON THE 
LEFT. BLACK, WHITE, BLACK STRIPES ... SO' THESE TWO AR€ ALIKE. 

NOW r FEEL BETTER. I WAS WRONG AT FIRST BECAUSE I DIDN'T USE 
ALL OF' MY PLAN. BUT I WORKED HARDER AND FOflNT) THE TWO THAT WERE 
JUST ALIKE. TI^T MAKES ME FEEL GOOD. 

(Allow 2nd graderis to continue alone, quietly verbalizing through 
itcn^s 2 and 3 or as far as time permits. Insist on complete 
verbalizations: the children quickly become more fluent on this 
task.) . , " 



(Note: It v;orks well" to follow up the tiext day, with more PM'\ , 
If a child is fluent on the task and the verba 1 izat i(:)n , 
you soon might -introduce individually Raven Children's 
Progressive Matrices described under inci iv idua J izod 
presentat ions . ) 
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DAY 10 



Social //5 ■■" • - .;■ • 

What Might Happen Next?v re'qul r^s^ th^ children to 
develop consequences to k rh,^y ^^:;^'c'i the story 

Anyb ody Lis ten in g? then rvtheyair*^ 'glided tojdevelop con- 

sequences for piippet childrpn^ who wcrie; not listening when 

* ■ ■ .■ ' ■ 

their teacher gave di reaction's ' to the clase. 



Mazers 



Mazes are o'f ten app-roachei. by children as, a^jjipr 
pep^lifi^P t ual task. Comp lex' irfazds,. however , canhot be solyed^v 



if^^d^tiTl^'^xbal mediatian :< ..Sp we introduce thinkgirhg out • ? 

:^./^^:^4'-ii.y.^^^^^^ planning ahejalk,'. * 

strategy necessarily sl'qwS' down the childre^n. The eyes and 

' I » ■ • ' « ' ■ ' 

finge.r are trained to «scari -aKead before allowing the pifncil 
to move. .1 ■ . • 



DAY 10 ^ ^ ■ , 

I SOCIAL /A5 - What Might Happen Ne.xt?* 

Teacher: (Read I_s Anybody Listening ? , a story by Wayne Carley, 1971, 

Garrard Publishing Company, asking the following questions in 

• . appropriate places:) 
• « * ■ 

End Page 13: WAS MELVIN's MOTHER LISTENING? - ^ 



HOW DO YOU KNOW SHE WAS N.OT LISTENING? 



End Page 18: WHAT MfGHT HAPPEN- NEXT IF THE BOY RUNS AND D"OES 
NOT TIE HIS SHOELACE? / 

End Page 22: .WOULD IT HAVE BEEN A GOOD IDEA FOR BILLY TO LISTEN 
TO MELVIN? . WlfY? . 

End Page 27: WAS MR, JONES LISTENING TO MELVIN?_ 



HOW DO YOU KNOW HE WAS NOT LISTENING? 



EM page 3l: WAS'' MR, JONES LISTENING? 

.HOW C^AN YOU TELL? 



Page 32: WHY WAS MELVTN SLn^PRISED?_ 



End Pa.^c 35: WAS IT A GOOD IDEA FOR MELVIN TO SAY "YOU RUN 

SLCWER THAN A BABY" TO BILLY? ■ 

WIL\T MIGHT lUPPEN NEXT? 

End- Pav^e 38; WAS MELvIn'S MOTHER LISTENING? 



End of Story: WIL\T DID MELVIN Llv\KN TODAY? 



WAS IT A GOOD WFA FOR MOTHER TO SEM) MELVH; TO 
HIS ROOM?_ WHY? 

Jeacher: LET'S M/VKE UP A STORY TOGETHER, (U.sc puppet iaces . Give 

childrtMi Harry and (;eor2;e/.Georgeannc . ) WE'^LL PRCTENT) teacher's 
name WAS GIVIN(; DIRECTIONS AP.OUT WHAT HARRY AND GPIORGE WERE 
' SUPPOSED TO DO. BUT HARRY AND GEORGE WERE TALKING WHT.N THE 
J.' TEACHER WAS TELLING THE CL/\SS WIJAT TO DO. • 

Teacher: WMT MIC;HT li^PPKN NEXT IN THIS STORY IF li/U<RY AND GEOR{;E /MU: 
TALKING WHILE THE^TEACHER IS GlVINt; DIRECTIONS? 

Children: ^ 



Teacher: THEN WHA'T MIGHT iiAPPEN NEXT? (Ask what happens ne:.;t - -ii>H^ining 
unt^^4ppro|^riate to introduce,) chi Id * s natre HOW MIGHT ilARR^: 
FEEL ^7( yrse one of his ^what happens next , (Give ,choic(^ 
happ>i or rr.ad, -if necessary.) 

Child: 



EKLC 



Teacher: 




HE MIGHT FEEL MAD. HOW CAN I FIND OUT? 
"responses as "You could ask him .££ You 
If necessary, model a mad face and ask 
you feel. HOW CAN Y.OlT TEtL? - . ,^AYBE^' SAD 




HCW 



CAN YOU' FIND OITT I'M MAD OR SAD? 



) 



"-OR— 



Teacher:* (If child says he's happy and it's an inappropri^it'lpf^dporiisre^ 
ask why he's hap^y. If. happy is an appropriate li|||)onflfei; Jql 
above dialogue'of HE MIGHT FEEL' HAPPY. HOW-CAN I'^rip OUTT) . 



if 



Teacher: UHY WOULD HARRY FEEL;MAD (SAD)?- BECAUSE, 



Children: 



Teacher: 



WE KNOW THAf HARRY AND GEORGE WOULD FEEL MAD (SAD) . LET'S 
MAKE UP WHAT HAPPENS NEXT IN THE STORY. WHAT MIGHT HARKY AND 
GEORGE DO NEXT? REMEMBER THE TEACHER, (us.e child ' s response). 
WHAT MIGHT THEY DO NEXT? 



Children: 
Teacher: 



Child: 



that's one thing they might DO: ( repeat . respohse ) . (Lis\ All 
responses.) IF SHE ' ' Jf \ THEY MIGHT OR THEY 



MIGHT DO Something else. 
DO, ? 



THEY ARE MAD, 



WHiiT ELSE MIGHT THEY 



Children: 



Teacher: 



Tea9her : 



(Note: It is possib-le that a chiid wiLl"ctoin^' here- Ije might 
say in response to, e.g. teacher telling him t»fbe quiet, ''He'll 
thtow his paper' on the. floor", then "She'll yfH at him" - : "She ' U . 
y.ell at him" is in direct respotlse to his throwing .pa^er on thte ^ 
floor not to the original act of /the teacher telling him to be 
quiet, the story root. Do not ikst chaini6;g resj^ponses . If chain- 
ing occurs , remind child of original act--'^tbry' root-*-J;^ i^ to 
rer-r.nd to. Then ask, WHAT ELSE. MIGHT HAl^RY Pjifm Gtj^^^lDOl) 



YES, THEY MIGHT DO THAT. toW WE HAVE TWO THINGS THAT mQHT, HAPPEN, 
OR 



WHAT MIGHT THEY SAY IF THE TEACHER 
questioning, e.g. THEY MIGHT SAY _ 



_ri ('i^epeat^ line oC ' 
OR ' . ') 



PMA ^ - *, * 

Teacher: (Have children c6mplete the next 2 or 3 PMA items f rom y^st^rday ' 

paper. Demand verbalization for second-graderis , , qo let verbali^at ion . 
for first-graders,) ' V V 



% ' - .. .. .50 

MAZES . 

■ ... 

I HAVE A NEW PROBLEM FOR US TODAY. WE ARE GdlN^. tO mKE TRAILS. 
WHAT IS A TRAIL? " • 




.YES, IT IS LIKE A SMALL^^QAD WHERE MOTORCYCLES CAN GO OR WH^E 
PEOPLE CAN H-IKE. XSiiK? Adttl.t Trail Making Part A.) THE^PPOBLEM 
' IS TO DRAUvA TRAIL F^U)M.#i!^T TO #3 AND. SO ON lIJlTHOUT LIFTING 

YOUR' PENCIL FROM TH^mPm. / VLL TRY THE FIRST 01^^;, YOU ^E 
COPY cats/ * 



>• V 



Teac^efi,:* (Looking at task but before picking- up pencil.) 



. V. • Q. OK. WHAT AM I SUPPOSED TO DO ?-^ 

"T- f^^k A. I JIEED TO.>,DRAW A TRAIL Td EACH NUMBER IN ORDER''^ -- LIKE 1, 



^^^-^fl:^'^!. . '2, 3, 4":^ WITHOUT LIFTING MY PENCIL FROM ^THE PAPER ;^ 



^' ^^^Wtl^Hi^r: A. I'VE GOT -A FM^L^^^ BEFORE ^ DRAW A LINE, I'LL FIND THE NEXT 
'v/V. * • * NUMBER I liAVE TO GO TO,^' fru/VT'S HOW THINKING OOT LOUD WILL 

* X " . • HELP, ME. ' I COULD GO FASt\ BUT I MIGHT M^\KE A MISTAKE SO 



J- 



I'LL GO' SLOW. 



^ . Teacher: HERE I CtO.-'' (Pick up. pencil.) HERE'S THAT'S WHERE I 

* . START. ^ NOW ^ PLAN I'LL FIND #2.'-'-' GOOD, HERE IT IS^^ 

(hold finger on #2 and draw line to it). #3 YEP.^^ GOOD, 
I'M GOING SLOW AND I'M PLANNING " AHEAD . (While looking for it=^ 
lift pencil off of paper. If children don't catch you, say) 
... . - OOPS.''^ I'M SUPPOSED. TO KEEP My PENCIL ON THE PAPER. THAT\S • 

KIND OF HARD.'^ 1 BETTER REMIND M\'SELF KEEP MY PENCIL ON THE 
PAPER.''. (Holding pencil on paper) OK, NCJW WHERE DO I 00?'^ 
I'M AT #3 SO I BETTER FIND 7'^.^^ YEP.^'' (From #4 go directly to 
.. • ^ • #6 without planning. Whc^a Veceignizc error, ^feign Mdnoss and • 

slam pencil on desk.) ,*I DID IT WRONC;.- 1 DIDN'T PL/\N AHlJ^D.-^ 
I CAN'T EVEN CQTHIS.'-' (Pout, in manner typical of boys, thcn^ • 
calm yourself.) WELL I JUST WENT TOO FAST."'^ I KNi-:i%M ' D MAKE A^'f. 
r( , ' ^ MISTAKE IF^I WENT TOO FAST.--' IF I SlOW DOWN I CAN DO ALL RIGITTt^" 

^- * (Place pencil back at f^4.)' ' * 



V 



OK, NOW I'M USING MY PLAN:--' LOOKING AHEAD. THF':RE'S ?/3 
THAT'S WHERE I NEF^D TO ffO^-^'^ I FEEL BETTER NO^V I'M DOING 
GOOD.^ AFTER 5 COMES 6./-^^' GOOD.-'' ANT) THAT'S HW WE DO THIS 
TRAIL.. I'LL LET.'yOU HAVE A TURN Km. » - ' 



Teacher:" ' Q. HOW DID I DO; 



A. . I GOT KINT^ OF MAD, BUT. THEN I SLOWED DOWN.^-- I DID BETTERS 
WHEN I PLANNED AHEAD. I WASN*T VERY GOOD AT KEEPING MY 
PENCIL ON THE PAPER.* - 



Teacher: . YOU '^jR^Y'-^VlKraG A TRAIL.. (Hand children Trail Making Part A Sample 
J' ' byt 'ti^qra'^'aper over a'fter brief exposure. Point to cue picture #1 



ERIC 



if necessary to initiate verbalizations. If children want to 
silently verbalize while paper is overturned, that should be 
sufficient. When maze^ become harder, overt verbalizatioYis will 
be required.) " > . ^ 



Teacher: 



Children: 



(Hand children Trail 1-15.) HERE'S A PROBLEM .WITH 
WHAT'^PLAN WILL HELP YOU DO THIS PROBLEM? 



W^. NUMBERS. 



teacher: IS IT A 600D IDEA TO GO FAST ON THIS PROBLEM? 
Children: 



Teacher : 



Children: 



Teacher: 



(After self-evaluation, hand children Fido Trail.) NOW I 
HAVE^A DIFFERENT PROBLEM FOR YOU. TH^S TIME I WANT YOU TO 
DRAW 'a TRAIL BUT THE NUMBERS WON'T TELL YOU WHERE TO GO. I'LL 
GIVE YOU A PICTURE OF A DOG, HIS NAME IS FJDO. ^ HE IS TRYING 
TO GET ACROSS THE STREET WITHOUT BEING HIT BY A*CAR. Teacher's 
name WANTS YOU TQ FIND A TRAIL ACROSS THE STREET FOR HIM. 
(Provide no reminders of thinkihg out loud^ See if children 
talk spontaneously. Place pencil on table beside paper.) 



(Show Little Red Ri<flng Hood maze.) NOW IT'S MY TURN. 
Teacher 'a name WANTS ME TO GET LITTLE RED RIDING HOOD TO HER 
GRANDMOTHER'S HOUSE WITHOUT GETTING TRAPPED BY THE WOLF AND 
WITHOUT STEPPING ON ANY PLANTS^ AND I CAN'T LIFT MY PENCIL 
FROM THE PAPER. • . 



Teacher: I'VE GOT A NEW PLAN. I WILL LOOK AHEAD WITH MY EYES AND FINGERS 
TO FIND THE BEST TRAIL^FOR HER. I'LL HAVE TO GO SLOW SO I DON'T 
GET CAUGHT. . ' * 

Teacher: <T) THIS IS ONE WAY SHE COULD GO. (Trace wifSjj^inger iitto wolf \ 
trap plus albng branches off of it.) NOPE, THIS; WAY. I'.Lli^.GET 
TRAPPED. (T) - (Eye trace south route from Red Ridin^'i^cjod.) 
YES., J CAN GO THIS WAY. (Set pencil to paper.) GO SLOW^ 'CAUSE 

^ I CM'T STEP ON ANY PLANTS. (Slowly finger trace backwards 

from house.) I HAVE TO GET TO THE HOUSE, RIGHT? GOOD. I CAN 
• GO THIS WAY. (Cut through tree leaf in haste.) OH I- KNEW THAT 
WOULD HAPPEN IF I WENT FAST. NOW I MADE A MISTAKE AND I WAS 
DOING SO GOOD AT PLANNING AHEAD. (Calm self.) I'LL JUST HAVE 
to BE MORE CAREFUL. NOW I'M DOING BETTER. 

Teacher: \<DONE. I WAS GOOD AT PLANNING AHEAD WITH MY FINGER AND EYES. 

I LEARNED I CAN PLAN FROM THE BEGINIJING OR FROM THE END. BUT 
I'VE GOT TO REMIND MY.SELF TO SLOW DOWN. I DON'T LIKE MYSELF 
, WHEN I GO TOO FAST . 



Teacher: (Hand children Puddle maze.) - YOU ARE SUPPO$ED TO GET MARTHA TO \ 
SCHPOL WITHOUT STEPPING IN ANY PUDDLES. DON'T LIFT YOUR PENCILS 
FROM THE PAPER. IS IT A' GOOD IDEA TO PU^N AHEAD FROM THE BEGINNING 
OR THE END? > ' 

> ,vp ; , : • ,• 7-,. . 



Children: X.. ''■■l^^'--^'-''- % ' ■ 

Teacher: (Turn papers over and po^nt toi^cueJ^nictu^e #1.) 



Children: ' • -'-f^.- 

Teacher: (At, end of task) WHAT NEW PIAN «AN HELP US ON THESE PROBLEMS? 
Children: . ' '. ^ 

Teacher:^' IS it A GpOO IDEA. TO PLAN AHEAD WITff YOUR FINGER AND EYES WHEN 
YOU DO A TRAIL? ... 



Children: 



T^acher:^ WHY?>^Vf* * , ' ^ 

Children: • • 



DAY-'l 1 



Social //6^ 



1^ 



Is It a"'Good Idea? roquires' ihe cliildren to judge 
the.'-a.pprop.riateness of a p j>:tured action. They ^ are 
asked to think of altGrnati.ve resDons\'s to inappropriate 
actions V . ^ . . ' . „ 



One child is .given crobler.s to work on i n de pe n d e n t 1 v . 
The teacher can eval^are if. the chijd can stay on* task 
while working alone and'if he thinks out loud on familiar 
problems. 



%AY 11 
SOCIAL #6- 
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Si- 



Teacher: - 

Children: 
Teacher : 
Children: 



"JnJ'n^?^*' ^i?^ «nd- Beginning Consequences. ' 
(Use pictfbres #12. #7. #3- Children and the Law Plltur'* *7 
science The«3 2. and, pfcture.^#f 2 and U si^r^y'Ses f ' 

-THIS GAME IS CALLEQ IS IT A roon thpa? /ou 

and the Law-Kirls wlrh Picture #12 Childr 

i-fw girls with ca.t.) vfHAT IS THIS^CHILD DOING? 



Teacher: 

Children: 

Teacher 

Children: 

Teacher: 

Child; 
Teacher ; 

Children: 
Xeacher : 

Children: 
Teacher; 

Children: 
Teacher: 
Children: 
Teacher: 



{o^J^ii ^ "Hawy". aik why. He nu^; ha^e a 

logical thought^ e.g. ..He thinks , he's piaying.^^'?!:..!) 

(If mad or sad giv^) WHY IS THE CAT MAD (S^) ? IeCAUSE. . 



IS PULLING A CAt;s TAIL A GOt)D IDEA OR>^fiOT A GOOD ID^? 



g^^d^iJe^t'IecIuse ''Til ^ '"""^ A CA,.^,,i, 

NEXT? Tf «^f1'1 "°, weapons e, ask .WHAT MIGFTf HAPPEN 



CoL^S^.«™f .rcATT- """^ " ^"^«"« SSESBm iHE.!.. ,. 



(Show #7 Children and the Law--bova' lir^ frnn^ ^.i: 

ARE THESE BOYS PLAYING? (pJnt to s^rngs " ' 



is; that a 'good PAA^E for THfr-BOYS TO ^AY OR NOT A boOD PL^CE?'' 



■ : T«At NOT A GOOD PLACE;? BECAUSE 

(If child hesitates, ask WHAT MfCOT HAPPEN NExflF TOE'BnvV 
PLAY IN FRONT OF THE SWING') "^'"'^w NtXT IF THE BOYS 



J o 



Child: 



Teacher: (If parfs nui;ht kick " then-, ^^i s ^L;i^n ask,^ other child , HOW DO YOU 

, . TliINT^ lirilE BOV.S MKfllT FKlh. IF THK GIRLS KK'K THfiM? \l\??Y OK SAD? 

child: " • 

' — r — ^ — ifig 



Teacher: Wll^i >tl ^^l^HK FKI-iL SAP? 

Teifcher: WHhRF II^ A DTi^'EK'^NT PL\CF: .TliK r>OVS i:Oi;rn' pi^W 



4 



Ch i 1 df en : 



^Teacher: ' Qyho\'r-'^ / r.roi:; Sc*lf1ic^ The-ies 2 - \.:\lt:vi:u[ v;nAT°lS 

Tins !>0V nox,M-? * ■ . 

^ . r - ' ^ 

Children; • . . , 

-♦^ • . ^ ~ 

^ Teacher: IS T1L\T A .;'\^D i^K N< ^i; A ;;00'M iP-A 'm?'^ T-^' m T;^ WAT'-"K THF 

p:.\:rrs:' ^ " • ' ■ * . • • ^ 

children: - ' • <• • \ 



iJhild: 



leacheiiii ■ ( S^ie^' 12" f r:^- Sa fe tv''''^;Vive:s - :" 1 VL^acFir: i --r c/.^ki.os, 

WHAT■■^^ T:.tis (.nKL Doi::(-:-.^ . ■ ^ ■ ^ 

Teacher": IS T^Vl A -(^JD "IP^A., OK N^i A ;:i"^OP ]:F:a. 
•v^hiidren: 

^. ■ '. ^. — .^^ _ ^ 

"Child: '■ ^ 



Teacner: ;Ir"":!v:!l is :: i ver . HC'% M^-CiT" Sii^ i-."-"F : :■ S:;': ""AiA.S .' 

Child: - -C ' ■ 

Teacher: ^LiJT ' S . PRrlTFrT) WF "i;C:i."^v 'S;-;: DIP ^(T^A^^F :i:;F :-::^i-'FF I F^Fi:,; C' A:1.P 

ha";l ,A ■cocFiFF -SF'- FFST^::i*rF if -fd t^^^v. rr. Frv ftcft iff^ ^' ' 

^ '*- MOTFFR-FFFL l':tF:F SFF ri:a}S 'O'T TMF CPFL T(-^fe A ^'iVKlV: . ' 

Children: • * * " ■ ■ 

Teacher: -.■.'VAT I-TICWT 'dAV?Er: N'::>:T? .. - • , 
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Children: > J 

Teacher: /■'hOW WILL THE GJRL FEEL THEN, ^ ? 

^ . *' . 



Child: 



Teacher: (Show #11 from safety Themes - boy usinfe itools. ) WHAT IS THIS 
, BOY DOING? (Try to get children to say.Tie ^ watching the man 
use tools.) ^ 

Children: * 



Tfeacher:; IS IT A GOOD IDEA OR NOT A GOOD IDEA FOR THE" BOY TO WATCH THE MAN 
USE THE TOOLS BEFORE HE USES THEM HIMSELF? 

Children: 



Teacher: WHY. IS IT A GOOD IDEA FOR HIM TO WATCH FIRST? BECAUSE '. .1 

IF HE DOES NOT WATCH FIRST AND USES THE TOOLS BEFORE 



HE KNOWS HOW, WHAT MIGHT HAPPEN NEXT? 



Child: 



Teacher: IF THE BOY HURTS HIMSELF, HOW MIGHT HE FEEL? 
Child: 



« 



Teacher: (Show picture #3 Children and' the Law - boys at trash can.) 
WHAT ARE THESE BOYS DOING? 



Children: 



Teacher: IS IT A GOOD IDEA OR NOT A GOOD IDEA FOR THE BOYS TO THRCWTHEIR 
WRAPPERS IN THE TRASH CAN? 

Children: . ' ' 



Teacher: WHAT MIGHT HAP»g.EN NEXT, IF THEY tHROW THEIR TRASH ON 

^ THE SIDEWALK? 

Child: ■ ' # 



Teacher: (M. dialogue includes police and the law,- follow with) WHY IS 
'it AGAINST THE LAW TO LITTER? 



' , . ' . AUDITORY ASSOCIATION 

Teacher; (Show auditory task spot and of f er* one pair of eafs^ saying) 
WHO WANTS TO DO GOOD LISTENING TODAY? ' . • 
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Teacher: 



Child: 
iGacher : 



(To other child,) YOU MAY WORK AT YOlIK OWN TABLE. YOU MAY CHOO^ 
A PROBLIi-M FROM ONE OF TliK T\<0 FOLDERS. ONE FOLDER- IS DETECTIVlP^ 
PROBLEMS THE OTHER IS TRAIL PROBLEMS. WHAT ARE .YOi;^^§ij;$P0i^ED TO 
DO ON DETECTIVE PROBLEMS? ' " * 




YES., ON THESE PROBLEM:'- YOU ARE SUPPOSED TO COLOR' ONLY THE TWO 
PICTbT^ES THi\T LOOK JUST ALIKE.' THE COLORED PENCILS .\RE ON THE 
TABLE. UniAT IS'tOUR DETECTIVE PROBLEM? - " ■" 



Child: 

Teacher : 

Child: 

Teacher; 

Child: 

Treacher: 



OR YOU MAY CH.OOS!'. A TR.ML PROBLE.M. WIL\T IS A TRAIL. 



WHAT IS VOUR Pl-iN FOR EINi^INC A TRAIL. 



(Take '^■^: ise trail and asic cb. ild v/iiorc* his trail siun^ld end.- 
'Indica:^ that ho only throiu;li the ^ati'S lo i;et to the 

cheese. Then ask,) WIL\T ARr: YOU* SUPFOS^ID T^^ DO ON THIS 
PROBLEM? ■ " ' . 



Child: 
Teacher: 



GOOD, YOU >L\Y CHOOSE THE ?ROBLE:-tS YOU VAVf Tn T:!J::i: OIT LOUD ON. 
(Pro\'ice co lored .pcnci 1 s only, so poor plannin.; s>:^ a Trail cannot 
he erased . ) . - 



Aaditor-.' Association Li.^tunin:; Task 



Teacl:er: i ^ 

THE SPOl^E^U!' TI-:E 



'Listenin::" ciiih:,^ IV'PAV teacher's narr^e WA>7rS YOU TO HIT 



?^:.Vr; 'TH!> WORi) COAT. REMEMl'^ER HOW YOU 



!iiL it 



SPl^.' 



Child: 
Teacher.: 
Child; 
Teacher : 



OK. WHAT ARi: YOU SUPPOSED TO DO? 



(Encour^age for "Wb.at's r.v plan", ^ii necessar;.' he: ere starting 
Coat -3 Association List. Record child's errors on apprj^pr iate . 
Recording Sheet/) ^ ^ , 



Child:. 
Teacher ; 



TiilS TIME, DO NOT HIT ON COAT RW" DO 3^ ON AN"i Ol^HER WORD TIUT 
NA:IES SOMETHING THAT BOYS OR GIRLS WE.VR. .TRY W THINi; OF 

W^ORt)S YOU MIGHT HAVE TO HIT 0N», (Do not ask child to verbalize 
his ideas, but ,wait for standard cue qtiestiw^ns. Th^n^^eplay 
Coat ' 3 .\ssocidtion List?) *" ^^j^ «^ 



I 
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Child: 
Teaqher: 

Teacher: 



(If child fails to respond on dress consistently, call error to 
, his attention and repeat second part of^sk.) 

THIS TIME YOU ARE SUPPOSED TO STRIKE THE SPOT EVERY TIME YOU 
HEAR THE WORD LOOK. YOU'LL HAVE TO LISTEN CAREFULLY BECAUSE 
SOME OTHER WORDS SOUND A LOT LIKE LOOK , WHAT PLAN WILL HELP 
YOU REMEMBER WHAT WORD TO STRIKE THE SPOT ON? 



Child: 
Teacher: 
Child: 
Teacher: 



Child: 
Teacher: 

Teache'rl 
Chil.d: 
Teacher : 
Child: 
Teacher: 

Child: 
Tfeacher: 

Child:' 



(Play Look - 3 Auditory Association List.) 



THIS TIME DO NOT HIT ON LOOK. DO HIT ON ANY OTHER WORD THAT 
TELLS SOMETHING WE DO WITH OUR EYES. LET'S THINK OF SOME > i% 

DIFFERENT THINGS WE CAN DO WITH OUR EYES. WHAT'S ONE THING YOuC^i * 



MIGHT HAVE TO STRIKE THE SPOT ON? 



WE. CAN (repeat child's response ) WITH OUR EYES. WHAT'S SOME'- 
THING DIFFERENT WE CAN DO? (Repeat thus until child includes 
stare, peek , ^ee . Help him as necessary.) 

DO YOU REMEMBER WHAT YOUR PROBLEM . IS THIS TIME? 



(Replay, Look - 3 Auditory Association List.) 



(Following self-evaluation by .child, i.e. "How did I do?", ask) 
HOW DOES THAT MAKE YOU {'EEL? . . . • 



DID PLANNING ^taREAD • (i.e. :predicj:ing posisible; stimulus words) 
HELP YOU ON THIS PROBLEM? ^ . 



Note.: Record on Master Sheet tasks independent ctxild cotiip4.etes;/ 

:^jn:om here on introduce'^'at least one Aud;j.tory 4sso9^ialdion » 
^vlist e^h week. . ^ i »^ 



v5 



ERLC 



DAY 12 



0 
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Inductive Reasoning 



Inductive Reasoning' is' a complex auditory-, task 

• V . ■ ■ • ^ 

requiring the children tovthink quietly tp^'review-the:!.- 

problem and^to consider many alternati'Ves be i ore? t.ok- 

, ' ■ ■ ^ 
sponding,, If they reac^r too q u i ck ly • th e y Ti ay ' o ve' r To o k. / ' 

t 

a distinguishing clue. More '^lus.ive clues_ a.r e p r e sent c.-d 
as the ch i 1 d ren ■ b e cone adept, at re ca 1 1 in g ■ au-d vor'ki.n'g 

This t a s k , iTi i g h t ■ b~e . c o n s i^di? r e ^ 

Ho- 



. a r 



with a string of clues, 

a sophisticated following directions task 
have the children come s j h ce D a v ■ 1 ? 

* 

- . :^ ^ ..^ ^i 

". ; . A partner m a z e 'i n t r o d u c.e s^^ 't he ' c q rip e t i t .i c n 'a-n d 
"elerrtents so coir.non in., cl-as, ^coaro^*, wo-rk ; : De a-^ a vc- i.t h. 
cont:^ngent t r usx r a t i or? j.or -p^r i»ae p-ro.vi d e s a gCSt d' 5 p.on p arSgSJius 




social" situation, w - *' 




4 • 
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DAY 12 § 



4 



INDUCTIVE REASONING 



Teacher : 

Children: 
Teacher: 



LET'S PUT' ON OUR DETECTIVE HATS TODAY. (Pretend to put^^ 
hat.) WHAT DOES A DETECTIVE DO? ' * 



YES, A DETECTIVE TRIES TO FIND CLUES SO HE CAN SOLVE A|BP 
Teacher's name GAVE US THREE CLUES. AND SHE WAOTS US Tj^SlpLVE: 
.THE PROBLEM. LET ME SHOW YOU HOW A DETECTIVE WOULD. S^ 
DON'TvHELP ME AND I'LL TRY TO SOLVE IT MYSELF. Tea^ 
WANTS' TO KNOW WHAT IS ROUND, WHITE AND COLD? 



Teacher: 



;a. 

Q. 
A. 



OK WHAT IS MY PROBLEM ? 

r HAVE%0 FIGURE OUT WHAT IS ROUND, WHITE. AND^ 
tfaw CAN 1 Ik) it ? 

XiLL H^VE TO FIGURE OUT SOME THI??GS THAT ARE Rl 
-OR COLD. I'LL PROVE MY ANSWER|f S *ALL THRE^§jv^2 



Teacher: . WHAt.-QOULD IT BE?* A BALL IS ROUltb AND .COULD BE WHITE:^U^ 
-.ujr. ''I15N'3: CGU) USUALXV-.Vl^'' S PROBABLY NCT^A BALL. A PlXt^^ 



: . 



BE^RQpto^£»Ul4a |.E WfilTE, BUT USUALLY ISN'T COLD.^i MY^ 
\jaRlbNG,iS=BrcAUS# SO^, 'OF THE .CtUE§ AREN'T ALWAYS "" 
TS*-fTO%Ilfik\oitVHj4*(^ WHITE AND C(M.D FIRSTvil^M 

- . -.^ i ^ stg^Bli'^ -'^1^ BUT IT .J""'*^ 
A i - YbUTAcJ: SNOW INTO A SNOWBALL IT'S WHrf^, 

> -r"^ , 'JBAT Jft^^ n; IT'S A SNOWBALL. " A -SNOW 

- >• i %i|&^^cpLD. .• J , - ■ \ ■ .■ ■ 

■ ;T&Hifr: 'V>.TO ME? I DIDN.'T It^KE^'ANY WRONG 

/-^ V 0. ^ 'v**''. J^GUESsjpS. f iDlb'A HARD JROBLiM. THAT MAKES ME FEEL GOOD. 

INS BEING ,THE« DEtfiBTIVE. 





■.. 'Tea 



OK.^YOU TAKE 



\4^ .TH®p 'CLJIfiS *eS^P YOU TJIINK OUT LOUD 

-TiUNKiNe 6f.' .hcm can 




GIVE ¥0U teacher Vs - i'/^ 
OUT JUST WHAT 
OUT IF HE WANtS * 



•OUR/^ 



/T€ti#et::;,'ilJi^;:/J^^ DETECTIVE J WHAT IS. BROWN, IS 
• WHAT'S THE'FIRST^ 

.■' . C ■ '-i^pint op^ jpicSoxe #1 to initiate v 
^j^iqai^ev inclujj^^ cue question #2. ) 



^E OF pIpE 



)E OF PAPER AND IS OSED v 
JSTIOn you ASK;YGURSEIJ*?. 
ilizations. ' Do not* 




of inductive Reasoning problems- as seems apgro- 




's levels. Record resp^onses using child 
>rding form under Day 1 presentation. Requi^ 
their answers each time before you ,&c 
f\ itiikiY "r^s^fLseS . Ask other children if they accept the answer . 
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Teacher: 

Children: 

Teacher: 

Children: 

Teacher: 

Teacher: 

Chi Idrem: 

Teacher: 



If child errs, inquire about his response in terms of the clue 
it does not f it . ) * • 



ARE WE GOOD DETECTIVES? 



HOW DOES THAT MARE YOU^ FEEL? 




WE'LL TRY MORE Of!. THESE ON ANOTRER DAY . ' 
WHOSE TURN IS'IT TO BE THE GOOD LISTENER TODAY? 



(To other child,) YOU MAY WORK AT YOUR OWN TABLE TODAY. CHOOSE 
A PROBLEM FROM THE DETECTIVE FOLDER OR THE TRAIL FOLDER. WHAT * 
TWO PICTUT^ES ONLY SHOULD YOU COLOR IF 'YOU CHOOSE A DETECTIVE 
PROBLEM? 



Child: 
Teacher : 

Child: . 
Teolcher : 

Child- 
Teacher: 



— ' ■ ■ ■ ^ .- 

GOOD. DO YOU HAVE A PLAN FOR FINDING A TRiML? CProvide co'lored 
pencils - no erasers at work table.) 



(To '^Listening" child, present same COAT, LOOK sequence from 
Day 11. ) * \ 



(Bring children back together fori Partner Maze, 'Vho Will Get to 
Mars First?". )'^ THE LAST THING TODAY IS A MAZE YOU WILL DO 
TOGETHER. A M-^ZE IS THE SAME KIND OF PROBLEM AS A TRAIL. (Give., 
'\jQ>y.s maze copies.) AT BLAST OFF EACH OF YOU MUST CUIPE YOUR. 
ROCKET BETWEEN. THE STARS TO GET TO MARS. IF YOU BUMP INIO A STAR 
YOU MUST GO BACK ANT) START AGAIN. (Turn papers over and wait 
for pra-verbalizat i_on-*-}_. 



Children: 



>:Sote: Recor-d on Master Sheet tasks indjBpentient child completes. 



INDUCTIVE REASONING QUESTIOJNIS - 
EASY . . . . ■. \" ■ ' 

1. WHAT IS BROWN, IS MADE OF PAPER, AND IS USED TO CARRY 
GROCERIES? (bag) - ^. ^ " 

2. .WHAT IS ROUND, MADE OF RUBBER, AND BOUNCES? (ball) - . V 

3/ WHAT IS ROIiND, FLOATS^ IN THE AIR, AND CAN BE POPPED 

BY A PIN? (b allbon) 

> . •• . ■ . 

4. WHAT IS LONG, IS MADE- OF WOOD, AND IS USED TO HIT 
BASEBALLS? (hat ) 

» 

^. WHAT is YELLOW, GROWS ON TREE' S ^ AND IS EATEN BY MONKEYS? '-^ — 

(banana) ^ ^ 

6. WHAT IS STRIPED YELLOW., BUZZES, AND. STINGS? ' (bee) 

7. WHAT HAS TWO WHEELS, A SEAT, AND CAN BE RIDDEN? (bicycle)- 

8. WHAT HAS A BEAK, FEATHERS, AND SINGS? (bird) 

9. WHAT IS FURRY, HAS LONG EARS, AND HOPS? (rabbit) 

10. WHAT IS BIG, YELLOW, AND TAKES SOME CHILDREN TO SCHOOL? (bus) 

11. WHAT IS ROUND ,^ H/dl* HANDS , AND GOES TICK, TOCK? (clock) 

12. ' WHAT IS BIG, GRAY, AND HAS A LONG TRUNK? (elephant) 

13. - WHAT GOES IN A BC\WL, IS CRUNCHY, AND IS EATEN FOR BREAKFAST? 

(ce real) 

14.. WHAT IS BIG*, HAS MANY ROOMS>, AND IS A PLACE TO LEARN# (school) 

15. WHAT IS WHITE, CAN BE POURED,. AND IS A FOOD TO^ DRINK? (milk) 

16. WHAT IS BIG, RUNS ON A TRACK, AND HAS A WHISTLE*? (train) 

17. WHAT IS MADE OF METAL, HAS POINTS, AND IS USED FOR EATING? 
(fork) 

.18. WHAT IS KNITTED, WORN IN WINTER, AND KEEPS HANDS WARM? 
(mitte'ns,' gloves) 

19.. WHAT IS GLASS OR. PLASTIC, HAS A RUBBER TOP, AND HOLDS A 
BABY'S DRINK? (baby bottle) 

20* WHAT- IS GREEN, GROWS IN SUMMER, AND COVERS A YARD? (grass) 



ERIC 
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EASY/ INTERMEDIATE . ' - ^' ** - \ . * . 

. . #• 

1^. WHAT IS LONG, IS. USUALLY MADE bF.LJiAT.HER, AND IS WOf?? 

AROUND YOUR WAIST? (beft) ' ^ " , 

2.. ''WHAT IS SQUAilE, HAS PAGES, ANM) TELLS A StORY? ' (b>ctok) 

3. WHAT IS MADE'OF BRICK, IS ON THE ROOF OF A. HOL'SK, AND 
HAS SMOKE INSIDE XT? (chimney) 

* * . 

4. - what' HAS A HANDLE, A, HEAD, AND POUNDS NAILS? ^ (hammer) 

5. WHAT IS ROUND SOMETIMES M A D E F* ME T A L , AND HOL G^S ■ SiC RA P S ? "'"'■'W 
(waste-basket) . ; , ^ "T&fc, 



6. WHAT COMES IN A bOX-, HAS MANY C 0 LO RS. , AN D.. MA R K S ON PAPER? 
(crayons, pencils) ' ^ ' ■v-,. 

'7. WHAT IS TALL, HAS MANY STEPS, AND IS USE?%i\*A PAI.NTER? 

^(ladder) " . ' ' " 

8. WHAT LS DRIVEN, MAKES A LOT OF NOISE, AND HAS CANS DUMPED, 
INTO' IT? ^ (ga^;bage/ trash truck)^- 

9. WHAT. IS SLANTED, SLIPPERY, AND IS FOUND'ON A P l./U G RO U'^ D ? 
^(slide) . , 



10. WHAT CAN i5E LOOKED THROUGH, BROKEN, AND IS -IN TH:l W.ALL OF 
A HOUSE' gR A BUILDING? (window) 



interm|:diat£ 



sy^DE , A 



1, WHAT IS. R'OUND, RED ON THE OUTS/DE, AJ^D SWEKT? 
(apple, candy) . . ^ ■• ■ 

2, WHAT IS • BIG ,- FURRY , AND LIKES. HONEY? .(bear) 

3, * WHAT TRAVELS IN WATER , HAS* A -.6AIL , AND -IS PUSHED BY THE 
WIND? (boat7 ' ^ '. V , 

4,. WHAT IS WORN ON YOU'R FEET," IS MADE ONLY OF RUBBER,- AND. 
KEEPS FEET DRY AND WARM?; (boots) ' ' ' " 

5, WHAT IS LONG, BRISTLY ON THE EN'D, AND IS USED & CLEAN 
• THE FLOOR? (bcoom) _ ■^ '* ' ' . 

6-: r WHAT IS SQUARE, HAS BARS ALL AROUND; IT> A::d KE.EPS'IN • 
, WILD ANIMALS?' (cage)" ^ . , ' 

7, -WHAT'TS SQUARE, WOODEN, AND I S ,WH E R^- A ' ST U DE JifT SITS IN 
CLASS? * (desk, chair) 

8. WHAT IS CLgTHINC, P.S WORN ON A FOOT'^ AND IS MADE ONLY 
OF CLOTH? (sock) - ^ "X 
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9. WHAT IS STRAIGHT, HAS NUMBERS ANI> LINES ON IT.VaND IS 
USED TO MEASURE? ( ru 1 e r , " y ar ds t i ck ) * 

10, WHAT HOLDS MONEY AND SMALL CARDS, AND IS CARRIED^lN A 
. MAN'S POCKET? (waLlet , billfold)' 

U; WHAT HAS MANY STAMPS^ IS A BUILDING, AND HAS MANY LETTERS? 
(post office) 

12. WHAT IS, ^ PERSON WHO HELPS MANY'ri^THER PEOPLE, ANK WHO 
GROWS *FOdD? (farmer) ^ vv 

13. ' WHAT IS A PIECE OF FURNITURE. CAN BE SAT IN, AND HAS 
^ C,URy .Fn" FFF,T?-^-'''Tr^ chair^i ^ 



14. WHAT -GROWS, HAS AN ORANGE ROOT, AND IS EATEN BY RABBITS? 
(cari^ot), i^i; • 



DIFFICULT ; ^ 

1. WHAT IS. POINTED ATONE END, HAS* FEATHERS , AND WAS USED^ 
^JO KILL BUFFALO LONG AGO? (arrow) 

2. 'VWHAT IS LONG, IS MADE 'oF METAL, AND HELPS MAKE A CLEAR . 

TV PICTURE? (antenna, aerial) , 

3. '.WHAT IS SMALL,- RED, AND BUILDS HILLS OF^ifelND? (ant) 

-4. WHAT IS .LONG, AND WIDE, AND CROSSES ABOVE A RIVER (brJTdge) 

5. WHA.T IS SMALL, ROUND. AND IS FOU^JD ON THE FRONT 0¥ A'^ 

MAN'S SHIRT? (b^ttons^^. ' ' i ^ > 

*^ • ■ ■ ■ ■' 

h. .WHAT IS LONG, WOODEN, ANd' IS U-SED BY 'AN OLD MAN T-0 HEtP 
HIM WALK? (cane) ' > 

7. WHAJ IS GR^M, HOPS ,*AND 'CROAKS? (frog) ° 
■. ■ " ' - /''■'■' 

,8. WHAT IS A TOOL, rS STRAIGHT • WITH A HANDLE, AND TURNS 
^-v. A SMALL PIEC£ OF METAL INTO A HOLE? (screwdriver) 

^9,. VHAT HAS COlOR, IS LIQUID, AND CAN BE PUT ^ON PAPER OR 
WALLS? (paint) 

.10... WHAT HAS 8' LEGS, CRAWLji ANYWHERE , AND 'S CARE D M I S S MUFFET? 
Xsp.ider) ' ^ * t ^ " 

ik,""' W41AT IS MADE QF^.PAPER jy^ USEJ) AT MEALS", AND CLEANS HANDS 
, AN^D* FACES? * (napkin). 




^ \1\ WHAT FLIES IN. THE AIR. HAS'^. STRING ATTACHED, AND CAN KAVE^ 
. MANY SHAPES? (kite, balloon) ' ' * ' 



> 
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i:;UUCTIVE REASONING RECURDl'N'G FORM 



' N ame s 



S c h o'o 1 



Directions: Record child^s initials for each correct answer under 
appropriate day of presentation. list initials with 
guessed- words as -errors under appr'^priate dav of 
presentation . ' , - ' ■ ' " , • 



Date 



Dav 1 



Dav 2 ^ 



Dav 3 



Dav • 4 



KASY 


Co r r . 


Guess Corr 


. Guess 


Co r r . Cue s s .• 


G 0 r r . 


C* u e s s 


' 1 . 


Paper ba^ 

i . a jt 


"T 

1 




1 ■ ■ ■ . — 
\ • 

, 1 







ball 


1 
1 










3 . 


balloon 




• 






■ 

> 




4 . 


bat 


— ^ i 




■ i ■ 

! 


* 




3 . 


banana 






! 






0 . 


b c e 






~H 


. ^ 




7 


b i c V c le 




■ 


i 




1 


4 


bird ^ 






i 








/" 


rabbit 


! 




L 

1 


* ■ ■ 1 




' 1 


10 . 




• 




J * 

i 








i 1 . 


clock" 








— ■ X 






12 . 


elephant 














i 3 . 


c e f e a 1 








' 0 ■ 

— — »^ '. y . 




■'■> . ' j: 








-^^T^ ^ — 










14 . 


school 


— . u 






I 


• . V ■ 


*^ i 


i 5 . 

t 










^ 




• t 


^Ib . 


train' 














.1 7 . 


*f ork 








jg— * -» 








m i 1 1 en^v 




/ 








— m 


i1. 


< 

b' a by bottle 








. A 


3 





Name s 



INDUCTIVE REASONING REC<)1^DING FORM 

T 

'School ' 
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Dat^ 

EASY /INTERMEDIATE-' 


\ ■ ^ 

Day 1 
Corr, Guess 


' Dav "2 5.' 
Corr , ♦ Guess 


uay J ^ 
♦ Corr. icGu^ss 


Day ^ 4 
Corr, Guess , 


I. belt 






:.- 1 ■ ■ 


1 


1 


2. •'book 




1 


1 ■ " 




.3 . ch imney . 






1" , 


1 




4 , h amme r 


■ i 


\ . 


1 




5. wastebasket 




' J 


i' * 


— 

• . . , • i 


6, c ray ons .pencils 


I 


1 


1 




7. ladder 


f 

1 ^ : 


1 

■ J 




^ .- ' ■ — 1 

i 


8. garbaiRe truck 






1 • r 




Sr ^ 


9. ^ ^slide- 




' i' 


~^Ti — ■ 

1 


-T- 


10 , window 


.1 


1 

1 


i , 


^—^ \ 1 



INT.ER2fEDIAT£ 

1 . a^p le , candy 



2 , bear 



3 > sal Iboat 



4 . boots 



b room 



' 6.> cage 



tiefek, ^hair 



erf ' 



8- sock 



*9. . 



rff le r 
y ards jri ck 



wallet ^ 
10 billfold 



pos t office ■ 
1 1 • mai Ibox I 



12 



f ax me r 

L 



13> rocking chair 
1*4. carrot 



68 



INDUCTIVE REASONING RECORDING ^FORM 



I Name s_ 



S chjoo l*" 



Da te 



DIFFICULT 



Day 1 
o r r . G ue^ s 



- • . ..."Sll? ' ^ 9*S 1 — « r-* 



.. * • ,'^3. . ant . " - ^ .- 



.r 5> ■ : btit tons . 



: .6 ..r ' caae 



7 . f r^g • 



'^B'? ■ screwdriver 



' Day 2 
Co r r . Gi>es s 



Day 3 \ Day 4^ 
Corr, Guftss Cp-irr, Gi/e^'s; 



9 . paint 


J ^ . . ^ . . ~ — . — ^ . 1 — — — — 

1 " ' : ' ' . «' * ' ^ 1 

i i ■ 1 ! ' ■ ^ 


10. s |) i d e r 






11. napkin 




12 . ki te_ • 


^— — *- ^.„/, . .-. • 


r 





'8 



ERIC 



•Social #7 . • . ; .-f. 

.... i 

V ^ The Fairness lesson req.uxjires . the children to 
Evaluate the justice of an act in a pictured situation 
and to develop alternatives for unfair acts. 

We try to elicit in these small sessions behaviors 
similar to those that occur in a crowded cla'ssroom. 
QrfiEering a puppet to one. child i^lH undoub t^dly provoke 

a negative response from the other child. This negative 

^ .: 

behavio-r can be handli^d using t"he standard social phrases 

**Would it be fair*,-.,'* **How do you make us f eel . .^-'U" Ife 

■ " ' ■ ^ ^^^ • ■ ^ 

it a good idea...," "What's a ciiXf^^nt thiag you (To.^ld . 

— — '^r' ' ' o ■ • ! 

do...," ox "Wha^-nrlght 'happen next?"* ' . - k 



- SOCIAL #7 - Fairness (Use mounted Roscnzweig P-F pictures ^nd 
Dragon 6c Wolf puppets.^ ^ v 



Teacher:. 


■ ' * 

TODAY, WE ARE GOI^fG'TO TALKvAf30yT FAIRNESS. LET 
picture", (Show RPF ^^1 scooter 


'S LOOK AT 


THIS 


Teacher : 


THIS BOY TOOK THE GIRL'S SCOStER AWAY FROM H^*R 
FAIR THING FOR HIM TO DO? ; 




A 


Children: 








Teacher : 


WHY NOT? 






Children: 






Teacher: 


WHAT IS THE PROBLEM? WHiVF DOKS THE HOY WANT TO 


DO?. 




-Children: 








Teacher: 


WHAT COULD HE SAY OR DO THAT WOULD DE FAU< SO HI: 
SCOOTER? 


: ca;; ride 


THE 

or 


Children: 








' Teacher: 


WlPr' WOULD TIL\T BE FAIR? • , 'J 






Chi Idren: 


• ■ ■ ■ , 't> ,. ^i. 




Teacher: 


HOW DOES THE GIRL FEEL, (least vV^rbal child)'? 






•Child: . 


' ^ ' — ^ 






Teacher : 


IS TPiAT FAIR? ' 




a 


Chijd: 


'' . ' ^ * ■ ■ . ' 







Teacher: LET'S PRETJ-ND T^iAT j^ne child's name \iAS WALLY (hand Waif puppet 
tQ less demandiug <:hild. This act ion wi 1 1 . no doubt provoke a 
spontaneous -social situation that^' s/hduld. be d^jalt with.) ANT)' 
■ I HAVE.DILLY. YOU HAVE THIS T^^T^Ut DILLY WANTS.. SO DILLY 
GRABS IT.' (Use DiUy to^grab at Wal 1 y . ) ^ i S. TfiAT . FAIR? 



Children; . ' ' v .' * ' . ' . > 

Teacher: ^WHY NOT? ^ ' 

, / 

cf^ildren: . ^ ' , ' 

: " ""^ T ~ / • . 

Teacher: WHAT DOES PJLUY WANT?.-. 



Children: 
Teacher: 

f 

Child: 
Teacher: 



Children: 

Teacher: 

Child: 

Teacher: 

Children: 

Teacher: 

Children: 
Teacher: 

Children: 
Teacher: 
Children: 
Teacher: 
Children: 
Teachei*:'" 



(Hand Dilly^to non-ihvoXved child.) ■ •:. . 

THING HE COULD DO OR TO WALLY THAT WOULD BE ' FAIR 
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, TELL.DILLY SOME 



(Put puppets away.) lET'S LOOK AT ANOTHER PJCTlii^E:. (§how RPF 
#2 - boys with toy soldiers.) PRETEND THIS BOY, PETER- *HAS 
FOUR SOLDIERS AND THIS BOY, JACK, HAS TWO SOLDIERS ANd'a CANNON 
^ PRETEND THAT PET)ER WANTS THE CANNON. IS IT FAIR FOR HIM TO TAKE 
IT AWAY FROM THE OTHER BOY? 



(If no iJ3j(^Ven) 



WHAT DOES PETER WAOT? 



WHAT WOULD A FAIR THING HE COULD DO OR SAY ? 



(Show,kPF^.#3 - father buying doll for girl.)\ATHER SAYS, 
' SALLY I'LL StJY THAT DOLL FOR YOU SINCE YOU raRE MY HELPER 
TODAY,' v,IS THAT A FAIR THING. FOR FATHER TOySAY? 



(If yes) WHY? (If child-: says ie" isv^pot fair.; ask WHY? and 
WHAT WOULD BE A FAIR TfiiNG FO^: ^IM TO SAY:jJ.OR^^^ • ' 



HOW DOES SALLY WHEN FATH_ER BtrYS/tiEli: THE DOLLi 



HOW DOES FATHER FEEL WH^l^S^E ' MAKES SALLY ( HAPPY ) 



''n'i^?^ " J-ittle girl with balL riins to Mother.) THE' BIG 

■ G-tRt WAS PLAYING WITH THE BALL WHEN HER LITTLE SISTER TOOK IT 
AND RAN TO MOTHER. MOTHER SAYS, '.'LET HER PLAY WITH IT ' BECAUSE 
SHE IS LITTLE'. jES THAT A FAIR THING FOR MOTHER TO SAY? (If 
children are still' distracted by presence of puppets, address 
them through puppets to answer the questions, i.e. WALL¥ IS 
THAT A FAIR THING" FOR MOTHER TO SAY?) 



Teacher: .WHAT WOULD BE A/fAIR THING FOR MOTHER TO SAY? 
* Children: ^ 



Teacher : 

Children: 
Teacher : 
-Clii Ldren : 
Teacher : 

Children: 
Teacher : 
Chi Ldren: 
Treacher : 

Chi ldren: 
Teach5r : 

c:l"ii ldren:.. 
Teacher : 
Children: 
Teacher: 
Children: 

Teacher: 
Chi ldren : 



(Show RPF #5m girl on swing. Point to girl on swing,) 'I'M 
GOING TO KEl^^-'THE SWING ALL AFTEIJN.OGN. ' IS THAT. A Fi\IR 'THING 
FOR LOUISE TO SAY?- • , r' V - ,; r . 



HOW DOES . HER FRIEND' FEEJ.? 



WHAT IS SOMETHINj^' DIFFERENT LOUISE, '^JOlfLB ' SAY OR DO THAT .WOULD 
BE FAIR? \ ^ W 



HOW WOin^D HER FRIEND, Ff'J-L IF LOUISE . frepea t- one child's response ) 



LET'S LOOK AT THE MST PTCTinU-. ^ (Show RPF --^^ h.^s .s?t>iiing 
apples.) THES!: 3 HOYS WERE STIv#TNG APPLE* Bri^ UM/r^JTM fiOT ' 
CAUGHT. TS IT FAIR FOR MI^ nIAKE TO THINISH .11:^7 \ % 



0 



j6, 

(If no) 'Wll^T WOULD HE FATRr . 

(l£ yey) WHY IS^'lT vilR FOR' HTM T* , PUNTSII , JIM': 



HOW DOES MR. V>W^KE FEEL?* 



4 



HE MlCUtT^FEEL'^ ( repeat c-^ild'^ response ). WHY^ 



INDUCTIVE REASONING 



REMEMBER ^YESTERDAY I GAVE YOU THI^ CLUES TO HELP YOU FIGURE?'-OUT 
SOMETHING, teacher's :nam^ WAS THINKING OF? < 



Teacher: WHAT HAT DO WE PUT ON, (mimic snu^gli;?ig into cietective hat) TO; 
J" / HELP US SOLVE teacher's name ' s PROBLE-MST (Help children recall 
word "deteatlve" . ) ' . . /■ . 
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Children:^ 
Teacher: 

Children: 
Teacher: 



Teacher ; 

Ch'ildren: 
Teacher: 



Children: 
Teacher: 

Children: 



Teacher : 



YES', A DETECTIVE CHECKS OUT CI^UES Tft HELP HIM SOLVE A PROBLEM;'. . 
I'fijL GIVE YOU THREE CLUES.,, WHAT IS V OUR PMN TO FIGURE OUT 
WHAT teacher's name IS THJNKlJilG OF? ^ . .. 



(Present at least three Easy items and then move/al|ilfejt I^!^ for 4^ 
four more' item^.as is appropriate to-each child' s'/perfotm4rtf# /^^^ 
level. Require child 'to prove only*~TEbriiS at easy and easy/ ^jr--^ 
intermediate levels and event of errw. Ask? other child. l^fv^ 
judge the^answer. Record responses on Inductive Reasoning ^ 
Recording Form from Day 1^ jj'nder Day 2. dolumn. Indidat6 da,te 
of presentation at top of column.) «^ ^ 



MAZES' 



(Show Red Riding Hood maze.) LET.'S TRY A TRAL* 
WORD FOR TRA|^? ^ 




IS ANOTHER 



BJ'S 




•I PLANNED A WAY FQR . RED RIDING HOOD TO GET^TO;p^roM^ 
HOUSE THE OTHER DAY*^WITH0UT GETTING TRAPPED^ND^W;5tj^^^ ^' 
ON. ANY FLOWERS. I REMINDED MYSELF NOT. TO^IFTi^rfS^^^ 

'if DAM TUIT DADITD . nCi VHIT DTrMTTMRPR MV PT AtJ*? * >* * : 



TROM THE PAPER. w DO YOU REMEMBER MY PLAW? 

1 * t^- y 



■it 



I'. 



(If children fail to include planr^l^ |rpm beginning or; e^o^ 
maze, ask) IS IT A GOOD IDEA SOMEf IMES "TiJ PAn* AHE^ , FR0^^,<fHE^ ^.y/.- 



* c 



1* 



YOU HELP* REQ RIDING ViOO^ JoKiye tVh^Oftfirlct'a^Rj^^ ^°^..iSk 



maze. ) 



4 





:■..^m■■ 














• 


■ . ^' ' ..# 






h.' ■ 




• 


- . -1 
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I ^' V • . Sine e aggressive b-:5y s d« jpi imp u Is i v e 1 
cognitive' tasks', we would ex p e c t ^iyi n t e.r pe r s 
srtu-ations to, be even more p r o vo c a t-i ve of 
\do* the first thing that comes . to. min d • 



h a'v e . : a h qw,^ tb£L t 



^gS-ressive children 



tx i m p e s o I 
•r*"^r"o6'le.;n.-.-; 
t g j|,^d e#c i e '^ tV^ 
S h u r^ an d Spiv a.g)^ y 
be* d.e^*^i el^ n^t : ■' 



may ajj^s o*" ^ 

|n:.tl^e 'ability, to think of al ternatiye way^ 'o f ' r e s pond i n 
' T h u s- e V en /i'.f .' t h e V r e f r a ' ^ ' ' ' ' ' ' 



in f rom re ac ting iM.iji^ls i ly , * tih e i r." •• 
solutions m a)^s t i'.l^^pj: m i t tt«h e \fx,. . . ' \" 



T re'ge^rtrpire, o f rppss ib le s< 

^ MVlity to.'xes;pond in a s o.c 1 al 1 y /ap/r o p r i ^^i^^""^ 
^fV^^Vipu^ s.oci-^l lessons: haV"e;. directed atten'ti^- to* |>^ie«. 

>^rri:ds o-f tiliLn^s^p,eopie ; consider in ' G v^^ 1 u a t ^fri'|^.' i n it»rp'VVs*on'a 1 
. i-tr u a C i on'l , C'e 'V g- ; f £ e 1 i h g's f a i 'r n e 5 , "^o n s e'jg ii^-n c'^e 9 ) 4 -s-T h e . ^ ; 

Ies4gne d:'jt'^o: h'e Jp, t'-he. ichi.ld K 



/'.1^p*:*c;^.p.e ' wi tlx ; cbmiuo'n inte 



s.- trom S.hurG ^^nd ■ ypl«l/a«-k ^a r e V • 
Id to expand his re p erj^iS i r e ^o^^ways 
rpe rsona l , .<s i t u a t i-on^ ^^^^Jf ,0'^ cofls^jd^et ^ 
'/f:eye^l [pjos^3lbl4,/-pQjn^ tcr each s o 1 uUiVfl.V^anfd inairv"^ 

. fto; e^^aljiatej .;t'h(e of each sol^tl^d^ ^h#>'^'gU .'^ 

• ft.con^.l:de r:yvg ^'^f^^^^ -of its c o n s q tie n c es ' • ■ " 



, As/ w i t h'.' the 



ii^ptj rs bnal p,rob , 



e a c a 



o f L* ^5 a c i 

prDbl;etTrs, is ..p r^:ib\e.nt ed; in the '^''Think Aloud'' -f ra nve v o.rt * V * 
rio enVp.'h.as Li:,e.' t.^'e '.i^po r t an co of developing seV5r*a«l ^le^i^JK. 
a t ^^'e^ch' s tep ii'eve i?aL 1 es s ons de'al only with' tie v*e JR i n%-jiV 

deal o n 1 V . w i t h c o n s e q u c 4 *b e X (H^br 



s o^l.uji i fi/ an d . s e .v e r a 1 
,t h e _ t w o are c p m b 1 n e d ^ 



We suggest': that . a set of thrt?j| 



or f o 



■p'r ob J eMs b 



p^rese-i^ted each Wee'k 'in 

co-j^i t*i ve tasks^.. ; 'You may determine, which 
to include, based oti each childVs n^eds. 
are mp.re responsive to the social situations 



alternate ly . p r^ s e n t e d ; 
and at: the latter^art 



cambinat ion i t h the m o r e.- d i^fc i 

CO gn.i t iy e^ ae k s, 
Tl^e child.r 
1 f > tfiey 



t the beginning of t h.e d ay !' ^ " 



of 



da V 




..iri-l-:-.} 



a Solutions 



. ons 



■ . i: ;H; \ ^ ? 10 a n.tl ifll are all part of 

//•^^^^^ ^Wf;*i;i:ih^^ is to elicit multiple solu.ti( 

.^P^-^?^^ A!l;l {-J o 1 u t ui ons that, focus c^h; the 

\ :.; 8^^^-®¥V^*^^ ^ r%^c.ce^p te dj|</lj:hou t e v al ua t io.n ^ E ach s o 1 0 1 i on 
. V. "tiy-s v^ ^ach "Idea" ; . 5:0 ci al- 

'\^'^v'P:^^i^^ ol r^lponse^ categories ask , te LI s bTneone , 
\ g^J.y6^ vtry^^ share, wait - are in t r o duce d t o 

V ktife.Hil^^^^^^ of response repertory. ' . 

• /r^«^ ^ problem should be - presentee] per day. 

- • .'v xh'i^; ^^'^liiln'p'i^^ /dialogue prescribed for =$:0 ( 
j.;^ to pijfcoblems //id and '//II. 



icial //8 and //9 should 



• ., ^.-7 \.. . ■■ A ' '■ T 7" 



MENDED SOCIAL SET:' 



i'^. ^^-^^^^^^ //8 - Boy wants girl to let him feed tht? 

'.'f*^^-- , : :.hams ters . 

W^'-^A^^^-^^^^^'^ Problem #9 - Girl wants, to sit on Mother's lap: 
> baby is sitting thece now. 

"at",,** y^':^ 
\ 

■ ■ 'ffi 




Social Prob lem. // 1)0 - Girl want^ to us*e scissors that 

b oy is us ing . 



' Social Problem //II -. Friend flies you an airplane in class, but 



v.- 
• 



/ " ^ ' " 

.'•V:*^ flying airplanes is against the rules. 



foy on the playground calls y^ou a naft(ie 



4' 



or 

- A^i>roblem more responsive to children's 

common situations. 

* »» • . ■ ■ ' 

, A minimum of three Solutions problems should be presented to 

the chi Idren , 



5 r 

ERIC ■ ' ■ ^ ^ M 



s 
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Social #8 (Use Social Development picture, #12 - -ilelping Pets') 



Teacher : . 

Children : 
teacher: ^ 



WE H^WE A NW i;iNT]loF PROBLEM TODAY, (Show picture 4^d4lf)oinC: to 
respective childreA;) THIS BOY WANTS THE C-IRL TO LET HIM FEED^ 
THE flAMSTERS. WHAT^DOES HE WAOT HER TO DO? ^|J^ ^Mft'" 



MY PROBLEM IS TO THIXK OF SOMETHINC UK CAX DO SO HE CAN ^r,ET A 
CHANCE TO FEED THE. IlAMS^ Ef<S , I'LL WRITE DOWN ALL THE THINGS' I 
THINK OF FOR THE HOY TO DO SO HE CJ^TS A CiLXNGE, ^ 



Teacher: YO™ PRORLFl.M IS TO BE COPY CATS. YOU COPY ^y.L TflK THINGS I 
THINT or FOR THE BOY TO DO, U]U\T ARE YOU SUPPOSED TO DO? 



Children: 
Teacher : 



Q. OK. WHAT'S MY PR0BLP:M ?- 

A. I Am SUPPOSED TO THINK'OF SOMETHING THIS r>OY CAN DO SOMIE 
CAN GET 'A CHANCE TO FEED THE IL\MSTERS.- 



TeacSBtr: Q. WI l\T'S M\' PLAN V- ' ;■; 

. < ' ■ . ■ 

A. 1 CAN'T THINK OF A GOiW) PLAN,.'- I'LL .U'ST HAVE TO TRY lUVRD 

THINK 0¥ LOTS OF 'nTFFERENT THINYLS ilL COV\A) DO.-'" 



Teacher 



Teacher : 



i 



OK. ONE THING. FOR ^URE,- HE COITT.D ASK H!:K IF HE COirLD FEED 
THEM.'- TllAt;S':ONE I^flA.- (List and number alL doin^; responses.) 
I NEED TO THIN^'OF LOTS OF DIFFERENT WAYS THIS BOY^CAN GET THE 
GIRL TO LET HIM FEED THE ILVMSTERS/-' HE COULD GRAB' THE FOOD FKOM 
JjULH^ ANT) Fe\:D THEM- TH\T'^S ANOTHER THING HE COULD DO.''' NC^' I 
ILAVE-iTW.O DIFFERENT IDEAS- (show' fini:ers)*'>. HE COULD ASK HER OR 



Teacher: . 

Chi Idren: 
Teacher: 



m: con^D grab the food. 



LET'S SfE. HE COULD GIVE SOMiTHING. HE COULD GlVif THL; t;.IR|/- ./ ; 
SOME -POTATO CHIPS IF SHE WILULET HIM FE'ED TH«E MMSTERI .^'^ ' ■ 

.YEAH, Birr MAYBE SHE DOESN'T iblKE POTATO etui's. HdJ^OU]^ ^^^■'^''^ 
F INT). OUT IF SFIE LIKES POTATO- CHIPS?-^ HE COlH.D ASK HER '^C 
SHE WOULD NOT LIKE POTATO CtllPS, WHAT IS ^SOMETHING DUyZRlfho ^ , 
COULD DO TO GET TO FEED THE HAMSTERS?^'V HUM, ARE THLwAT SCHOOL?'^ 
IFTIiEY ARE, HE COULD TELL><P'HE ^lij^CHER . 'THAT'S ANoffePSR IDEA\^^ 
NOW. I've got four different things the BOY (iOULD DO.j> I''M ^ 
REALLY DOINff" GOOD„ - • (Reviewing. List or* responses, ^) -HE COULD . ' 
ASK HER,^^ OR HE COULD GRAB THE F.OOD FROM FIER,^^ OR HE COLTD GIVE* . 

llER SOMETHING SHE LIKES, ^'^ OR # COinj) TELL S^^MEBODY - THE TEACHER'/' 

. I 'THOUGHT OF LOTS OF DIFFERENT THINGS HE COULD DO. '-- ^ THAT t-IAD^ME 
TIRES. HOT DID YOU DO? ^ , ' 



YES, YOU W^RE VERY* GOOD CO 



4" CA^S^'. 



NCW IT'S YOUR TURN TO THINK 



OF* LOTS OF DIF^ENT THINGS THE BOY COULD SAY TO GET A CHANCE 
10 FEED THE J(KMSTERS, (Elicit preliminary verbalizations. Then 
^ categorize ^ch of children's respon^jes by^type - ask, tell, 
' give, trade^^rick, hurt, share, wait - and present appropriate 
social-cue pi^^ure. List £Cnd number alV responses . children 
give few responffigs , you might contribute one ot two, but do hot 
^ show respective cue pictures for your Ideas.) 

• ■ . ' ' . . . . ». ;' 

Children: ^ ' / ' ' . ^ - ■• . -^^^^t^i'/^ " ■ 

Teacher- THAT'S^RD'TO THINK'' OF LOTS OF DIFFERENT IDEAS, HOW DID WE DO ?. 
Childrc 



Teacher: HOW^ DOES- THAT MAK? YOU FEEL? 
Children: ' 
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'Review Social #8, Jthen Social #9, 



(Use Social Development picture #12 - Helping Pets, and My 
Community picture ^G. - A Picriic in the plirk) 



Teacher: (-Show Social Development picture #12 - Helping Pets.) * 
YESTERDAY WE DID A' NEW KIND OF PROBLEM, (Show pictur;e.) 
' WHAT WAS OUR PROBLEM ? * ' ' 



Children: 
Teacher : 



YES WE WORKED HARD ^JO THINK OF LOTS OF DIFFERENT THINGS THIS 
BOY COULD DO OR SAY SO HE WOULD GET A-CPIANCE TQ. FEED THE 
HAMSTERS. WHAT IS ONE THING THE BOY CobLD.DO? ' - * 



Chi Idreinr 
Tevicher r 



Ch i.ldrcMi : 

■if 

Teacher : 



(Repeat children's answer and show appropriate social-cue 
picture.) THAT'S ON^ THING HE COULD DO: HE COirLD ( categorize 
response . ) WHAT IS SOMETHING DIFFERENT THE BOY. COUT.P DO OR SAY 
(Contflnue thus until* children recall or t;ive new ideas up to ' 
five' responses . Show social-cue picture for each response 
cate^,ory . ) '■ ' . ■ \ 



THESE PICTURES CAN HELP US. M/\KK A PLAN. TO, (;ET SnMETHING WE 
WANT, Wfli\T CAN WE PLAN -TO DO OR SAV? (Point to pict.jros to 
elicit response categories.) ■ ^ 



Teacher: 



Teacher : 



Children : 
^^eac^ier : 



(Show Mv Comrnunitv- picture -^6 - A Picnic in the Park. Put 
away social-cue pictures.) ' 

V '^^^ 
HERH'.S A iNEW PROBLEM teacher's name Si- NT FOR YOI.' . THIS GIRL 
'WANTS -TO* SIT ON HER MOTHER'S LAP. WHAT DOES^THIS GIRL WANT 
TO DO?- ^ 




BUT V/HAT'S THE PROBLEM ?{ . (WHY '^AN/T SHii SITi ON HER MOTHER'S 
tAP?) 



Children: 

Teacher: <^ WHAT PLAN WILL HELP.'YOU THINK* OF LOTS OF DIFFERENT THINGS t4e t 

GIRL COUI.D DO OR SAY TO j3ET WHAT SHE WA^rrS? • - 
• • ' ■ ■ V _, 

Children: 1 



Teacher: , Wl'iAT.'s ONE IPEA? 
Children: 



Teacher: 



THAT'S ONE THING SHE COULD DO. (List and Inulber , all responses.) 
SHE COULD ( categorize response by class -vask, tell, give, hurt , 
or trick . For any new response category , /present appropriate 
social^^cue 5?icture 



Teacher: Teacher's namfe WANTS Yfp^ TO THINK 



OF 



:S DIFFEREm' IDEAS. 



Children: 
Teacher: 



TeacH'er : 
Children: 

'^Teacher: 
Children: 
Teacher: 

•Children: 



THE. GIRL COULD ( repeat children's /first response ) , OR 



Tlft^T'S ANOTHER. IDEA • (Conticme as above, contributing youfyown 
response wfcien childretf arj^^imited, ) 

(Note;:, If .childjen'Fegin 'to enumerate , i.e. giving aomething - 
: ^ "give him Mndv'^,' "give him ice-cre^rn", '*gi^:e him potato 

.^hips" say GIVING IGE-CREAM.ANg^ Qfk^X AND POTATO CHIPS 
- • ARE ALL giving'', SjSMETHiNG. -WHAT'S AN pE^L THAT IS 
DIFf^ERENT FR(»l,^I\riNG SOMETHING? 



Proceed as above fbr enumeration of telling someone - 
"tell his' mother", "tell his father",) 

* ft * V 

(At^'end of task,) HOW DID YOU DO ? 



DID YOU TRY HARD TO THINK OF LOTS OF DIFFERENT IDEAS? 

: \ i\ 

HOW DOES THAT MAKE YQU FEEL? 



Social #10 



' (Use Safety picture" #10 - Handling Sharp Objects) / 

Teacher: . (Show Safety picture #10) - A . PROB,LEM IN THIS Pl'cfURE.' 

THIS GIRL WANTS TO USE TH0S^^^pl6RS . BUT THE" BOY WON'T LKT HER^ 
WIIAT \S THE PROBLEM IN THLS PICTURE? ' ' 



. Children: 



'Teacher: ^E NEED TO THINK 0F> Al^L THE DIFFERENX THINGS THIS CI.R4. COULD . 

SAY OR DO SO SHE WILL GET A CHANCE TO USE THE ^SCISSORS . WHAT 
ARE WE- SUPPOSED TO DO ? " / 

Children: ^ ' ' 



Teaser: WIL\T ' S OUR .PTJVN FDR TRYING TO fi'p^fc SOMCTH ING WE WANT? 
Children: . " * ' . 



Teacher:' (Try to elicit a' few basic categories, OrR ?\AU IS TO^ASK/ 
GIVE SOMETHING, TRICK HIM, . HURT HIM, OR TELL SOMEONE, etc.) 
VhXt'S ONE THING THE GIRL COULD DO /TO GET A ;a:r\N\:K TO I'SE THE 
• ' SCISSORS? - . ■ ' ■ . . , , 

Chi L.dren: ' ' - \ - * 



Teacher: TItAT ' S ONE,, IDEA. SHE COULD ( repeat chi Idren':; res ponstQ , 

(List and number all responses.) WHAJ'S SOMETHlN'f; DIFKEIU-M^ 
' • SHE <:OULD DO OK SAY. TO GET TO USE THE SGISSflRS? 

Children':*^ * . . • 



Teacher- NOW WE HAVE .TWO IDEAS. ^Hi: COULD ■ » > ^ (^K SllL HH'I^D " 
. • , LW 'S tlllNK OF LOTS OF DTFFERENT TH-FNGS THE CTRL COULD SAY OK 
\ bo -SO SHE CAN USE THF^ SC ISSOR S , (Continue as on Social'*^ and 

Teacher: fWheri children 'i^iivie all solutions aAiilabie to tlieni, point to 
cue.-pictuxe- -"4 to elicit s^ 1 f -e va 1 iT»t i on que.'^tion.) 

:;».Children: 
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Social #11 - Friend flies you an airplane in- class, but?* flying ^airplanes* 
• V is against the rules. ■ * , 

• . . V ' ' - " • • 

Teacher:, TobAY teacher S name GAVE US A NfW PROBLEM: LET'S PRETEND A 

FRIEND. FLIES YOU A PAPER AIRPLANE INrCLASS , BUT F^YING AIRPLANES, 
^ ■ > * IS ^AINST THE^ RULfiS/ WHAT IS THE PI^OBbEM ? ' i 



■■Children:- - ■ ■ . . . . 

preacher': - WE. ARE SUPPOSED TO THINk'^OF LOTS OF DIFFEREOT THINGS YOU COULD 
'^DO OR SAY IF>i^OUR FRIEND -FLIES YOU AN AIKPLANE IN CLASS, 
f WHAT'S YOtfRPlAN ? /' 

^ Children: ^ 



Teachers WHAT'S ONE TDEA.? 
Children: , ' 



4 



Teacher: (Continue with social questioning as on previous lessons. Wheh 
children give all solutions available to them, point to ,cue 
picture #4' to' elicit self -evaluat j,on ijnest ion . ) 



Children: 



Teacher: LOOK AT ALL THE DIFFERENT IDEAS .TO OF ^*iAT YOU. COULD 

- DO OR SAY, ' * -■•'t-'^ ' 



'9 



'J' 




r 
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CONSEQUENCES .SET 



Social /# 12, #13, //14;, and //.1 5 are all part of a. Consequences 



? 



Set-. The i/htent of th;LS Set', is , to extend the Solutions Set to 



include pr,fediction of- possible cpn/equences to proposed 's^:>lutions 
to a prob/Lem. ' • • . 



. A r4-exp lo ra t i on of people^s feelings P rej^^Apajftt li e first 



consequence problem. The.n- the children a r e a gfti^ti • Wjj k e d for 
'multiple solutio.ns tp a ',gi-/e h" prob' lem . At t h e ^ t.^ ah e r ' s d i s - 
cretion, a child is asked **to n^me consequences to a solution 
he ;offered. ^It-^is, re'c omme n d.e d.-. t h a t » t h e t-eacher not seek conse- 
quences for mo re*. £,h an . two s o 1 u t io ii5 S' p er . s o c i a 1 prob^'lpni. Record 
each solution and consequence. ■ 



,The conrpl^te dialogu^ p r e s c rib e d/ ^ r 'S.'O c i a 1 ■•12 should be 
generalized to problems ^' 1 3 , -^'lA, and );\3 



RECOMMEND^:!) CON S E 0 L' E \ CK S' SET, 



Social P r o b ^ ni ••12 - Mickey wants t*o play w i t -ti E u c y 



Soriai/p r'ob lem 3 - 



'■ • . /^v^ cial Problem trl4 



to the children. 



and child.. 


.s 0 he push e-s 


Luc y . 


Bo\' wants 


S i s t e r / U ro t h-e r 


to look at his 


toy Cruck*; 


but she/he is 


watching televis 


Boy .wants 


baby to stop c 


r y i n g . 


your friend chases you i^n the h a 1 1 b u t 


running in 


the ■ hall?i is 


against the rules 


nsequences 


problems shou 


1 Cji be p r e s en ted 
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Social #12- Re~exploration of feelings and emotloAs. (Use snapshots of 

child: 1) pulling chair out from another student, 2) cutting.' 
in lunch line, 3) grabbing toy frora another student, 
4) sharing' candy with three of four children, ) 

Teacher:*' * (Shoy child, pulling chair out from another student. Point to 
'fallen child.) HOW DOES THIS CHILD FEEE* 

Children: •"- . • 



Teacher: SHE 'MIGHT FEEL ( repeat children' s response ) > H^ CAN YOU TELL? 

Children: * ^ 

Teacher: YES, ( repeat children's reapo^nse ). CAN WE HEAR HER? 

Children: ^ ^ ... 

Teacher: NO WE CAN'T HEAR HER. WHAT HELPS US KNOW SHE IS MAD/ SAD? 
(Point to eyes if necessary.) ^ 

Children: ' * ' ^ V 



Teacher: YES, WE CAN SEE HER WITH OUR EYES. (Place picture on table. 

Show child cutting in line. Point to chil^ behind cutting child,) 
HOW DOES THIS CHILD FEEL? * 

Children: 

Teacher: HE MIGHT FEEL _, HOW CAN YOU T^ELL? 

Children: ' . • . ^ ~ 



Teacher: DOES HE FEEL THE SAME OR DIFFER|NT THAN THJS^^CHILD FEELS? 
(Point to fallen child in previous picture.) 



Children: 



Teacher: (Place cutting picture on table and ^present child grabbing toy 
Point to child who lo^t toy.) HCW DOES tE FEEL? 



Children: 



Teacher: HE MIGHT FEEL MAD/SAD. (Point to^ttacker . ) HCW DOES HE FEEL 
^ SINCE HE MADE HIS FRIEND FEEL MASMAD? 



Children: 




Teacher: HOW CAN YOU TELL? 
Children: 



Teacher: (Place grabbing picture on table and present sharing picture. 

Point to one child who receives candy.) HCW DOES sfe FEEL? 



Children: 
•Teacher : 
Children: 
Teacher;/, 
Children: - 
Teacher: 
Children; 
Teacher :* 
Children: 
T^^cher: ' 
Children : 
Teacher : 



HOW CAN* YOU 1ELL? 



(Point to child who was left.out.J" HQW DOKS.THIS CHILD FEEL? 



Sl(g' MIGHT FE h'L 



HOW CAN YOU TELL?' 



(Point t?o g^ver of candy.) HpW DOES SfiE FEEp 



■SHE MIGHl^FEEl' 



_. Wlf\' >aciIT SHU FEEL 



(Place picture on t&ble. .Point to attacker in first picture jand 
giver in last piq^r'e.) DO. THESE. TWO CHILDREN FEEL THE SAME, WAY 
OR NOT THE SAME wW? 



Chi Idr^n: 
Teacher^: 

Children: 
Teacher : 



Mickey : ^ 
Teac-her : 



(Pursue children's' response with,) HOl'/ DO THtTi' FJ^EL? and 

^^^^ • 



WHY DO THEY FEEL THAT WAY? 



(Present a face puppet to each.cnild. ,2nd ;chi id , 'H^ke}^ , :^s given 
^a, pretend truck. Keep one face puppet--Lucv . ) LET'S PRETE^^} 
ANDV/AM)j;tfv\ AND LUCY ARE PTJVYING TOGETHEB . ' MICKEY SEES US' AND 
WANTS US TO LCT HlVl PL/\Y WITH US. MICKEY, WHAT DO YOU WANT? 



Sa LET'S PRETEND MICKEY PUSHES LUCY. TliAT^S ONE Tfl^NG MICKEY 
CAN DO. THAT'S HURTING LUCY, , (Show 'respective social-cue j. 
picture.) I'M GOING TO WRITE TH/\T OVER JHERE. ' (Write it on .{he 
left side of the*'middle line on back of baily Evaluatron form.)"* 



Teacher: NOW LISTEN 'CAREFULLY. OUR PROBLEM IS. TC) THINK OF WHAT MIGHT 
H.\PPEN NEjkr IF MICKEY PUSHES LUCY. 



Teacher: . 
Children: 
Teacher \ 



WHAT IS OUR PROBLEM? 



Q. WHAT'S OUR ?''LAN ? 




A. I KI^W A PLAN FOR THIS PROBLEM. WEi CAN THINK OF WHAT LUCY. 
MIGHT DO NEXTV JTHEN WE. CAN THINK' j^F ALL, THE THI^C^S LUCT 
MIGHT S.AY .^FTER- kiGKEY PUSHES HER. 



Teacher: 

Children: 
Teacher: 



Teacher: 



Children: 
Teacher: 



Teacher: 

Teacher: 

Andy : 

Teacher: 

Children: 

Teacher: 

Children: 

Teacher: 

Mickey : 
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OK. WHAT' S -ONE THING THAT MIGHT HAPPEN NEXT IF KICK^ PUSHES 
LUCY? ^ ^ 



(Record each consequence. response to the right of line on paper.) 



SOLOTIONS. 



Mickey pushes Lucyl 



CONSEQUEjfe'ES , ' 

(Children's consequence.) 
Lucy might cry. 



OR IF MICKEY PUSHES HER, LUCY MIGHT CRY. (Record second 
consequence to right of line and draw arrows from solution ,to 
consequences .while repeating,) IF MICKEY PUSHES LUCY ( repeat 
children'a consequence ) OR SHE MIGHT CRY. WE'RE USING OUR PLAN , 
WE THOUGHT OF WHAT SHE MIGHT DO. OK WHAT COULD §lffi^JAY? 



(Record third consequence response to right of line and draw 
arrow from solution.) OR SHE COULD SAY "IF WB CAN USE YOUR 
TRUCK YOU CAN PLAY WITH USi" (Record fourth response with 
arrow from solution.) 



SOLOTIONS 



Mickey pushes Lucy. 




CONSEQUENCES 

:> (Children's consequence.) 
Lucy might cry. 
(Children's con^eqnence.) 
'*lf*^e can use your truck, 
you can play with us.'' 



GOOD-. WE THOUGHT OF FOUR THINGS THAT LUCY DO OR SAY 
NEXT IF MICKEY PUSHES HER. 

(to "Andy /Andrea",) WHAT DOE? MICKEY WANT? : ^ 



IS IT A GOOD I-DEA OR NOT A GOOD IDEA FOR MICKEY TO PUSH LUCY? 



WHY IS IT A GOOD IDEA/NOT A GOOD IDEA? 



MICKEY COULD. PUSH LUCY. (To "Mickey",) WHAT'S SOMETOING 
DIFFERENT YOU COULD DO SO YOU COULD PLAY WITH ANDY/fiNDREA AND 
LUCY? 



I (j ( I 
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Teacher: YOU MIGHT ( repeat chi Id' s response ) . (Show rbspective social- 
cue pictured Record solution response tjD left of -line.) 



(To "Andy/Andrea^',) WHAT MIGHT HAPPEN NEXT IF MICKEY 



Andy : 



Teagher: THAT'S ONE THIN<? THAT ^IldHT; liAPPEN NEXT • (Record each conse- 
quence response to rightjwith arrow •> t^>llAT ELSJE MIGHT HAPPEN 
NEXT. IF ?• 

c 

"Children: • * 



v;^^''*"; Teacher: 



IF ^ repeat children's solution ) ^ ( repeat A: 4ns equenc/^nc ) OR ^ 
( repeat consequence two K IS~IT A GOOD fff?A OR NOT A GOOD 
IDEA ( repeat chi Idren ' s solut i-on ) ? ' * 



Children: 
Teacher: 

Andy : 
Teacher: 
Andy : 
Teacher: 
Children: 



(To ''ARdy/Andrea",) HO^ MIGHT MIC ReY B.Lira' IF. '( -repeat one of 
his consequences ) ? . 



(To "Andy",) HOW mGHTj YOU FEEL IF YOH MAKE MCKEY FEEL GOOD/HAD? 



HOW MIGHT MICKEY FHELjlF ( repeat a di ffcre^t consequence ) ? 



Teach^: HOW MIGFIT LUCY FEl-.L ijF SHE MAKES MICK«V\FEEL SAD/MAD? 
Children: 



0 



SOCIAL ^>'I3 (Use two finger puppets, Freddie & Allfn/j 
of t.v. and a drawing.) 



^,with picture^ 
SXER ALICE. 



Teacher: (To Child 2,) YOU BE FREDDIE'S BROTHER i 

YOU'RE WATCHING T.VL BUT FREDDIE WANTS Ydi]^!^^.0% AT HIS 
DRAWING. (To Childj 1,) WHAT IS FREDDIE 'iy.-\PK^i.Erf? 



Fredd ie : 



Teacher: YES. YOU WANT ALLI^N/ALICE TO LOOK AT y3uR DRAWING. (To Freddie,) 
WllAT'S ONE THING V(|)U COULD DO OR. SAY TO GF^T \KlLEN/AL1 GE TO LOOK 
AT YOUR DRAWING? " 



ERLC 



Freddie: 
Teacher: 



(Cont inue e I ic i t ing solut ions unt i L one* 'is .. conduc ive to genera t ing 
consequences . listi-fig consec('uenc*^<5y as<< children if that 

-solution was a goad idea or not a/good :^eai. List consequences 
for at. least 2 solutions and ask for evcflidatiqn of each of these 
so lut ions . ) I • ^ 



SOLUTIONS-CONSEQUENCES PAIRING SET _ ; J /, 



Social Problems #16, #17, #18 and #19 are part- of a . 
Solutions -Consequencars' Pairing Set. The intent of the Set is 
to guide the children to think successively of absolution, then 
its consequence. * 

The pairing of each solution with one consequence proceeds 
through eacli social problem with the phil dren^espons ib le for 



independently weighing alternatives. • 

The complete dialogue prescribed fpr Social #16 should be 
generalized to problems #17, #18 and #19. 

recomJiended solutions-consequences pairing set 

N ■ ' ■ ■ 

•Social' Problem #16 - In gym you get thja bid bean bag 



f ^'^ thebeanbag,toss. 
Social Profclem #17 - Boy .tries to cut in line in front 

of you a't the drinking fountain. 
Social Protriem #18 - Girl grabs your frland's paper; 

hje tells you to get: it back. 
Social Problem #19 - Friend is talking when teacher gives 

directions for math paper. 

- .Teac'her asks a student to pass out work- 
books, but he doesn't do it when sh^^sks 

A minimum of three .Solutions-Consequences problems should be 
presented to the child. , - 



/ UNSCHEDULED «ATE5:IALS 

■ ■ : ' ■.• 

these materials can be *used to .best advantage In 

Indivl'dual presentations. After the first ^en days of 

graining, If one child Is absent the other child could 

be Introduced to any of the follpwlng materials. On 

other dayp while one child works Independently fro« 

the Trails or petectlve folders, the teacher can presen^t 

any--o f these *tasks to the othei; child. In fact, a 
* ^ f 

setting where one child Is woriclng closely w.lth the 

-^^«hei^~a^-t-e^l- provides the^ondltions for using The 

Cooperation Dialogue./ 

For Mazes, Stencils, and Raven tasks present to 
€ra,ch 'child only those Items of appropriate difficulty 
on which _he can effectively use his TRlnk^Aloud 
strategies. -Accuracy is secondai?-y to his choice and 
use of an appropriate solution method. ^ . ^ 



' THINK ALOUD MAZES First day presentation / • 

(Only colored pencils without erasers should- be available to 
the children;) • *' / • 

" ■' . ' ' • • 

. Teacher: ' WE HAVE WORKED ON TRAILS WHEN WE CONNECTED NU>ffiERS AND WHEN WE ' • 

LOOKED AT PICTURES. . '(Show examp les of previously completed 

mazes' as from Day 10 lesson.) TO^AY WE HAVE A NEW TRAIL PROBLEM. 

(Show TA Maze 1.), I NEED TO GET THIS MOUSE TO .THE CHEESE^ DOWN 

^HERE (point to exit) WITHOUT" LIFTING MY PENCIL FROM- THIy PAPER . • 

■'^Teacher: 'q. WHAT'S m PLAN ? . • ' ' ' . ' 

A, WHEN I DO A TRAIL, THE PIJ\N TIL\T WORKS IS TO PLAN AHEAD WITH : 
. M\^ liTiTS AND FINGEp. ON THIS TR^VIL I'LL LOOK FQR^ OPEN 
DQORS. I can't GO-'tHROUGH AN\' WALLS, AND I CAN'T. LIFT MY 
. - ^ ^ PENCIL FROM THE PAPER . * ■ - . ■ ' 

• ' • ' ' • " ^ 

TeacJier: OK. ' (Hold pencil beside paper,) - l' BOTH OF THESE" DOORS ARK 

\ OPEN, BUT I'D GET STUCK IF I WENT THIS WAY^trace with finger 

to^dead end),. (Pencil in correc t „patLh to {2- .), NOW WHICH WAY? 

(Finger trace north thrbugh t irst> passageway . )^ NO THIS WAY IS 

BLOCKED^. (Pencil im correct p'ath to ('J \ .) 'LEFT IS A DEAD END, 

SO I Hf^VE. TO. GO T^IS WAY. (Pencil in correct path to (4j .). • 

UM. f'Lift pencil. while cogitating.) OOPS..' 'I'M GOOD AT PLANNING 

AHE/\D,' BUT I FORGOT TO RE>;i-NT) M\'SELF-T() KEEP MY PENCIL ON- THE 

PAPER., OK. I* SEE HOW TO GET OCT. ^(ijcncil to .) LET ME 

\ j:^ .MAKE SURE. (Finger trace options; /) ''irlV. THIS IL-VLL ISiJ'T 

BLOCKED. 

• Teacher: Q. HOW DID I DO ?" " " ' . • ; • . ' 

' A-. I;WnS (^OOD'~AT PIANNINC; AHEAD WITH MY EYES AN7) FINGER Bin: 
• ' I'VE GOT TO QUIETLY REMIND MYSELF TO KEEP J-IY PENCIL ON THE 

, • * ■ PAPER.' . - . ° ' ; - . ■ ^ , 

/Feacher: . (Give each chilQ TA Maze 2.) YOC .TRY T^MS 0\*i:. VOC ARE Ti) 
' ^ START HERE (point to GO) AND GET OCT' HERE (point to (-:it). 

-(Withhold col'.ored pencils so children do preliniiiiary verbalizing.)" 
s ^ , ■ •■ ■ ^ ■ ., 

vChi Idren: , 



Teacher: (As time periT^its , allow children to try up to tw.^' TA ^-Uizv.s 3t _ 
their own Level. Children need not -^jork ok l\\v. san:e maze simuL 



■ taneous ly . 7* 



Ghi 1 dren : 



■■ — : ,\ 



\ 

\ 
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THINK ALOUD MAZES - Further presentations 



(Hodel TA Maze 5 in same manner as. you presented Maxe 1. Then 
^llov children to do 6 alone. Be sure children begin to 
recognise wtiere; they fail to plan ahead. Do not pfesent more 
ttxan 3 mazes on any one day.) 

(WhMTyBU feel you have reached a difficult level for a child, 
do ik^ maze. Be a 'frustrated model and ask fo): children's 
help in planning ahead* Model short*diartancr^platining so children 
do not lose s^ght of what their planning showed them. Dramatize 
stopping outside maze "door ways*'' before turning down a "hall". 
On more difficult mazes, ask If ^l#nning from the end m'lght help*" 
on hard problems.) ' 

(Note: TA Mazes which you model and those, that child/en do not 
perform perfectly on should be reintroduced as appro- 
, priate.) 



TA MAZE 1 > 



d) 



1 r 



(2) 



In modeling procedure! stop at e^rch numbered 
doorway to consider options. 
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RAVEN M^TR-ICES - First day presentation 



(Note:' Before beginning Raven Matrices , instruct child. i.n the use' of 
Answer Sheet so that he can record his" own response's, on his 
* Answer Sheet . ) * . 



Teacher: 



Teacher: 



(Open Raven Book to Ap) SEE. THIS PICTURE (pointing to large 
upper, figure). IT HAD A PIECfi CUT OUT OUT OF IT. (Pointing 
to 6 choices,) ALL OF THESE PIECfiS ARE THE RIGHT SHAPE, BUT 
ONLY ONE PIECE HAS.fhE RIGHT DESIGN. I HAVE. TO FIND THE PIECE 
THAT WAS CUT OUT. (Cover lower 6. choices with ^paper . ) ' 



Q. 
A. 



WHAT IS MY pro; 



I HAVE TO FIND THE PIECE THAT WAS CUT ^'OUT OF HERE (potnting 
to blank).- ^ . ; 



Q. 
A. 



WHAT'S MY PLAN? 



FIRST I'LL DECIDE JUST- WMr^THE .MISSINCf PirXE SHOULD LOOK 
LIKE. ' (To Qhild,) WllAT SHOULD' I DO FIRST? . " 



Child: * 



: 'll 



A. THEJ^ j:lL LOOK AT ALL; 6: PICTURES^vTO TXND Till- ONE TltAT WILL 
• LOOK JUST. RIGHT.'. (Tfif cMld ,*^) , ,W]i^VT TltE -SECOND PART OF MY 
■ PLAN? ■ \ ' ■ . ■ 



Child: 



Teacher: 



Child: 



Teacher: 



— " " ' - y : ' 

(With 6 choices still covered.)^ OK. THE MISSING PIECE wy/L RK 
.MOSTLY -GREEN BUT IT WILL liAVE SOME DASHES GOING THROUGH IT. 
SOME DAS^HP;S GO ACROSS tfKE THIS (in'd icitic Vith Hngor) AMD SOl-m 
GO UP Am DOWN. NOi; I KNCHWHAT THEMTSSING PIECE SHOULD LOOK 
LIKE/ OH NO, J FORGl^^T THE NEOT PART "OF PLAN? (To child, ) 
WILT. VOU HELP ME? WHJ?T SHOLHrb I DO- NEXT? ' • " 



(Uncover top row of^choioesA^ THAT'' S IT, I NEED TQ. LOOK AlV Xll 
c^THE PICTURES TO FIND THE' 0/E THAT LOOKS JUST RIGHT. (Lopki.ng 
"^at in) THIS ISN'T THE, SAME - THE BLACK LINES AI^E TOO FAT. 
(#2X THIS ONE DOESN^T^HAVE ANY BI^\gK LINES - SO THAT CAN'T .* 
BE IT. (#3) N0PE/'4hIS IS ALL WRONG - IT DOESN'T EVEN HAVi^ .ANY 
GREEN,"** fUncovep bottom pow/of choicer.) (M) THIS PIECE TS 
GR^EN WITH. BLACK DASHf^S. ' I THINK THIS IS ItS I'LL HOLD MY' 
FINGER ON IT WHILE I ^HECK OLT THE OTHER PI'ECES. I'M DOING 
REALJJ^ELL; I /Kj^OOKING , AT ALL THE .PICTUT^ES . <#5) NOPE, THIS 
}{A^mBlG FAT 'X. (#6) THIS LOOK RIGHT". IT'S Gfn^EN AND 'HAS • 
' THE^^INES GOING ACROSS AND UP AND EtoW?^. . (With 'f inge.rs pretend ■ 
to place #6 in large figure . ) BUT IF I PUT* THIS ONE IN, THERE'S 
'BTILL SOME MISSING. SO #4 MUST BE IT. LET ME CHECK. (With ' 
fingers pretend to place #4?: in large figure.^ YET, THAT LOOKS 
. JirST RIGHT. • . ■ 
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Teacher:' Q. HOW DID I DO ? 



A. I FIGURED OUT A GOOD PLAN. FIRST I DECtoED WHAT THE mSSJNG 4 
PIECE LOOKS LIKE. (To child,) THEN WHAT! DID I DO? 



Child: . 
Teacher : 

Child:, 
teacher: 
Child: 
Teacher: 



YES,, THEN I LOOKED AT ALL SIX PICTURES/' YOU ARE VERY GOOD AT 
DOING PUZZLES. THIS IS LIKE A PUZZLE. SEE IF THE PLAN WORKS 
FOR YOU. . (Show' child A4.) WHAT IS YOUR PROBLEM ? 



WHAT IS 5EHE FIRST PART OF YOUR PLAN? (Cover the 6 choices.) 



(Encourage child to" go ahei^d and decide what the missing piece 
looks like If he doesn't do so 'spontaneously. Then ask,) WHAT 
IS THE SECOND PART OF YOUR PLAN? WHAT SHOULD YOU DO NEXTf 



Child: 
Teacher: 



(At end of task, point to cue picture #4 if your look isn't 
enough to provoke self evaluation. Turn to A5.) OK. YOU 
TELL ME HOW TO DO THIS ONE. (To child,) WHAT AM I -SUPPOSED TO 
DO? 



J Childt 
Teacher : 



Teacher: 
r 



(Have child givy plan directions but you do the thi;iki|ig out- 
loud . ) , . ■ ^ 

(Upon completion of A5, have child dt A6 independently^) > 



EKLC 
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RAVEN MATRICES 



Second day presentat^ion 



■Teacher: t(Show A5 . ) * 1^0 YOU REMEMBER WHAT THIS PROBLEM WAS? ' 



:ahild: 



Teacher: 
. Child: 
Teacher: 

. ^:hild: ■ 
Teacher : 

Child: 
Teacher: 

_ Child: 
^ Teacher: 

Chi 14: 
Teacher: 

Child: ' 
Teacher: 



..WHAT WAS YOim PLAN. TO HELP YOU 'SOLVE THE PROBLEM?, 
' ^ — ^ ~" '■ ' 

(Turn to\\jy covering 6 choices ior hiir..). TRY THIS ONE. * SEE 
■/IF YOL^R PLAN STILL WORKS. , * ' 



(If -child is' correct'' with. '^'6, say':) I I)()N''tYSr.E Wlfi' IT I^N'T 
■#4-. ' 'I THINT-C IT IS. (See i f ■ c^i 1 Id can .prove why . h i s , an,swer 
is correct . •) . ' , 



(Turn to Ag, w i thou t >cover im^ .^-> choices.- ll child omits fir.s-f 
'^tep 0^ d.e termini ng whcit the rrtissinv; piece looks.4ike', ask) ^ 
AREN*T YOU FORGETTING PAin? OF YOUR PLAN'? ^' ■ 



(If child errs-, sVJJ.DON'T THINK TILVT ONF> LOOKS' ;TUST RIGHT. * 
(Explain why. See if cKTN^ caQ find correct choice.) 



WOULD "YOU LIKE TO DQ ONE • ^Ol'Jk.-^*^' YOnRSELF OR WOH.D YOU LIKE TO' 
TELL ME^IUT TO DO".\^(Ttir:ji^^g|^._ ) 




e^r 



(Do 'Aq a(:c(^rd int^ to child's cho ice . ) 



-RAVEN MTRICES r Further presentations 
/ * ' . 

(Note: Finish section A as you see fit. A[j: And A[2 

particularly h^rd £or children. Perhaps iL you care 
to attempt them it woiild be best tu work .it out with 
Tt^ child... '.as team work.) 



Sect ion 
Teacher: 



\(A]j I - Pointing from. left to right across top then across 
^•?B'ottom ''to each of t-hree patterns and space to. be f.illed.,. while*' 
' covering clTbices . ) YOU SEE HOIV THIS ONE GOES - THIS AND THIS-, 
j THIS AND WHAT WILR THISJ PIECE LOOK LIKE? 



t 



ERIC 
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Teacher: IT WILL LOOK JUST^IKE ThI ONE NEJCT TO lT. IT. WILL BE YELLOW 

WITH 2 YELXCM STRIPES ACROSS AND -2 YELLO*; STRIPES UP AND DOWN.' * 

.' ■ ' ■ ' " ' 

Teacher: GOOD. I'M^USING^^Cf ,PIAN. I ^OW WffiVT THE PIECJ! WILL LOOK LIKE. 

LET "ME 5EE WHICH' PIECE vIT? -IS. ^ (Uticover choices,) (#1) NOPE, 
THIS ONF^HAS; too: MANY " STJRIPESr . GOING Alij'DCWN. (#2) THIS LOOKS' 
A LITTLE tIKE IT BUT; IT DDESN/T HAVE 2 STRIPES A.CROSS. (#3) NOPE 

, * ' NO UP AND-: DOW^^ STRIPE? '-(VAA.) ok. this one is YELLOW WlTH JUST 

THE >SAME STRIPES. I'jLt'-Hpij) MY FINGER ON THIS WHILE I, LOOK AT 
THE LAST PICTURES. :.(#5)^ilbPE/"T00 MUCH ORANGE^'' (#6);nO KAY, 
THIS ORANGE IS A DIAMOND, NOT STRIPES. -0K-. I GOTilT.*^ #4 I'LL 
WRITE MY ANSWER BY 1 O THIS COLUMN.^ - ' V .. 

Teacher: Q, HOW DID I DO ? v . 

» ■ 

* . ■ 

'A''. I REMEMBERED MY PLAN. FIRST I FIGURED OUT WHAT THE PICTURE 
, . " WOULD LOOK LIKE AND I LOOKED AT ALL MY CHOICES. , 

\ - ■ 9 ^"^ »• '. • 

Teaqher: ^ (Turn to Ag 2) ,^YOU TRY THIS ONE. WHERE WILL YOU MARK YOUR 

' amsWer? 



Child: ' 
* Teacher: 
. C^iild: 



"^'^ . ' Teacher: 



(Coyer choices^.) 



(JCum to Ag 3 but don t cover choices, 
*both -parts of plan,) - 



See if child remembers 



Child: 
Teacher: 



(Turn to Ag 4 and cover choicest). OH BOY, THIS ONE LOOKS HARD. 
LET'S SEE IF WE CAN HELP EACH OTHER. (Point to each piece 
left to right, across top and across bottom. ) THIS AND. THIS, 
THIS AND - WHAT WILL THIS PIEC& LOOK LIKE? (Pause so child 
can contribute if he is^ble.y , 



Child: 



Teacher: 



LET'S PRETEND WE SQUISH ALt TlfesE PIECES TOGETHER SO. THEY MAKE 
ONE PICTURE. OK. WHAT DESIGN WILL THE BLACK LINES M^lKE? 



Child: 
Teacher: 



ok. -WELL WHAT DOES THE MISSING PIECE LOOK LIKE? THAT'S THE 
FIRST PART OF OUR PIAN. 



Child r 
Teacher: 



WE KNOW WHAT THE JttSSING PIECE LOOKS LIKE. NOW WHAT Dt> WE'DO 
NEXTT * 



Child: 



ERIC\ . 
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Teacher: -'I'LL CHECK THE FIRST PICTURf]. . (Reveal :) YEAH, THIS ONE 

LOOKS RIGHT, LET ME CHECK,: (Pretend^ pick up piece and place 
it in space.) WHAT DO YOU^^^NK? WILL THAT PIECE FIN^^H THE 
PICTURE? 



Child: 
Teacher: 




(Continue as appropriate^ to child's choice.) YOU CHECK THE 
NEXT PICTURE. (Proceed alternately through picture choices.) 



Child: 
Teacher: 
Child: . 
teae^^er : 



(Cue for self-evaluation -and answer if child doesn't offer.) 



.(AHo'k child to try Ag 5 and 6 ind^ependently . Help only with 
verbalizations, not with solution. Accept child's responses.) 



Suggestions: Model ir9 . Choose an incorrect response ott^^O 
or 7rll rLf child correctly responds so that h6 inuat 
defend his answer. Attempt #12 together if you believe 
it appropriate: 7^12 is extremely difficult. ' 



'(Note: Child should be able to attempt items in Section B 

with little prompting. Proceed as far as you sec fit 



but accept whatever answers child offers.) 



J'' 
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CHILDREN'S PROGRESSIVE MATRICES 



Answer Sh,eet 



\5iAME 



*i 



*i 



Ab 



Date 



*4 



*5 



8 



10 



11 



12 



Total 



10 



11 



12 



Total 



10 
11 
12 
Total 



.Total 



Notes 



^ ^Modeled 
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STENCIL DESIGN' - First day presentation 



Teacher: "(Begin laying out 18 colored 'stenci Is . ) Teacher's name GAVE 

US A NBi PROBLEM. YOU ARE VERY GOOD AT PUZZ^LES AND THIS PROBLEM 
IS A LOT LIKE A PUZZLE. WE NEED -TO MAKE DESIGNS BY COMBINING 
JUST THE RIGHT CARDS FROM HERE. LET ME SHOW YOU HOW IT WORKS. " 
YOU BE COPY CATS SO YOU LEARN A PL.\N FOR SOLVING THIS PROBLEM. 



Teacher: 



(Showing design card --3.) 



Q. WHAT IS MY PROBLEM ?''^ 

A. I HAVE TO PUT THE CARDS TOGETHER THAT WILL MAKE A DESIGN 
THAT LOOKS JUST LIKE THIS.- 

Q. WHAT^S MY PLAN ?"^ 

A. . I'LL LOOK AT COLOR AXD SHAPE . ■ VIR^T I'LL PICK ALL THE 
CARDS OF THE COLORS I NEED.-'' LET ME SEE. (Pointing to 
"*respective colors on design card.) 1 NEED BLACK AND WHITIf.-' 
(Begin gathering all black solid and stenc-il cards and tlien 
white ones, stockpiling them in front of yj^o . Use both 
hands to gather cards.) ' I ' VE GOT THE RIGHT COLOKS.- 

Teacher: Q. AM 1 USING M\^ PLAN ? 



A. 



YES. I LOOKED AT THE COLOR. NCF.n^ I'M LOOKING AT THE 
SHAPES. (Sort through white cards.) 1 DON'T NEED. A 
CIRCLE, SHAPE. I CAN PUT THIS CARD BACK> (Replace card in 
any position anlong the unused stencil cards.). I DON'T NEED 
A DIAMOND SHAPE EITHER."^ (Replace it among unused .stencil 
cards.) A WHITE SQUART?^^ NOPE. (Replace it.) I GUESS 
THIS PLAIN WHITE ONE IS THE ONE I NEED. -'^ IT'S THE ON^Y 
ONE LEFT." . (Sort through black stCincil cards. Place solid 
black card on top of selected white card.) IF I USED THIS 
•BLACK CARD, YOU COirLDN'T SEE ANT V^HITE.^^ (Replace black ^ 
card.) I THINK I NEED THIS BLACK ■ SQUARE . IT LOOKS LIKE • 
THE EDGE OF THE DESIGN.- (Place on top of solid white card.) 
THIS IS KIND OF FUN.^'' I'M LOOKING AT ALL THE CARDS. ^'-^ 
(Take correct black stencil.) YEAH, THIS ONE HAS AN X IN ' 
THE OTDDLE.-' (Place on top of black square/solid white 
sequence.) YEAH, I DID WHAT I WAS .SUPPOSED TO.^'^ I MADE 
THIS DESIGN.^ (Comparing two designs,) NO, MY TRL^NGLES ARE ^ 
BLACK, BUT THESE ARE WHITE. ^ OH NO, I MADE A MISTAKE.* 
J BETTER TRY SOMETHING DIFFERENT. (Try last black stencil,) 
NO THIS HAS A PLUS SIGN.^ THAT'S, NOT RIGHT, ^ (Replace it 
among other unusQd stencils.) WHAI^AM I DOING WRONG?- 
(Remove black square.) OH NOW I GOT IT.^ I ONLY NEEDED 
TWO CARDS.- 



Teacher: Q. HOW DID I DO ?-^ 

• A. MY' PLAN WORKED.^' I GOT ALL THE BLACK AND IffllTE CARDS TOGETHER. 

^Indicates statement children should copy. 



li 



THEN I PICKED THE SHAPES I NEEDED.* I WORKED HARD.* I PUT* • 
TWO TOGETHER JUST RIGHT SO THEY ijlADE THIS DESIGN.* Teacher-' 8 
name WILL BE HAPPY.* . : . 



(Replace all cards from jyour problem^^ and present Sample Design 
to one child and #2 to either child.)! 'yOUR TURN. YOU PUT THE 
CARDS TOGETHER THAT WILL MAKE A DESIGN JUST LIKE THIS. (Prompt 
for questions //I and #2.j Remind children" of plan to look at 
colors and shapes, if nejcessary.) j 



(If time, allow each child to do ^ istencils by himself while 
thinking oyt loud;; Record results on Stencil Design Recording 
Form.) ^ V ^. 



z 



9 



♦ 
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STENCIL DESIGN 



Second day presentation 




Child: 
Teacher: 
Child: 
Teacher : 
Thild: 
Teather : 




(Laying out stencil cards.) REMEMBER THIS PUZZLE PROBLEM AND 
YOUR PLA,N? 



('Show 2A^tencil Design to one child.) Pn;"THE CARDS TOGETHER 
THAT"' Wlill *AKE A DESIGN T1L\T LOOKS JUST LIKE THIS. (Prompt for 
••^HRxba 1 izat ioiis. ) 



(To.-.other child, )f YOU BE THE JUDC^E. SEE IF HE USEX HIS PL.\N. 



(Show 2B Stencil Design to 




child.) YOU TRY THIS ONE. 



NOW IT'S M^'^t^RN. (Show desi,^-;n card ^:y^ 
Q. WlUT 'iS-- MY PROBLEM ?- ^ 

A.', I HiWE TO FIND THE. C.^RDS THJVt \\lLL GO TOGETHER TO MAKE A ^ 
• DESIGN, T1L\T LOOKS LIKE THIS. 




7 . 



her: Q. WRATHS MY ^PLANL ? 



A. I'LL GET ALL TliE WHITES, BLUES, ANT) REDS. (Stockpile 
. V ''^ ' 'cards in front'^of yau.) NOW WH.\T .SHAPES DO I NEED?. 

Teacher; LfeT ME THIN^K. I ^M FIGURIJiG OUP A NEW PLAN FOR THIS iliVRDER 

' PROBLEM. (To children,) WH.VT COLOR IS IN THE MIDDtE OF THIS 
DESIGN? (Hold finger in middle.) 



Children; 
Teacher: 



YES," IT IS WHITE. 30, A WHITE CARD WILL BE ON THE BOTTOM, 
(Sorting through white ckrds . ) ' NONE OF THESE HAVE AN"i COLOR 
IJf^THE MIDDLE. " I NEED WHITE RIGHT IN THE OTDDLE. I GUESS I 
^SN^fili THIS CARD ON THE BOTTOM. (Select solid white card and 
replace others among unused stenciLs.) (To children,) IS THE 
COLOR IN THE MIDDLE GOING TO .BE THE TOP CARD OR THE BOTTOM CARD? 



Cfhildre n: 



■ '.Teacher: 



YES. IT IS THE BOTTOM CARtr.. -AND THE NEXT COLOR ON THE DESIGN 
WILL BE THE NEXT CARD. (To children,) WTIAT IS THE NECT COLOR 
IN THE DESIGN? . . ' " 



Childrenr 



Teacher: 



Children: 
Teacher: 

Children: 
Teacher: 

Children: 
Teacher: 
Children: 
Teacher: 



Teacher: 



Children: 
Teacher: 

Children: 
Teacher: 

Children: 



i / , , • ,.101. 

OK, I HAVE TWO BLUE CARDS TO CHOOSE FROM. .(Select solid blue 
and place on top of selected white card.) IF 1 PUT ;!:HIS CARD 
ON TOP, I CAN'T SEE THE WHITE. THIS CAN'T BE IT. (Replace solid 
blue and try correct blue stencil on top of selected white ) 
YES. THAT'S RIGHT. THIS BLUE CARD MAKES A WHITE X LIKE ON THE 
DESIGN. (To children,) NOW WHAT'S THE NEXT COLOR I NEED? 



YES. I'M REMEMBERING MY NEW PLAN. THE COLOR IN THE MIDDLE IS 
THE BOTTOM CARD. NOW RED IS ON THE OUTSIDE OF THE DESIGN 
(point to edge of card), (To children,) WILL RED BE THE TOP 
OR BOTTOM CARD?- 



YES, THE COLOR ON THE OUTSIDE WILL BE THE TOP CARD. WHICH CARD 
WILL THE OUTSIDE COLOR BE? . \ 



WHICH CARD WILL THE MIDDLE COLOR BE? ■ (Point to white.) 



OK. A RED CARD WILL BE ON TOP. (Trying 'solid red card.) 
THIS CAN'T BE IT. THE BLUE AND WHITE WOULDN'T SHOW. (Looking ' 
at o^iigr non-correct red stencil but without trying it.) THIS 
SURE IS NOT THE RIGHT SHAPE. I DON'T NEED A PLUS FOR THIS 
DESIGN. (Picking up octagonal red stencil.) THIS HAS TO BE IT. 
IT IS JUST THE RIGHT SHAPE. 

Q. HOW DID I bo? 

A. I THOUGHT OF A REALLY GOOD PLAN FOR THESE HARD PROBLEMS. 
I GOT tHE COLORS I NEEDED. THEN I LOOKED AT THE SHAPES. 
THEN I FIGURED OUT THE MIDDLE COLOR IS THE BOTTOM CARD AND 
.(looking at child) WHICH CARD IS THE OUTSIDE COl^ORl 



yes;" so we've got -two REALLY GOOD PLANS FOR DOING THESE PROBLEMS, 
row YOU TRY ONE. (Give each child 3-card design, #5 and #3A,) 
I WONDES if you can REMEMBER MY NEW PLAN. 



(After children gather all colors of cards they need, ask) NOW 
WUAT^IS. THE PLAN THAT WILL HELP YOU KNOW WHICH COLOR GOES ON THE 
BOTTOk? -i^-r 



Teacher: 



WHICH COLOR SHOULD YOU LOOK FOR.FIRST? - 



children: 



' Teacher: ' (After children h^ve completed task,) WHICH CARD WILL THE 
OUTSIDE COLOR BE? 

Children: 



Teacher: HOW DID WE DO ON THESE PROBLEMS? 



Children: 




V 

Teacher: HOW DOES THAT MAKE YOU FEE^? 



Children: 



STENCIL DESIGN - Third day presentation 
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Teacher i WE FIGURED OUT TWO PLANS FOR SOLVING THESE P,R0BLEJ4S. WHICH PLAN 



Child: 
Teacher: 
• Child: 
teacher •/ 

•Children: 
Teacher: 



.CAN YOU REMEMBER^ 



(T<5^oth€j: child,) CAN YOU REMEMBER THE OTHER PLAN? 



.(Show design #6.) LET'S MAKE THIS DESIGN TOGETHER. WHAT ARE WE 
SUPPOSED TO DO? ' 



(Begin gathering ji/hite, blue, and red cards. Children will"* 
probably help.) NOW LET'S USE PLAN 2. WHAT COLOR IS IN THE 
MIDDLE ON THIS DESIGN? 



. Children: 



Teacher: YOU PICK THE WHITE' CARD THAT GOES OJf THE BOTTOM. (If necessary 
use Cooperation Strategy.) . • 

Childfeyi;:! . . . ^ \ ■ 



Teacher: 



Children: 



Teacher : 



THE NEXT COLOR AFTER WHITE IS 



..LET'S CHECK THE BLUES. 



(Children will probably begin to take over, and your verbalizations 
can f ade . ) 



HARD. 



(After' red eard is placed, say) WE ARE REALLY WORlf 
OUR PLAN IS HELPING US ON THIS HARD PROBLEM. NOW WHAT COLOR 
GOES ON THE TOP? (Begin identifying shapes of white cards 
until square shape is located.) HERE IS THE WHifE ONE.- (Place 
it^on-Tpp.) WAIT. THAI DOESN'T LOOK QUITE THE SAME. (Twist 
square around to diamond positiqn,) THAT LOOKS, RIGHT BUT THE. 
EDGES DON'T MATCH, (Leave shite stencils spread^'' out so children 
can see correct one.) NOW WE'VE GOT IT. - , 



Teacher: ^ HOW DID WE DO? 



EKLC 



Children: 



Teacher: 



Children: 



OUR PLANS REALLY WORK. NOW YOU TR^ SQMP BY YOURSELVES, 
THINKING our LOUfi HELP YOU ON THe/hAEUJ^^^ 



CAN 



Teacher: (Give each child a design;) 
Children: 

Teacher: » YOU ARE GETTING VERY GOOD AT USING THE PLANS. (Hand each child 
^f.. another design card.) 



(Note: 



On succeeding days, allow children to work on designs at their 
own pace and level. No more ^mode ling should be necessary. 
Working togethef pn hard desigi^^Hill be beneficial.) 
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STEKCIL -DESIG.^ ^RECORDING FOR^I 



Directions: Indie a*te wi^th a chcck (»/^) in o r r • , co 1 ujnn.., s u c ce s s f u 1 
independent co'mpletion of an item. " Indicat^e ah ,erro,r 
with a dash (-) in N". Corr.'colunn. 



Design 



) i 



DgJb i gn 



Dat e ^ 


Corr. Nie^r. 


Da te ^Co r r . N .<;o ir r 


Date 


Co r r . N . Co r r . 


Date 


Cdrr. . 


N . C ■ 




' r 










* 




1 

10 


• 




* 








1 














1 1 














2 








8— 






12 














^3 


• 












1 3 


• 












2 A 








• 


V 




24^ 














14 














2C 




















21) 














< **■ ■ 
















2F 








. - 


I 

1 ^ 


A 


f 






• 






5 


ft » . ■ 












6 














7' 


m 


















8 
















9 














"^Mo-xieled " ■; ... ( 

* ■ J * * 

■ ■. - . - . 


3A 














^» 














3C 














3D 














3E 


$- 












3F 








i 
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i^UDITORY INCONGRUITIEIS " - First day presentation 



ERIC 



Teacher: 
* 

Child: 
Teaoher : 
Child: 
■Teacher: 
Child: 
Teacher : 

Child: 
Teacher: 



r 



Child: 
Teacher : 

Child: 
Teacher : 
Child: 
Teacher : 

Child: 

Teacher : 

Child: 

Teacher : 

Child: 

Teacher: 
Child: 



SOME WORDS GO TOGETHER AND .MAKE SENSE. OTHlfR WORDS DQN'T^MAKE 
SENSE TOGETHER. LET'S SEE SOME WORDS THAT DO GO TOGETHER. 
DsG DOG^ EAT? ' ^ ' 



YES, THOSE WORDS MAKE SENSE TOGETHER. DO DOGS RyN? 



YES, THEY GO TOGETHER AND MAKE SENSE. DO DOGS R£AD? 



NO,, DPQS CAN'T READ. ^THOSE WORDS .DON'T MAKE:SENSE. LET'S DO 
IT A DIFFERED WAY. *l'H GOING TO SHOW YOU A PICTURE. THEN I'LL 
SAY THREE WORDS. wO COPY /THE THREE WORDS; THEN TELL ME THE 
ONE THAT DQES NOT mKE SENSE WITH THE. PICTURE, WHAT TW6 THINGS 
ARE YOU SUPPOSED TO DO? 



iUtt^«KSiX)f;&^ liaten 



WHAT'S YOUR PLAN ? (See if chllijl;f.i^ ■■bffe]^^'^ liaten care- 
fully", as this is an auditory''4liiiik^^.4?4^^ offer {xlan, 
ask WOULD IT BE A GOOD IDEA OR NOT A GOOD IDEA TO TALK WHILE 
I SAY THE WORDS? WHY? ) , . ' . • . 



HERE WE GO. (9hgg picture'of dog.) EAT, READ, RUN. CJf child 
doesn't repeat wWds immediately , say) SAY THE WORDS. 



WHICH W0|IP DOESN'T MAKE SENSE WITH THIS PICTURE? 



(Record child's response on Auditory Incongruities -Recording 
rorm.) LET'S PROVE tl. DOES A DOG EAT? ^ ; 



DOES A DOG READ'? 



DOES A DOG RUN? 



HOW DID YOU DO? 



LET'S TRY SOME'MORE. THIS' TIME I WON'T SHOW YOU A PICTURE. 
INSTEAD I'U SAY A WORD A^T) YOU MAKE A PICTURE IN YQUR HE4D. 
AM, I GOING TO SHOW, YOU A. PICTURE THIS TIME? 



AFTER -Y^OU GET A PICTURE IN YOim HEAD OF M\' WORD, - I'LL SAY TWO 
MORE WORDS. -YOU COPY THE WORDS AnJ) THEN TELL >1E WHICH ONE 
DOES NOT MAKE SENS>:, (Wait for pre-verbalizat ion. ) 



LET'S-'TRY^IT. CHAIR - lUVE A PICTUK-E OF A CHAIR IN YOUR MIND? 



SIT^ -.DRESS . ^Regbrd all of child's responses on, Auditory 
IncongrLiit ies Recordl-ng :1^ori:i . ) . ' 



LET'S PROVE' IT. CAN A CHAIR SIT? OR- CAN WE SIT ON A CHAIR? 



CAN- A CHAIR WEAR A DRESSY 



SO WE PROVED IT. A DRESS DOES-N'l MAKE SENSE WITH CHAIR - THOSE 
TVO WORDS DON'T GO TOGETHER. READY FOR SOME MORE? . 



BELL. A^Pause.) GET A PICTIH^E IN VOIT^ HEAD, 



RING - LAUGH. 



(Require child to corrplete t^sk inclvjdin^ proving answer before 
giving next iterr.) HAIR - WHAJ P-KTURE^DO YOU HAVE IN YOUR HEAD 



SEE' - CURL. '"-'(Require child to comp lete'^ask . ) 



CLOTHES. (Pause.) WEAR - i^ALK; 
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Teacher: 



Child: 
Teacher: 
Child: 
Teacher: 

Child: 

^ I. 
Teacher: 

Child: 

Teacher: 

Child: 

'Beacher^ 

Child: 

TeacKer: 

Child: 

Teacher: - 



LET'S TRY SOKE WrDER ONES. I'LL SAY A WORD AND I'LL GIVE YOU 
TIME TO GET A PICTURE OF IT IN VDUR ftlND. THEN I'LL SAY, THREE 
WORDS. YOU COPY THE THREE WORDS AND TELL HE WHICH ONE DOES NOT 
MAKE SEbJSE. THEN PROVE IT .'^ (Look at child for .preliminary 
verbalisations, promptirfg as required.) 



CORN - GOT THE PICTURE? 
EAT - r:UN - GROW 



BOTTLE. (Pause.)' RAIN - BREAf^ - POUR ^ 



MOUTH* (Pause.) SMILE - FIND ^ YAWN • 



RO^N. (Pause.) SING - FLY - PAINT* 



HOW DID YOU DO? DID YOUR PLAN WORK? (PO.itlt to cue-picture #4.) 



WE'LL TRY MORE OF THESE ON ANOTHER DAY, 
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AUDITORY INCONGRUITIES ' - Further ^^sentatirons 



Y 



YESTERDAY /ON 'ANOTHER DAY I ASKED YOU TO BE A^^OOD LISTENER, 
I SAII> A WORD THAT YOU MADE INTO A PICTURE IN YOUR' HESDv . 
THEN WHAT HAPPENED NEXT?-* ' ' ' • • 



\ 



(If child Jan't Recall, say) NEXT L SAID TWO OR THREE WORDS 
THAT YOU COPIED. THEN \m. TOLD ME WHICH "WORD DID NOT .MAKE 
SENSE -WiTH THE WOkD ;Y0U;*HAI3' JN YOUR HEAD. ' LET'S, TRY SO>LE TODAY. 
WHAT ARE YOU SUPPOSED. "PO DO? 



WHAT IS YQJUR Plan ? (HelR child \arrive at a plan 'to quieti^ly 
remind himself to give the word (,that- does not make sense. 
You m-i^ht .compare thi^ reminder ;to that in Auditbry Association 
task.') ■ • 

X- " ^ > - ■ ■• ■ ■ 

— — r ■ . ^ 



(Present item«pcSft^5^ level of difficulty. Pause as 

necessary to.^?3Si;SJ^iM^hHd is. attempting to create visual image 
Giye words a€^;l second intervals. Require child to ' copy -words 
do nq.tcfequire him to prove items at difficult level. At 
er levels, children often offer two words as incongruous, 
eip thera arrive at a plan for selecting the word they know 
cjpesn't make sense, even though they do not -know thje meaning 
of another word, Remind them that the problem is to give 
the word that doas not make sense with the picture. 
Present as many item.s as the child can handle on one occasion 
For next presentation repeat any items he missed^previously 
and proceed from there. Record second attempts on Recording 
^orm.) 



(Note: Som.e children rebel against always doing what you ask 
and enjoy the opportunity to do the directing » There- 
fore, where appropriate, ask child if he would- like 
to try to make up some questions like these, and. you 
solve th^.items he gives.) 



ERIC 




AUDITpRY^INCONGRUiriES RECORDING FORM 
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. Name 



A. 



ERIC 



.^Bi'rVct?4^o^8 :^'Qheck (v/)«»in Correct o^flot Correct column, 
' ^ V. ^ " " ' l'^'^'-:^ Incorrect response is^glven, record word 

■yl\*<^'y^^''*^'^^ column. 



Stimulus 



Corr, NCorr, Response 



: ' 8. 



12, 
13, 
lA, 
15, 
16, 
17 



E^ASY ' 


eat 


read 


run 


- 




- 


CHAIR 


r Si4 


dress 








9 


• .'•-V t '. 

BELL ^ • 


rixi&^v 


laugh 






- 






ti'ee'.''' '■*■ 


curl 










CLOTHES . . 

i ■ ■ - i,» - 




walk 










jRtl^blATE \ ^ 


..Total 








eojiN 


eat * 


run . 


g row 






B'bTTLE- 


: tartr.- 




pour 




\ 




MOUTH 


« / . "•* ■ ■■ d 

smile. 


fliid' 


yawn 








ROBIN 


— ^ 

sing 


fly 


paint 








-DIFFICULT \ 


Total 








RING 


shine , 


paste 


wear 






3ABIES 


crawl 


knit 


cry 








PAPER • 


burn 


write 


ask ; 








RULER 


. slog 


measure 


count 








WIND 


hoyl 


read 


blow' 


\ 
V 






OVEN 


sweep 


bake 


broil* 








,raucR 


swerve 


speed 


chew , 








BLISTER • 


leap 


hurt 


pop 








RACE 


,vhist le 


win 


bite 








. ^ . J ' V Total 


X9 


9 





Date 



AUDITORY INCONGRUITfES RECORDING FORM - page 2 



Name 



*^chool 



'Dir actions; Check (V*) in Correct or Not Correct column'; 

If incorrect response is given, record word 
;Ln response column. 



DIFFICULT 



.18. 


CLOCK 


b 1 ow 


nteas u r e 


r Q.t a t e . 




"' • % ' 




.19. 


ECHO 


r ep e ^t 


bounce 


hai!»'t 








20. 


POISON 


drink 


dan c e 


sick ■ 








21. 


' CATTLE 


meow 


beef 


raise 






L 


2 2..;. 


;-LiE 


'■■■,bi^as:t 




bed 








2 3.' 


BAT 




swdng 


* 

dishes 








2A ' 


PIJ^H 


hit 


p inch 










25 . 


RING 


telephone 


finger 


Sf" ' . * ■ '.• 


^ 


> 




26. 


•SOCK 


wear 


hit 


angel 
















T'o t a 1 


9 
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AUDITORY DJHIBITION - whole task should be completed at one 

sitting. 



Teachers 



Children: 



Teacher: 



•ON OTHER DAYS WE HAVE LISTENED TO WORDS THAT SOUND A LITTLE 
ALIKE AND YOU HAD TO HIT THE SPOT WHEN YOU HEARD ONE WORD. 
REMEMBER? 



Step One 



TODAX WE'LL LISTEN TO WORDS AGAIN BUT THE GAME IS A LITTLE 
DIFFERENT. THIS TIME I'LL SAY FOUR WORDS, THEN I'LL PAUSE; 
I'LL BE QUIET. IF YOU HEARD THE WORD BALL , HIT THE SPOT WHEN 
I PAUSE. WHAT Are you SUPPOSED TO DO? 



Children: 
Teacher: 



Children: 
Teacher : 
Chillren: 
Teacher : 



REMEMBER, LISTEN TO ALL FOUR WORDS FIRST. WHEN I STOP TALKING, 
IF YOU HEARD THE WORD BALL HIT THE SPOT ONCE. ARE^YOU GOING j 
TO HIT THE SPOT RIGHT WHEN' YOU HEAR THE WORD BALL? 



WHEN WILL YOU HIT THE SPOT? 



DO YOU HAVE A. PLAN ? (If not, encourage children to determine 
a plan. ) 



Children: 

Teacher: IS IT A GOOD IDEA TO HIT THE SPOT REAL HARD? 

Children: ■ * 

Teacher: WHAT'S A DIFFERENT WAY YOU COULD STRIKE THE SPOT? 

Children: ^ 

Teacher :\ 

Children: \ - 

Teacher: i (Record children's performances on Auditory Inhibition Recording 



^^T'S TRY SOME FOR PRACTICE. RAT COME BALL ASK. 



Form.) HOW DID YOU DO? DID YOUR PLAN WORK? 



Children: 
Teacher: 



(If child failed to hit spot during pause, say I'LL SAY THE 
WORDS AGAIN AND YOU COPY THE WORDS - YOU SAY THE WORDS AFTER 

I DO. (Repeat worda(^*) DID WE SAY THE WORD BALL? . 

IF YOU HEAlf THE WORD BALL, WIJAT ARE YOU SUPPOSED TO DO? 

WHAT DO fOU NEED TO REMIND YOURSELF? 



) 
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Teacher: 

^Children: 

Teacher: 

Children: 
Teacher : 

Children: 
Teacher : 
Children: 
Teacher: 

Children: 
Teacher: 

Children: 
Teacher: 



Teacher : 

i 

Children: 
Teacher : 
Children: 
Teacher: 



LET'S TRY ANOTHER ONE, HAT ROLL** PLANT - SAW. (Continue in 
order through Step One items oj|^ Audi-tory Inhibition Recording 
Form.) , ^ \" y ^ ^ 



Step Two * ' 

NOW WE'LL CHANGE THE GAME A LITTLE. AGAIN I'LL SAY FOUR WORDS; 
AND THEN PAUSE. THIS TIME YOU SHOULD .LISTEN FOR A COLOR NAME." 
WHAT KIND OF WORD SHOULD YOU LISTEN FOR? 



IF YOU HEARD A COLOR NAME, HIT THE SPOT WHEN I PAUSE, WILL YOU 
HIT THE SPOT RIGHT WHEN YOU HEAR A COLOR NAME? 



WHAT IS YOUR PROBLEM? 



(Point to cue-picture #2 to elicit plan.) ARK YOU THINKING 
OF SOME WORDS YOU MIGOT HIT ON? ' 



(Pause so perhaps children will flash color names through their 
minds.) HERE WE GO. ANGEL DOT BflOWN DRY. 



(Record responses under Step Two items on Recording Form: 
Continue through Step Two items. If a child begins to err, 
point to cue-picture 'f3 to elicit reminders to task. At • 
conclusion of task, look to children for self -evaluation. ) 

Step Three 

'kOW WE*LL CHANGE THE GAME AGAIN. I WILL STILL SAY "tOLFR WORDS. 
If ONp OF THE WORDS IS BALL ALONE, DO NOT HIT THE SPOT. IF ONE 
QF .THE WORDS IS A COLOR NAME ALONE, DO NOT HII THE SPOT. IF I 
SAY THE WORD BALL AND A COLOR, DO HIT THE SPOT. WHEN WILL YOU 
HIT THE SPOT? 



SHOULD YOU HIT SPOT IF YOU HEAR A;COI^R NAME ONLY? 



I*LL TRY A COUPLE TO SEE HOW IT WORKS. 
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Q. WHAT'S MY PROBLEM? 



A. I'M SUPPOSED TO HIT THE SPOT IF I HEAR BOTH THE WORD BALL 
AND A. COLOR NAME. 



Teacher: Q. WHAT'S MY PLA^ ? 

A. I'LL LISTEN TO ALL FOUR WORDS AND I'LL REMIND MYSELF TO 
LISTEN FOR BALL A COLOR. - BOTH. 

Teacher: (Play tape recorded WATCH QUI BRCWN BEACH. Modeling 

instructions: shake head on each non-ball, non-color, reminding 
yourself with whispered cue words - BALL, COLOR. When hearing 
color, whisper, OK THERE'S A COLOR. AFTER ALL FOUR WORDS, I'M 
NOT SUPPOSED TO HIT ON ONLY A COLOR; HAVE TO HEAR BALL TOO. I 
ONLY HEARD BRCWN, SO I WON'T^ HIT.) 

teacher: Q. HOW DID I DO ? 

A. I REALLY .THOUGHT QUIETLY SO I WOULDN'T MAKE^ A MISTAKE. I 
LISTENED CAREFULLY TO ALL THE WORDS. I WAITED FOR BALL, 
BUT I DIDN'T HEAR BALL SO I COULD NOT HIT. 

Teacher: (Play ACT BALL BRIGHT PURPLE. Follow same modeling pro- 
cedures. When you hear ball say OK. I HEARD BALL; NOW A 
COLOR. Shake head no on "bright" then repeat word "purple". 
PURPLE IS A COLOR. I HEARD BALL AND A COLOR SO WHAT SHOULD 
I DO? YES, I SHOULD HIT THE SPOT. 

Teacher: I THOUGHT REALLY HARD. MY PLAN WORKED TO REMIND MYSELF QUIETLY 
WHAT TO LISTEN FOR. IS IT A GOOD IDEA TO TALK LOUDLY WHEN YOU^i 
PROBLEM IS TO LISTEN? 



Children; 



Teacher : 



Children: 



YOU TRY YOUR NEW PROBLEM. APPLE * BALL RUN ^ BLACK. ^ 
(Continue in order through Step Three items. If a child errs 
on "silver" or "white" items, repeat them at end of list. If he 
errs again, ask hiai to name all the colors he can. If he 
includes white, silver , an^ gold in list, repeat items, 
of task, look to children fpr self-evaluations) 



At end 



(Note: If a child likes ^to take teacher's role, allow him 
i-n m«w*> iin a sequence of items and you assume role 



to make up 
student • ) 



of 



\ 
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AUDITORY INHIBITION RECORDING FORM 
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N ame_ 
Date 



School 

. ' . A- 



Directions 



S tep One 



Say words iA nionitone at 1 sec. ,*,i n t e rv a 1 s . Record 
4- if child 'hits.ijrf^cyt', 0 if he fails to hit spot 
in. white space ft^Sach item. I f ,chi 1 d h i ts spot 
prematurely - b^wre 1 i s ten i ng 1 o ; al 1 A words - 
check ( v/ ) impulsive column. Record anv verbali- 
2 a 1 1 o n s . To tal err-orsi'^.-errorsequal, number of 
O's in Perf. column and. -f's'in NP column. 



3. 

5. 
6 . 
7. 



9, 



rat 


c arte 


'BALL 


ask : 












roll 


plant ' 


saw 










hand 


bat 


race 


move- ' ' 










cream *. 


BALL 


make 


drive 






- 




shake 


walk 


creek 


BALL , ■' ' 




■ •> 






hall 


sew 


p a us e 


book . 








~7 '~ ~^ 


n a i 1 


•'H.ALL- 


grease 


start 










ii A L 1, 


•rain 


eat 


bear;- 










Step T w ( 


Total Krror s-l 




Perf. 




1 m p u 1 
s i V e 


Verbalizations 


angel 


dot 


. Bkow:; 


dry ■ . . 












BLUE 


an t 


s w imm i n g . 










chairs 

— 


watch 


mail 


armv 










seen 


frame" 


t . V . . ■ 


eat 












make- ■ 


fire 


raise 










shovel 


GOLD 


chips. 


run 










listen 


blanket 


gave 


GRAY 








. ) 


shoes 


answer. 


bank 


skip 






V 




tall 


'secret 


YK^LLOW . 


shout 










. " • * ' *' r 0 t a 1 1'^ r r o r s 
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Hame 

Date 



School 



AUDITORY INHIBITION RECORDING FORM r- pag 2 '^1 




Directions: Say words in moni totfF at 1 sec . intervals . Record 
^*:,if child hits spot, 0 if he fails t^o hit spot 
, in white space by each item. If child hi ts . spd t 
prematurely - b'.ef ore lis tening to all 4 wofds - 
xiheck (%/) itripulsive column. Record any verbaliza- 
t ions . > ' - 



Total errors^ errors equal number of 0 ' s in 
Perf. column and +'s.^in |IP column. ■ » 



Impul- 

Step Three , Perf. NP alve Verbalizations 



1. apple 


BAjLL 


run 


BLACK 




m, 






2. friend 


bag 


brown 


super 










3. catch 


otaofie 


inside 


record 










4. swallow 


RED 


BALL 


under 










5. SILVER 


pencil 


divide 


BALL 




m 






6 • e d^ e 


lick 


print 


ball 


m 








7. smile 


balloon 


Kreen 


close 










8, BALL I 


t ighten 


WHITE 


fly • 










. ■ Total Errors 









SUGGESTED SOCIAL DIALOGUE 

Suggested Dialogue for Cooperation Training - 

To be ujed upon first need: When one child- 
helps oTher when ass i s t an ce i s n ' t . reque s t e d . 
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Te ache r : 
Ch.i Id ren 1 
. Teacher ; 
tKildren: 
Teacher : 
Children: 

0- 

Teacher: 

Ch i 1 d ron : 
c h ^ r : 

Ch i 1 dr en : 
Teacher : 

Children: 
Teacher : 



OH, DEAR,. WE HAVE' A NEW ' .PROBLEM . WHOS^ TURN IS\IT? 



\ . 



SO^WHO SHOULD BE THINKING OUT LOUD ON THIS PROBLEM? 



WAS (cblldVs ' nakesl STUCK ON HIS PROBLEM.' 



SOMETIMES IT I S GOO D TO il EL R S 0 ME ON E WORK ON H I S . P RO B LEMS , 
WHEN MIGHT IT BE A GOOD IDEA TO HELP EA^H OTHER.?V ' 



; iHOW COULD WE TELL I F .. S OME 0 NE ' N E'E DS * H E LP ? HOW.COULD 
WE. FIND. OUT?. - , . , ' ' .• 

(' You • can ask h^m. Look at his face. ) 
* IF SOMEONE DOESN'T AS K ' FO R* HE'L P A N D THEY'DON'T LOOK 
•'LIKE THEY NEED HELP, IS 'IT A . GOO D I DE^A.' T.O HELP THEM? 



WHAT PLAN COULD WE -MAKE FOR THIS NEW PROBLEM 

■ ■■■■■■■ . V * 

WE KNOW THE ANSWER HL'l' IT IS.N'T OUR TURN? 



Chi Idren 
T e a c h e 1 



(P-lan. migh t'* t ak^,, th e following direction.) 

■ \ ■■■■ ; , i .r 

WHAT ' S "MY PROBLEM ? ' " * - , j • ' ' 

I KNOW t^t ANSWER, BUT 1t" 'ISN'T :^Y TURN. 

■ . .. - ' \ . ' 

WHAT' S MY PLAN? , .. : 



I'LL WAIT. AND I ' LL KEEP REMINDING MYS.ELF 
. WHA'T MY ANSWER- IS. ■ ; 
Q. HOW DID I DO ? ' , " 

A. I WAS GOOD AT WAITING* I REMEMBERED THE 
ANSWE;R I THOUGHT was RIGHT. • ' " 



Sugges ted DlaTogHe for Discouraglng^ame Calling or Bellttll 



To be used whenever need arises • At* least tt> 
be. introduce^ sometime following Is ifaybody 
Listening lesson, " 



Jeachet: IS IT A GOOD I,DEA'^-<T'd 'LAUGH AT PEOPLE WHEN THEY 

DON'T KNOW A;^"^Ak^V(EtXp'R^ (TO CALL PEOPLE NAMES)? . 
Children: ^ ' 

Teacher: WA5 IT A GOOD IDEA FOR MELVIN TO MAKE FUN OF BILLY? 
Children:' ^ 

Teacher: WHAT MIGHT HAPPEN NEXT (IF YOU LAUGH AT SOMEONE ) 

OR (IF YOU CALL SOMEONE A NAME)? ^ 
Children: ' . ^ 

Teacher: WHAT PLAN COULD WE MAKE. TO STOP US FROM (LAUGHING 
WHEN SOMEONE /DOESN'T KNOW THE^NSWER) QR (CALLING 
; SOMEONE A NAM;E)? * J' 

Children: " ' 

Teacher: (Plan might take the following dlre^c t Jon . )^ 

Q. WHAT IS THE PROBLEM ? ^' ' 

A. I.AM NOT SUPPOSED TO CALL PEOPLE A NAME, 
^ * , BUT 1 FEEi LIKE IT NOW . 

' ' ^Q. ' what's MY-PLAN ?' ' ^ 

^f,, * . jVLi; (YAWN/SWALLOWyCLENCH MY TEETH) INSTEAD 



OF/AYING NAMES. > ' 



^^iL^^A^. Q. HOW DID 'I DO ? 



A. I filDN'T CALL HIM A NAME. 
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• MATERIA-LS , APPENDIX • • : - 

• • - •■ ^ , . ' " ' ' ' ' 

^ Following are addresses, for commercially, prepared materials 

u s e d i n 'f ^ 1 c» ^ • 

; M a t e r i a Is ; ' . Manufacturer or . Pub lis her 

Fuzz le. p i c t ures ■■ " o Pa 1 n t • w i t h W a t e r : Big 'N' Kasy" 

. ' Fun Anim'als 

... . Owl ■ . • " ' ' . . ' . , 

''Dog with bone ». A Whitman Book '. . - ■' ^ 

Train ' ^ " : . > • ' W e s t e r n Pub 11 s)^ i n g C b m p any , Tn c , 

'Elephant Racine, Wisconsin . ■ . 
• Dog with butterfly 

petective pictures . ^ ^ . 

•*' . . ■ / Activity Fun 

Indian boy / ' A Wh£4;man Book. ^ ' 

C h i cic • i Western Publishing Company, I n c , 

Picture mazes 



i< a c i n e . W i s c o n s in' 



F i d o ' ' . . ■ ■ ' 

Red Riding iiood . * .' ' . 

■'Puddle ' y ' . 

Mars 

Primarv Mental Abilities 
PMA K-1 and 2-4 . • ScLencL^ Research Associates, Inc 

259 East Erie Street 
Perceptual H p e e (i i s t ' C h i c a g o / ' 1,1 1 i n o i s 60611 

R a V e n -C o 1 o u r e d ? r o g r e s s i v M a trices ' 1 ii s y c h o .1 o g i c: a L ( 1 e r p o r a t i o n 



7 7 Third A ve n ue 



Sets A, A,j , i; , l^ew York, N'ew Ypr'^- 10017 

(j r a c e A r t h u r S t e n ci 1 Design lest T he P s y c 1 ,o g 1 c 1 Corporation 

Dragon and Wolf Hand Puppets r e a t'i v e ^ P 1 t h. i n g 

P e o p 1 e F i n g e r P u p p e t s A ^D 1 v i s t o n o f C i ^S I n c , 

F r i n c e n . r ' ^' w J e r s e y 0 8 5^0 

F a mi 1 y Face Pup p e t .s , 

■iv:. ^ * ^ L n s t r u c t o o r p o r a t i o n 

. Black ■■ ^ -V ' r Faa-la-^,, .P;i^.nn.sy Ivan i a 19 301 

'.White • V ' >,V'.'-'; ^ 
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MATERIALS "APPENDIX 



(continued) 



Educational Picture Sets 



Manufacturer or Publid^^h'el: 



Under'sjt anding Our Feelings No. 12 15 



Children and the Law ^ 
#3,7, 12 

Learning About Human Relationships 

#5 .-v''^'., 



The Instructo Corporation 
^aoli, Pennsylvania 19301 



l^avid C. Coolc? Publishipg Company* 
School Pr odi^ts Division 
E^feih^V Illinois ' 60120 



My Community 
#6 



Safety 
#10 



Science Themes //I 

' #3 ; ' ^ :■■ 

Science Themes #2 

#7 ^ 

Social Development 
-#4; 12 



Rosenzweig Pic ture-F rus t f at ion 
Study 

#2, 5; 9, 13, 16, 21 
Books 

Is Anybody Li stening? 
by Wayne Carley 



Saul Rosenzweig 

802.9 Washington Av^^tfue 

St . Louis , Missouri -'63114 



Garrard Publishing Company 
Champaign, Illinois 61820 



Sounds of £ Povwow 

by Bill Martin , Jr • 



Sounds of Language Readers * . 

Holt, Rinehart and Winston, Iftc 
383 Madison Avenue '-^ ' 

Nev York, N^ew York 10017 
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M a t ci r i a 1 s Appendix 2 



June 11, 1976 



"We-, suggest the following material as substitutlrons for 
items prev.iausly included in the Think Aloud manual. 

i.;/r *, ^ . . . ■ 

i. Kale id oii cope Puzzles - No. 6010 Ideal School Supply • 

Oak Lawn, 'Illinois 6045 3 



substitute for Grace Arthur S \t' a c 1 1 D t-' s i g n . T ^ s t 




Find t he ^T^w ins 

What's flte Differenctj 



substitute for P M A K - 1 and 2-4 



h i 1 d r e n * s Fun Puzzles Magazine] 
Official Publications, Inc. * 
3 4 5. M a d i s on A v e^ ue j^w 
New York, Nuw Xqrk l0022 1 



3. Veri Tech Pre-Math 



K.d u c at i o n a J T each in g A i d s 
1 J 9 W e .s t K i n z i e Street 
C; i i i c a g o , Illinois 606 10 



substitute ^f o r P M A K - 1 and 2 



IV e.-. r e c o PI m G n m;J t h t.' folio w i n g a d d- 1 L i o n'a I materia lv> -wh i c h " 
a«t e suitable f ^o^r ' T h i ii k A loud ins true L* 1 o n ■ ' ^ . .U 



1. Ddd-inan-out 



(J h i 1 d c r a f t H^u cat ion C o r^p u r a t it)! 
.2 0 Kilmer RoacV ' 
d 1 s o n , New Jersey 0 88 1 7 



■2 . Concepts for Communication - 



0 



Developmental Learning 

7 4 4 0 N a t. c h e z Avenue 

:: i les , li lino is 6064 8 



3. Puzzle Grams - No. 60 4 i 



Ideal. School Supply Company 
0 a k L a\/n , IT 1 i n o i s 6 0 4^") 3 



Xn+rcciuc-hory 
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A ud \ fo r Ni A Sscx la^V Ktti 

r — — * T- u 













J. 




































4 



^^^^^^ 







. 










^ P 










/ 


















































7 . ' 










<• 
















































Says 



7 



3te i^C- i Is* 



^7 









> 
















1 


U- 




1 

1 
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D.ay 1 123 
. FOLLOWING DIRECTIONS ... 

Direction's: v^Chegk (v ) under appropriate child if performance 
iscorrect and whfcrever judgeagrecs wi th per f or- 
dinance. ' , 



# ' 4 ■ ^ ' Judge 

^ , Child 1 Child 2 ARrccTnent* 



1 . C lose the do o r 


r 


#////// 




2. Sit down in t'he bigger|^Rair 


f 


'///.^////''' 




3. Tape this calendar to the wall 






•> 


4- Put a black X on // since 
today is the o t January. 








5. Turn and look a.t me. 








6. What dav in January is today?. 




'W//m. 




7. Sit dowfi^^^^^n. 








8. Cut out, the picture that tells 
us it's a sunnv day. 








9. Cut' d^t and h^nd me the 
windy day picture 




■■ //'////// 

■'/7//f////> 




10; Point to the- pijCt.ure you - 

would u^e on a rainy day. ' 








11. What kind of day^ do the oth^ 
pictures :^tell us about.? 








12. (Cuc^ou^t aad) pas te cihe . pi.cture 
\5 on ,tfie^' calendar f o r today, that 
■ \ will show us w.h>t "^ the weather 
like». . ./::c:^K 






« 


13. Get the box that's under 'my 
chair and it on the 
table and open it up. " . 








IA/ Put all sticky stuff and the ^ 

- ■ ^> . 

scissors i^i^5|t^^^ small box and 
put the^^y^Sl^ box. in the big box. 






.*V 

' A " 


15. Put th^ffl^^ther pict^ure^ in" • 
the b rot^^p o Ider ando put the 
brown fai'der in t*he biR box. 








16. Close the box and put it on 

the chair underneath my^cd'at.. 




r 


• 



Day 3 
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Owl puzzle - 
mount and cut i i\ 
9 pieces 








ERIC 



From "Big 'n' Easy Paint With Water" copy right 
1972 by Western Publishing Company, Inc, 
Reprinted by permission. 



14u 



Dog I p.u2 2le - 

mount and cut 
in 9 pieces 



4 



Day 4 
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From "Big 'n' Easy Paint With Water" copyright 19 72 
by Western Publishing' Company, lnc» 
Reprinted by permission, 14 i 



Day 5' 



AUDITORY ASSOCIATION RKCaRDING SHEET 
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Da t ( 



S c h o o 1 



, Directions 



Hi.t on look onlv 



Recardrng: Indicate errors wi t h a -ch eck (/). ^-o^avi terrors equal nunibe 
checks in each column. 



see 



lake 



1- 



Verb 



see 



luck^ 



stare 



see 



stare 



Verb 



I s^ee 



^ lo ck 



■ see 



lake 



mi 



i 










^ ■ 


m 


r 






% I 


i 

i ■ 

4 


i 1 






1 



s e e 



I 



total; 

Err- [ 
- o r s f 



1 



14/: 



Day D 



AUDITORY ASSOCIATION RECORDING SHEET - 2 
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a am 6 _ 

bate 

pchool 



Name 
.Date 



Directions: Hit on cat oilly. 



|lecording:. ' Indicate errors with a check ( ) . Total errors equal nuaVer 
Sf checks in ' each column r ' _ 




' ■'. • ..' ■/ " 'Day 6 . 

IDENTIFYING EMOTIONS RECORDING FORM , ,. ' 



Names . . School - / 

Date V* Teacher . ' ' 

Directions: Question a i t ran t c ly Child 1 and ChiI'dZ. Check ( >/ ) 
appropriate colur.n and record a'ny verbal tesporise 
: of ch i Idrcn . ■ 


Chii.d 1 - Name 


Cor- 
r e t: t 


Not- 
Cor- 
rect 


Verbalizations 




Wh'a'^feel the sar:ie 










Notthesameasthis 








f 


Different from this 








•Two bovs who feel the same 








The sane asthis 








Child 2 - Xanie , i 
Who feels different T 






Cor- 
rect 


Not 
Cor- 
rect 


= '■ ■ 

Verbalizations 








. 4'' ' - 1- 

The sane '^'^ .his ^^F^^ 






• .r^Ai'. . 

Jk"'- - .' ■ 


Differen tj*-^f J^mi^^^fZI^'- . i • ■ • " 








Two child r.ejiJ Vwhi-; e i \daY f a re n t 








Not the s ane a,sV*^^-i-S * - V . 






• 



AUDITORY ASSOCIATLQ^ RECORDING S.^EET - 3 



ay 7 
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Name 
Date 



.Date 



School 



Directionisj Hit pn spoon only 



Directions: Do not hit on spoon . 
Do hit on any other word that names 
somathing we use in eating. 



Recording: In'dicate errors with a check W). Tdtal^ errors equal number of 
checks in each co lumn . 

P INE 




V. 



siMOiS SAYS Rircokurac F04^^f■ 



Day 8 



fl32 



GRADEi 



SCHOOL 
■ TEACHER 



SS INTRODUCTION 



ERIC 



DATE 



Liii:' 








J:. .J 

il::. 














"J 














-. 




ii- 
1,..} 

















— i 






1- 



1 




SS THINKING OUT LOUD 



DATE 



^ 




D^ll 8 



Train puzzle - 

mouat and cut 
in 7 pieces 




EKLC 



From ;^^ig 'n' Easy Paint ^Jith Water" copyright 1972 
by Western Poblishing Company t Inc. * 
Reprinted by permission^ 



Name 
School 



AUDITORY ASSOCIATION RECORD^ING , SHEET 

Date 



Day 11 
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Directions 



Do not hit on look. 



Directions f Hit on look only. 



Do hit on any bth,er word that tells 
Something we dorwith our e'yes . 




Name 

Date _ 
School 




AUDITORY ASSOCIATION RECORDING SHEET ^- 3 

Date . 



Day 11 
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IHr actions: Hit on cj)at only 
Verb 



t s 
coat 
G- u t e 



P 



E 



1 



dross \///} 



cut 
cute 



/// 



% ■ 



n t s 



cat /.a- 

-.CCS 



p.ir.ts y// 

///•• 



cut 



.s h o e s z 

coat ! . 
a a C s 1^ 



P 

c.u t e 



coat 

cut 

s ho e s 

cute 

coat 

cat 

p ^n t s 

oa t 

cute 

TOTAL 

l'rror 





j_i — 1 






p. 





p 

E 


.YP 

1 


\|erb . 




— , 












1 




i 










i 








— (---H 


f 


.--L_ .. .J' 
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Directicii-: not hit on c o a t > u 

Dohit o;^ ai\y other'word t h a t-- name s 
something that b'oys, or girls'^can wear 




TOTAL 
ERRORS- 



> F 
11. 


NP 
E 


Ve rb 


V/ 












1 






1 


i 




■ "! ' 




, T 















dress -/ 



cut 

dress 

shoes 



'/A 



Cut 



% 

coat 
pants- 
cute 



ca 



ERIC 



10 Sociaiivi^iEA'Mctures 

lount'and shm^ /m^U) 
individually^^. .* . >---^ 




Use 'Jpepitining with Social Problem //8, 137 





ASK 



TELL 




DON«T 



WAIT 



ERIC : 



Gray Elephant puzzle 
mount ''and cut In 11 pieces 



139 





1 ; • '. • • • 


> 

'» 1 
; J 

^ 4 


^. • . • . ; . 

1 ' ♦ • • * . * 
[•♦*•*• ^% * • 

\:':':'^^'' 


*$ J 

L 


*. • V./ Y ' ' • 
! • ! * */. • i • * 
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From ''Big 'nV,E>e8y Paint With Water'' copV r igh t ' 1 9 72 
by' Western ^Publlshln^ Company , Inc. ^ 
' Rep rin te d by permission . , • ^ 



N.ame 



AUDITORY INHIBITION RECORDING FORM 
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Date 



School 



DLrections: Say words in monltone at 1 sec. iiit^tvals. Record" 
. , + if child hits spot, 0 if. he faiM-;^o hit spot 
J.n white space by each item. If child hi ts spot 
prematurely - before listening to all 4 words - 
check '( ^) impulsive column. Record any verbali- 
. .f%^^f • Total errors: errors equal number of 

^l^fj^^s in Perf. column and +'s in NP column, ^ 







Step On 


e 






Perf. 


NP 


Imp ul 
sive 


Verbal i 7A^ A one 




Ex . 


rat 


c ame 


BALL 


ask 












1 . 


hat 


roll 


p laii t 


saw 












2. 


hand 


.*bat 


rade 


move 


\ /■// 










3. 


cream 


BALL 


make 


drive 


* ■ ^ ■ 










4. 


shake 


' walk 


creek 


BALL 








ft 


■ 


5. 


hall 


sew 


pause 


\ 

book 








ft 




6. 


inail 


BALL 


grease 


start 




// 




■ 


*■ 


7. 


BALL 


rain 


eat 


1 — 

bear 


















Total Erro.rs 














Step Tw< 








Perf . 


NP 


Impul 
sive 


Verbalizations 




1 . 


angel 


dot 


BROWN 


dry 








i 


i 


2. 


go 


BLUE 


ant 


swimming 












3. 


chairs 


watch 


mai 1 


army 












A . 


seen 


f rame 


t . V . 


eat 












' 5-. 


GREEN 


make 


fire 


raise 


• ■ 










6. 


shovel 


GOLD 


chips 


run 












7. 


listen 


blanket 


Rave 


GRAY 








^ 4 




-8. 


shoes 


, answer 


bank 


skip . 












9. 


call 


»secret 


yelK)w . 


r 

shout 














• 




; Total Errors 






1 


ERIC 

1 










15 i 
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AUDITORY INHIBITION RECORDING FORM - page- 2 



Name 
Dace 



School 



Directions 



Say words in monitone at 1 sec. Intervals. Record 
+ if child/ hits spot, 0 if he fails to hit spot 
in white space by each iteni. If child h^ts spot 
prematurely - before listening to all 4 words - 
check (vO impulsive column. Record any verbaliza- 
tions. *^ 



Total errors: errors equal number of 0*8 in 
Perf, column aiid +'« in NP column. 



Impul- 



1. 
2. 
3. 
.4 . 

5 . 

6 . 

7 . 
8. 



Steo Three 


« 




Pcrf , 


NP 


s ive 


Verbal izat ions 


app le 


BALL 


run 


BLACK 










friend 


baR 


b rown 


super 










cat ch ^ 


. o range 


inside 


record 










swallow 


RED 


BALL 


unde r 










S'lLV^R. 


penc il 


divide 


BALL ' 










e d^e 


lick 


print 


ball 










s n i le 


- balloon 


green 


close 










i3ALL 


t itth ten 


WHITE 


fly 












Total Errors 









Name 



AUDITORY INCONGRUITIES RECORDINjG JORM 
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School 



Directions 



Check (v'^) in Correct or Not Correct column 
If incorrect response is given, record word 
in response column. 



EASY , 
DOG 


eat 


read 


r UA 




. 1 




CHAIR 


sit 


dress 




- 




1.- 


BELL 


ring 


laugh 








— 


HAIR 


see 


curl 










CLO/THES 


wear 


walk 


: 








RMEDIATE 


To tal 






^ 


• 

CORN 


eat 


run 


grow 


ft 




BOTTLE 


rain 


break ^ 


pour 








MOUTH^ 


smi le 


find 


V awn 


~ 




1 z: 


m 

ROBIM^ 


sing 


fly 


p a in t 









-DIFFICULT 


Total 




^^^^ 4 




RING 


shine 


paste 


wear 






BABIES 


' crav^l 


knit - 


cry 








PAPER 


burn 


write 


ask 








RULER 


sing 


measure 


count 








WIND 


howl 


read 


blow 








OVEN 


sweep 


bake 


broil 






rRUCK 


swe rve 


speed 


chew 






BLISTER 


leap 


hurt 


pop 






RACE 


whis tie 


win 


bite 




9 




T o t a h 


9 





• 1. 



5, 
6 

7 , 



1^- 



AUDITORY INCONGRUITIES RECORDII^G FORM - page 2 



Name 



School ^.^^ ■ 

Directions; Check ( in Correct or Not Correct column • 
If incorrect reftponse is given, record word 
in response column. 



DIFFICULT ^ Corr. NCorr. Response 



18. 


CLOCK . 


blow 


measure 


rotate 








19. 


ECHO ^ 


.repeat 


bounce 


hurt 








20. 


POISON 


drink 


dance 


sick 








21. 


CATTLE 


meow 


beef 


raise 








22. 


LIE 


blast 


fib 


bed 








23. 


^ BAT 


fly 


swing 


dishes 








24. 


PUNCH 


hit 


pinch 


drink 








25. 


RING 


telephone 


finger 


climb , 








26. 


SOCK 


wear 


hit 


angel 






1 










Total 
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Stencil Designs - children must place 2 colored stencils in the following 



2A 



sequences 




2D 





Black 




> 




•••<1 














\_Gretn 



"A • ! 



2F 



! I 



3 colored stencils required for following sequences. 




3B 



3C 





3E 



<5 



wras 




ue. 



I 

..J 



/ 



oreen 



"1 



3F ^» / 

' ^J^ K 



AUDITORY ASSO 



Name 

Date _ 
School 



Directions: Hit on walk pnly 




wfee k 
wake 
*s k i p 
walk 
wo rk 
r u 



walk 
^>kip 
"week 
wo rk 



NP 

E ■ 



i 

7/ 



i 



Verb 



ft 



.3 



1 



ump M 



work 



run 

j ump 

wa|ce 

week 

skip 

run 

week 

j ump 

run 

wake 



7/A 



work 

•iSalk 

wake. 

run 

skip 

wo rk 

week 

skip 

walk 

w ake 



V/A 



NP 
E 



TOTAL 
iERRORS 



Verb 



i 



Mr 



6i 



'///, 



— I 



nQt'.hi^t on walk . / ' 
d'thfir; v>o'rd t\\a^t 'tells 
I g '\&'e do w ^ t h */iQ u r f e e t L . ♦ 
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AUDITORY' ASSOCIATION RECORDING- SHEET - 3 




Dat) 



NP 



ear 




head 



ear 



head 
near 



nos e 




1 


NP^ 

' E 1 V«rb 


m 


t 




J Total 
|E f r p r 8 



y///A 






P 


; 


i 





Directions: Do not h4.t on ear . 
Do hit on any other word th^t 
names a part o«f our body. 






head i ///Zj 



fea: 




ear 





,%^3^Qtal 
Errors 



•ERIC 



• AUDITORY ASSOCIATION 



Name 

Date _ 
School 



Directions: Hit on tree only 




RECORDING S^E^T - 3 
Date 
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Directions:^ Do not hit on t ree > 

Do hit on anv other word that natne^* 
something that grows. ♦ ' . 



bush 
leaf 
true 
tree 
grass 
t i r ft 
tear 
tree 
t r u'<^ 
leaf 
t e a r 
b u s h 
tree 

c 

t r u 
tire 
tear 

^; r a s s 

i ^ ^ ^ ^^i' 

j g r a s s 

i 

true 
tear 
1 I e a f . * 

dbush ■ 



i/7h 



'///' 



Verb' 



grass 
leaf ^ 
tear' 
tire . 



NP 
E 



fa. 



ro lAi. 

:rrors 



1 



m — 



tree 
tire 
tree 

r a s s 
Mi s ii 



'0' 



V//A 



Verb 



M. 



'///.:. 



m 

ML 



ERIC 



ERIC 



i. - 



ERIC 



